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Abstract
This thesis explores the relationship between John Ruskin and Whitelands college, and 
seeks to determine the extent of his influence there. The background issues concerning 
gender in Victorian society are examined in terms of the effect of social class on the 
education and employment aspirations of women. The public concerns raised over the 
detrimental effect education might have on women's health and their traditional role 
within the family are also discussed. The plight of 'surplus' middle-class women 
prompted the introduction of secondary and higher education for females. Whitelands 
college is studied in detail to determine the impact these debates and developments 
had on a teacher training college between 1850-1900. As well as examining its 
management and staffing, the college is studied from a student perspective in terms 
of recruitment, curriculum, health issues, discipline and ethos. The importance of 
domestic work for schoolmistresses is also highlighted. The appointment of Rev. John 
Faunthorpe played a fundamental role in the successful development of both the 
academic and pastoral life of the college. It was Faunthorpe's letter to Ruskin that 
began his relationship with Whitelands. Ruskin is introduced in the context of his 
prolific writing and public notoriety. Some of his views are what we might expect, 
while others seem eccentric, and he appears an unlikely patron of Whitelands. Ruskin's 
previous involvement with Winnington school is explored as a comparison to 
Whitelands. The development of Ruskin's relationship with Whitelands is examined 
in detail through his letters. Ruskin's patronage fostered a distinctive ethos and sense 
of community within the college. His influence was evident in the decoration of the 
college chapel, his gifts of educational material and inherent in the message of the 
May Queen festival he inaugurated.
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Preface
This thesis explores the relationship between John Ruskin and Whitelands College, 
and seeks to determine the extent of Ruskin's influence at Whitelands. Whitelands 
college has a wonderful archive collection, including extensive material relating to the 
running of the college during this key period of Ruskin's personal involvement (see 
appendix 1 A Guide to the Whitelands College Archives). John Ruskin had a major 
influence on popular thinking spanning a wide range of issues including art, the nature 
of work, social reform, gender and education. His relationship with Whitelands is 
often mentioned in biographies, but has never been thoroughly investigated. The 
personal and lasting involvement of such a major nineteenth century figure with one 
of the earliest female teacher training colleges deserves attention.
The major issue of social class in nineteenth century society is explored in the first 
chapter. Social class determined the future role women expected to fulfil and the 
education they would receive. The public debate concerning 'surplus' middle-class 
women, and their lack of education to gain employment is also investigated as this 
prompted action to improve women's access to education and began the campaign for 
structured secondary education and examinations for girls. The public concern these 
changes generated are also explored, as they had an impact on colleges such as 
Whitelands. The detrimental effects education was believed to have on women's health 
particularly concerned the Whitelands college council, who were keen to refute such 
claims. Public concern that educated women would abandon their traditional role as 
wives and mothers within the home, is also examined. This affected the choice of 
employment women made, and made teaching both attractive and respectable due to
its nurturing associations with women's natural role as mothers.
Having explored the background debates concerning social class, women's 
education and employment, the next two chapters investigate the detailed case study 
of Whitelands college during the second half of the nineteenth century. The first of 
these chapters looks at the management of the college through the council and staff. 
Although initially the National Society ran Whitelands directly, the college soon 
gained a degree of independence in its own council. This in turn shifted power over 
time to the college staff, first in the chaplain and later to the post of principal, 
especially under Rev. John Faunthorpe's long tenure from 1874 to 1907. An 
examination of the pay structure confirms the hierarchy of the institution, which in 
turn mirrored that of the Victorian family, with a male head in the post of chaplain 
and later principal supported by a largely female staff led by the lady superintendent 
and later the head governess.
As principal, Faunthorpe's influence was evident throughout the running of the 
college. With the support of the council, he followed the call of the H.M.I. for 
increased staffing and thus broadened the curriculum for students. He was also 
responsible for conditions of service attached to new staff appointments, requiring 
governesses to continue their academic study and linking examination success to 
future pay increases. This did much to foster the spirit of personal improvement and 
continual effort so evident in the college ethos. The college rightly celebrated the 
former Whitelands students and staff who gained their B.A. or L.L.A. The calibre of 
the staff, many of whom were former students, is demonstrated by their future careers.
Chapter three explores Whitelands from the students perspective and begins with 
a detailed analysis of the students' recruited to Whitelands during the period in
question by social class, education, age and previous occupation. The calibre of 
recruits had important implications for the college and the teaching profession. The 
introduction of the pupil-teacher system helped to standardise the level of education 
and previous teaching experience of college recruits, and the effect this had on 
Whitelands college will be assessed.
The regulation and discipline of the institution will be examined in the light of 
gender issues discussed in chapter one. Examples of misdemeanours brought before 
the council and matters dealt with internally will be discussed. The concern expressed 
by the college council to ensure the good health of staff and students at Whitelands 
will be seen to prompt action in a number of areas. As well as medical provision and 
the expense this entailed, the council went so far as to build new extensions to the 
college to improve facilities on the grounds of guarding student health. The curriculum 
was designed to meet the needs of the government examination while giving sufficient 
variety and ensuring students were not over-worked mentally. It was believed that 
domestic work and subjects such as needlework and singing would provide a balance 
to the academic study required of the women while in training. However, examination 
success remained essential to the college's reputation, and the ethos of the college will 
be seen to support both ambition and a sense of Christian mission. The college's link 
with Ruskin became important to differentiate Whitelands from other teacher training 
colleges and establish its own unique traditions.
Chapters four and five focus on Ruskin and his relationship with Whitelands. 
Chapter four introduces Ruskin as a controversial nineteenth-century figure. In order 
to appreciate the significance of his involvement with Whitelands, it is necessary to 
appreciate the diversity of his writing. A brief biography is given as Ruskin's views
were closely linked with events in his personal life. His views on women and 
education were clearly coloured by his own upbringing and private life. This section 
aims to show the range of Ruskin's correspondents and interests, and put his 
relationship with Faunthorpe and Whitelands in a wider context.
Chapter five firstly examines Ruskin's involvement with Winnington school for 
girls. His relationship with this institution offers an interesting comparison to that with 
Whitelands. This earlier involvement with a female educational establishment provided 
many important associations for Ruskin that are later apparent in his relationship with 
staff and students at Whitelands. The development of the relationship between Ruskin 
and Whitelands is then explored in detail, mainly through Ruskin's letters. These 
letters show the gradual widening of Ruskin's correspondents beyond his relationship 
with Faunthorpe to other members of the college staff and then individual students in 
those chosen as his May Queens. Through Ruskin the college received introductions 
to the Pre-Raphaelite artists Edward Burne-Jones and William Morris, who provided 
stunning artwork for the college chapel. The college also received visitors close to 
Ruskin such as Joan Severn.
The conclusion acknowledges the many contradictions of Ruskin's involvement 
with Whitelands college. Given Ruskin's published views on women's place in society, 
religion and the education children should receive, Whitelands college would seem an 
unlikely choice for his patronage. Whitelands clearly became important to him, by the 
time and effort he gave to the college personally, and in selecting gifts and using his 
contacts. Whitelands was bound to react to the important changes in government 
educational legislations during this period, and had to remain competitive to survive. 
However, the Whitelands community valued Ruskin's patronage enormously and the
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college's link with Ruskin is still celebrated today.
Chapter One
Nineteenth Century Female Education : Perspectives
This chapter aims to examine the different and often conflicting social pressures 
which shaped the role of Victorian women. This will include an examination of the 
ideology of separate spheres and the ideal of womanhood, which were so central to 
the notion of the Victorian middle-class lady, and in turn influenced the ideals of 
working-class women. An examination of the educational provision for girls and 
women illustrates how females were prepared for their future role according to the 
aspirations of their class. This leads to an exploration of the public debate generated 
by the changing aspirations of the women who received such education. Education 
raised public concerns over women's health, and was seen to be detrimental to their 
traditional role within the family. However, much publicity was given to the plight of 
'surplus' middle-class women who would be unable to follow the conventional pattern 
of a married life at home. These women desperately needed education in order to earn 
a living, and the income of many working-class women was essential to the survival 
of their families. Teaching was seen by some, such as Louisa Hubbard and Angela 
Burdett-Coutts as just such a suitable occupation for middle-class women. This chapter 
also provides a background for the main section of the thesis on the case study of 
Whitelands college. It is important to appreciate the home background and education 
that women who studied and worked at Whitelands college had experienced before 
their involvement with teacher training.
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Social class played an important role in shaping women's experience and 
aspirations. Defining broad categories as to who were the upper, middle and working 
classes is relatively simple. However, the problem arises on the margins between the 
classes, and especially between working class and middle class. The middle classes 
were a diverse group. Earnings could vary widely between £100 to £1000 per annum. 
Therefore their income could be the same as that of a skilled craftsman, but the 
distinction remained that the middle class did not work with their hands. Equally there 
were many families struggling on low wages to maintain the minimum standards to 
be associated with the middle class. This group included many governesses, 
schoolmasters and mistresses, and clergy. The following definition of the lower middle 
class is probably as useful as any. A contemporary of George Gissing wrote in The 
Spectator that In The Year of Jubilee was about 'that vaguely outlined lower middle 
section of society which, in the matter of physical comfort, approximates to the caste 
above it, and in its lack of delicate requirements of life has something in common 
with the caste below it, but which is, nevertheless, so recognisably differentiated from 
both, that confused classification is impossible even to the most superficial observer.'^ 
The numbers of people who believed themselves to be middle class grew steadily 
during the nineteenth century and therefore jobs with middle-class status were already 
in heavy demand.
 ^ As quoted in G. Crossick, 'The emergence of the lower middle class in Britain: a 
discussion', in The Lower Middle Class in Britain, ed. G. Crossick (1977) p. 13
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Parents are eager to get their sons into houses of business where they 
may maintain the appearance, if not the standing, of gentlemen. The 
city is crowded with well-educated lads, who are doing men's work 
for boys' wages... It is quite useless to argue with parents, and urge 
the priority of sending boys to learn a trade; the idea of a lad 
returning home from his work in the evening with dirty hands, and 
clad in fustian or corduroy, is quite shocking to the respectable of 
Peckham or Camberwell, and so the evil is perpetuated, and the 
prospect of the clerk becomes more gloomy from year to year.^
The aspirations of middle-class women in the nineteenth century were bound up
with the status of their menfolk. Women borrowed their status from their nearest male
relative, be he a father, husband or brother.^ Women 'needed to be contained within
families, whether their family of origin, their family of marriage or the family of the
church. Lack of attachment to a family would mean that women were exposed to
being 'surplus', with no meaning to their lives.M iddle-class women were expected
to remain in their fathers' home until marriage. If they failed to find a husband they
were expected to find shelter within the home of a near male relative to maintain their
gentility. This left some women living as unpaid servants in the home of a relative.^
Marriage remained the aspiration of most women. In the press there was much
public debate about the right time to marry and concern that men were marrying later
 ^F. Davenant, 'What shall my son be? Hints to parents on the choice of a profession or 
trade', [1870] p. 199 as quoted in J.A. Banks .Prosperity and Parenthood: A study of 
Family Planning Among the Victorian Middle Class (1954) p. 193
 ^ J. Burstyn, Victorian Education and the Ideal of Womanhood (1980)
L. Davidoff and C. Hall, Family Fortunes. Men and Women of the English Middle Class 
1780 to 1850 (1987) p.l 14
 ^D. Gorham, The Victorian Girl and the Feminine Ideal (1982)
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in life and in some cases not at all. Added to this was a belief that women expected 
too high a standard of living from their husbands. Too many expected a home with 
servants, similar to their parental home. 'Your parents may have been prosperous, and 
possessed the means to justify their keeping many servants; but that does not make 
it either necessary or right that you should do the same.'^ Advice books such as this 
tried to lower expectations and encourage couples to marry and live simply on their 
limited means. This was difficult when the lifestyle of the upper middle class became 
the model for the middle classes as a whole.^ Even with the later age of marriage at 
around mid-to late twenties for women^ and around mid-thirties for men, a couple 
could still expect to have eight to a dozen children. A family of this size entailed 
considerable cost.
The paraphernalia of middle-class life increased during the period 1830 to 1875,
and with it the cost of remaining respectable.
However frugal, however unostentatious, however rational we may be, 
however resolute to live how we think we ought, and not as others do 
around us, it is, as we shall find, simply impossible not to be 
influenced by their example and to fall into their ways, unless we are 
content either to live in remote districts or in an isolated fashion. The 
result is that we need many things that our fathers did not, and that 
for each of these many things we must pay more. Even where prices
 ^ 'A word to young mistresses', in The Family Friend. Dec. (1861) p.334 as quoted in 
Banks, (1954) op. cit. p.71
 ^Burstyn, op. cit.
 ^ D. Copelman, 'A new comradeship between men and women: family marriage and 
London's women teachers, 1870-1914', in Labour and Love: Women's Experience of Home 
and Family 1850-1940 ,ed. J. Lewis, (Oxford, 1986)
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are lower, quantities are increased. Locomotion is cheaper; but every 
middle-class family travels far more than formerly. Wine and tea cost 
less, but we habitually consume more of each.^
Rents went up from five to eleven percent of middle-class incomes between 1830 and
1875, and in addition there were increased taxes to pay for public services such as
police, lights and drains.
Unlike the women in working-class families, who would take paid employment to 
supplement the family income, the status of the middle-class lady depended on her 
remaining at home to oversee the domestic arrangements of the household and to be 
sheltered from the outside world of work. 'In her most perfect form the lady combined 
total sexual innocence, conspicuous consumption and the worship of the family 
h ea rth .'T h e  role of middle-class women was to become an "Angel in the House"; 
a morally virtuous status symbol to display the economic success of the male that 
could afford to keep her at home.^^ Women became one of the few ways in which 
men could assert their true middle-class identity when growing numbers claimed white 
collar jobs, and salaries within the middle classes could vary enorm ously .'H er
 ^ W.R. Greg 'Life at high pressure', in The Contemporarv Review. March (1875) p.633 
as quoted in Banks, (1954) op. cit. p.67
Banks, (1954) op. cit. p.58
M. Vicinus, 'The perfect Victorian lady', in Suffer and Be Still: Women In The 
Victorian Age, ed. M. Vicinus, (1980) p.ix
C. Christ, 'Victorian masculinity and the angel in the house', in ed. Vicinus, (1980) op.
cit.
Crossick, op. cit.
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symbolic status, however, gave her no purposeful activity but instead rendered her 
progressively more and more useless.' '^  ^Her main function was to bear children, who 
would inherit the wealth and status that the parents had worked to accumulate.
The ideology of separate spheres gave the sexes clearly defined roles within the
family, and society.
Each has what the other had not: each completes the other, and is 
completed by the other: they are in nothing alike, and the happiness and 
perfection of both depends on each asking and receiving from the other 
what the other only can give... The man’s power is active, progressive, 
defensive. He is eminently the doer, the creator, the discoverer, the 
defender. His intellect is for speculation and intention; his energy for 
adventure, for war and for conquest... Her intellect is not for invention or 
creation, but for sweet ordering, arrangement and decision. She sees the 
qualities of things, their claims, and their places. Her great function is 
Praise; she enters into no contest, but infallibly adjudges the crown of 
contest. By her office, and place, she is protected from all danger and 
temptation.
Anthropologists saw this greater separation of the sex roles as evidence of a higher 
order of civilisation, compared with African culture that was seen as less civilised and 
had fewer distinctions in sex roles. Thus scientific proof was given for the need to
L. Duffin, 'The conspicuous consumptive: woman as an invalid', in The Nineteenth 
Centurv Woman: Her Cultural and Physical World., ed. S. Delamont and L. Duffin (19^
p.26
J. Ruskin, 'Of queens' gardens', in Sesame and Lilies 12th edition (Orpington, 1891) 
(para 67-8) pp. 135-6
Due to the numerous editions of Ruskin's popular works, sadly nearly all out of print 
now, I have included the paragraph numbers printed in most editions to aid the location 
of quotations.
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maintain separate spheres Fiction aimed at young women reinforced the 'cult of 
domesticity' with the writings of Charlotte Younge, Elizabeth Wetherall and E.M. 
Sewell, among many others
Many women appear trapped, with little to occupy their energy and intellect. For 
some wealthier women new educational opportunities were to become an important 
leisure activity, and relieve the endless hours of boredom within the home. 'There are, 
perhaps, some 50,000 females in Great Britain, who are exempted by circumstances 
from all necessary labour; but every human being must do something with their 
existence, and the pursuit of knowledge is, upon the whole, the most innocent, the 
most dignified, and the most useful method of filling up idleness.'^^ Female education 
caused controversy between those who would use it to support the feminine ideal and 
those who wanted to broaden the role of women.
Henry Maudsley in 'Sex in mind and in education''^ stated that women had 
smaller brains than men and, like children, were innately less intelligent. The work of 
Charles Darwin gave a boost to theories such as these, as natural selection was seen
16 Burstyn, op. cit.
D. Gorham, 'The ideology of femininity and reading for girls 1850-1914', in Lessons 
For Life: The Schooling of Girls and Women 1850-1950. ed. F. Hunt (Oxford, 1987)
S.Smith, 'Female Education', in Writings (1810) pp. 118-9 as quoted in M. Bryant, The 
Unexpected Revolution (1979) p.27
H. Maudsley, 'Sex in mind and in education'. Fortnightly Review, 15 (1874) as quoted 
in J. Purvis Hard Lessons: The Lives and Education of Working Class Women in 
Nineteenth Century England (Oxford, 1987)
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to give scientific reasoning to why men were superior to women in intellect, initiative, 
courage and e n e r gy Re v .  Sydney Smith wrote in 1810, 'There is, indeed, something 
unfeminine in independence. It is contrary to nature and therefore it offends... A really 
sensible woman feels her dependence... she is conscious of inferiority, and therefore 
grateful for support. She knows she is the weaker vessel.'^^ Herbert Spencer went a 
step further and asserted that a woman's intellect could only be developed at the 
expense of her natural reproductive capacity. 'In its full sense the reproductive power 
means the power to bear a well-developed infant, and to supply that infant with the 
natural food for the natural period. Most of the flat chested girls who survive their 
high pressure education are unable to do this.'^  ^ The notion of women's natural 
inferiority was made part of the accepted nature of women, as Mrs Ellis illustrated in 
one of her advice books for young girls. 'As women then the first thing of importance 
is to be content to be inferior to men - inferior in mental power, in the same 
proportion as you are in bodily s t rength .Due to such public fears about the health 
of girls and women during their education, many institutions thought it imperative to 
be seen to be taking the greatest care of their female students, as will be detailed later
Purvis, (1987) op. cit.
J. Sandford, Woman In Her Social and Domestic Character (1831) p. 13
H. Spencer, Principles of Biologv (1864-7) Vol II p.486 as quoted in Duffin ,'The 
conspicuous consumptive', in ed. Delamont and Duffin, op. cit. p.33
S. Ellis, 'The daughters of England their position in society, character and 
responsibilities', (1843) p.l 1-12 as quoted in Gorham, (1982) op. cit. p.l 10
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in the case study of Whitelands college.
The education girls received played an important role in shaping their future 
opportunities. Most girls received the major part of their education within the home. 
Middle-class girls generally had a governess who taught them at home, and they might 
spend a year or two finishing at boarding school. However, such schools tended to be 
very small and were run along the same lines as a family home. It will be seen in the 
next chapter that teacher training colleges such as Whitelands emulated these schools, 
and that it hoped to attract middle-class students with its family atmosphere. The 
education of a middle-class girl was chiefly in accomplishments to gain social status, 
which would be needed to attract a suitable husband. Parents were caught in a difficult 
situation with social pressure to encourage daughters to marry, but knowing that an 
education of accomplishments would be useless to a daughter without a husband. An 
education for employment was thought to drive potential spouses away and no family 
wanted to educate their daughter to be a spinster. "^* Less wealthy middle-class families 
would concentrate their means on educating their sons, and daughters may have only 
received lessons in dancing and music from a tutor.
A girl was expected to learn household management from her mother. This 
furthered the mystique of the female role to men. It was in the home that daughters
S. Delamont, 'The contradiction in ladies education', in ed. Delamont and Duffin, op. 
cit.
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first learnt of the ideology of separate spheres, that made the home a place for women,
and the rest of the world for men.
The aim of education is to fit children for the position in life which they 
are thereafter to occupy. Boys are to be sent out into the world to buffet 
with its temptations, to mingle with bad and good, to govern and direct.
The school is the type of life they are hereafter to lead. Girls are to dwell 
in quiet homes, amongst a few friends; to exercise a noiseless influence, 
to be submissive and retiring. There is no connection between the 
bustling mill-wheel life of a large school and that for which they are 
supposed to be preparing. This alone is a sufficient reason for supposing, 
even on a cursory glance, that to educate girls in crowds is to educate 
them wrongly.^^
The churches supported female education in separate institutions from men, claiming 
that women should be educated for their role as spiritual and moral guides to their 
children. They supported the view that the duties of a wife and mother were serious 
and deserved better preparation than the accomplishments usually given to middle- 
class girls. This group supported the introduction of secondary education for girls.
Lower middle-class families and those at the top of the working class who wanted 
to better their families were most likely to send their daughters to church and
G.P.D.S.T. (Girls Public Day School Trust) schools. It was this group and the small 
wealthy minority who wanted access to higher education, who pushed for the right for 
girls to enter the Oxford and Cambridge local examinations. This enabled teachers to 
demonstrate their effectiveness, and gave a goal for students to study for. However, 
educators like Emily Davies believed that female education would always lack
E.M.Sewell, 'Principles of education, drawn from nature and revelation, and applied to 
female education in the upper classes', (1865) Vol.2 p.219 as quoted in Purvis, A History 
of Women's Education In England (Milton Keynes, 1991) p.65
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meaning unless there were jobs open to women requiring the skills they had leamt.^^ 
'A girl, like a boy, may be fitted by education to earn a livelihood... or at any rate to 
be a more useful member of society.'^^ Generally secondary education for girls 
suffered less bad publicity than higher education for women due to the concentration 
on a healthy image, such as the introduction of games.^^ Such formal education was 
seen as a threat to separate spheres and unnecessary for those who would remain 
within the home. 'A man ought to know any language or science he learns thoroughly, 
while a woman ought to know the same language or science only so far as may enable 
her to sympathise in her husband's pleasure and in those of his friends.
The situation for working-class girls and women was somewhat different. 
Education was aimed more towards future employment as women were expected to 
have paid jobs at least before marriage. Working-class children were schooled by the 
elementary system. Before 1833 both sexes were taught largely the same basic 
curriculum, ie. reading, religious knowledge and writing. State-aided grants from 1833 
brought government intervention and increased sex differentiation, which became 
evident in school buildings, such as separate entrances for infants, girls and boys, as
Burstyn, op. cit.
Royal Commission on Secondary Education, (Bryce Commission) (1865) pp. 136, 175 
as quoted in F. Hunt, 'Divided aims: the educational implications of opposing ideologies 
in girl's secondary schooling 1850-1914', in Lessons For Life, ed. Hunt (Oxford, 1987)
p.8
Hunt, (1987) op. cit.
Ruskin, 'Of queen's gardens', op. cit. (para 74) p. 149
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well as in the curriculum. For girls, lower attainment levels were permitted in subjects 
such as mathematics and science, and compulsory needlework was introduced. Boys 
needed to be taught manual skills to gain employment and girls were increasingly 
taught domestic skills, eg. cookery, housewifery, laundry work and knitting. These 
skills would help them get work as domestic servants or run their own home, and they 
were believed to encourage other feminine behaviour such as cleanliness, tidiness and 
love of the home. Education of the masses was thought by some to prevent social 
upheaval in a rapidly changing and increasingly industrial society. The widening of 
the franchise to all men necessitated an educated population to ensure that votes were 
cast wisely. Education was also thought to help civilise the homes of the working 
classes.^”
The home gave a child the first lessons in the sexual division of labour. The 
household was organised around the needs of the male wage earner, and this gave him 
great importance. Middle-class children would come to expect their father to be away 
from home most of the day, and to spend much of his time when he was at home, in 
the privacy of his study. The work of servants often was also divided by sex, under 
the direction of the butler.^  ^ For the working-class child there was less separation
S. Delamont, 'Domestic ideology and women's education', in ed. Delamont and Duffin, 
op. cit.
C. Dyhouse, Girls Growing Up In Late Victorian and Early Edwardian England (1981)
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between home and work. However, there were still clear distinctions between 'men's
work' and 'women's work'. Daughters were more likely to miss school to help with
household duties, eg. wash days, than their brothers. 'Women of all social groups were
encouraged from childhood to consider it selfish to become wrapped up in their ovm
interests, for the ideal was to serve others and always to consider the interests of their
menfolk f i r s t . M a n y  girls would leave home at around the age of thirteen to take
posts as live-in domestic servants, while their brothers would take on a new status as
wage earners within the family. Women still sometimes worked as a team with their
husbands, but their input was not formally recognised. Davidoff and Hall give the
wonderful example of an Essex charity school master accepting a post for thirty two
pounds per annum for teaching thirty poor boys, while his wife was responsible for
forty girls without separate payment.^^
Severe competition for white collar jobs meant that a man's earnings were often
too low to support a wife and family.
However humble his desires, he cannot contemplate without anxiety a 
probability that the income which supported his social rank, while single, 
may be insufficient to maintain it when he is married; that he may be 
unable to give to his children the advantages of education which he 
enjoyed himself; in short, that he may lose his caste. Men of more 
enterprise are induced to postpone marriage, not merely by the fear of 
sinking but also by the hope that in an unencumbered state they may
32 Ibid p.26 
Davidoff and Hall, op. cit. p.283
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34rise.
Fears were raised that wages would fall further if women competed with men for 
middle-class jobs. It was taken for granted women would work for less than men. 
Women were seen as unfair competition, as they would threaten the livelihood of male 
wage earners, and therefore entire families.
As marriage remained the goal of women's education, concern was also expressed 
over the numbers of men emigrating to the British Empire, as this diminished the 
numbers of available men as potential husbands. Deacon and Hill give a brief account 
of the emigration societies set up to right this imbalance in the population, by sending 
women to the colonies where they might find husbands, such as the Female Middle 
Class Emigration Society and the British Ladies Emigration Society. However, these 
societies enjoyed limited success, the F.M.C.E.S. only delivered 153 women to the 
colonies in its first eleven years.^  ^ It is not clear from this article how many of these 
women actually found husbands. Alternative solutions put forward were to increase 
male emigration to free up employment at home to suitably trained women, giving 
women a real alternative to marriage, or the creation of sisterhoods to extend parish 
charitable work into the role of professionals as teachers and nurses within a clear
N.W. Senior, Two lectures on population 2nd edition (1831) p.26 as quoted in Banks, 
(1954) op. cit. p.27
Female Middle Class Emigration Society Report for 1862 to 1872 as quoted in A. 
Deacon and M. Hill, 'The problem of 'surplus women' in the nineteenth century: secular 
and religious alternatives', in A Sociological Yearbook of Religion in Britain, ed. D. 
Martin (1971)
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moral framework/^
Pressure was put on women to maintain the feminine ideal by the new emphasis 
given to women's important role within the home by the Eugenicists. It was argued 
that middle-class women were needed more in the home, than outside it, to rear the 
next generation and provide a suitable model for the lower classes to emulate. 
Working-class women were believed to be threatening the morals of society by 
neglecting their husbands and children, and taking men's jobs. Even the high rate of 
infant morality was argued to be due to a lack of training in the duties of motherhood 
given to working-class women.^^ However, a cheap female workforce was needed to 
provide the middle-class families with sufficient income to afford to keep their women 
at home, and this was the double bind.^  ^ The evangelical wing of the Church of 
England and other protestant churches also sought better education for women to fit 
them for their role as moral educators of the future generation.^^ Fear of crime and 
poverty made middle-class philanthropists cling to the traditional values of home and 
family. This group campaigned for a reduction in the working hours of women and 
children. They believed women and children should be removed from mines and 
factory work. Increasingly from the 1840's working women were encouraged to take
Deacon and Hill, op. cit. 
Hunt, (1987) op. cit.
Purvis, (1987) op. cit.
Delamont, 'The contradiction in ladies education', op. cit.
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up evening classes in domestic skills and spend more time at home. It was thought 
that taking women out of the workplace would leave more jobs for men, and allow 
a return to the natural order of society. The middle class held up their feminine ideal 
as the ideal for the working class to emulate.
Gaining a husband and having a family and household to run were seen as 
women's purpose in life. Society's verdict on those women who failed in this respect 
could be very harsh. 'Married life is a woman's profession; and to this life her training 
- that of dependence - is modelled. Of course by not getting a husband, or by losing 
him, she may find that she is without resources. All that can be said of her is, she has 
failed in business, and no social reform can prevent such failures.'"'®
As competition for middle-class employment lowered wages, many families felt 
vulnerable and had fewer children as healthcare improved survival rates and family 
planning was more widely practised. This allowed family resources to be spent on 
better education for their children. However, in the nuclear family of the middle class, 
there was no useful occupation for adult daughters."" The fate of middle-class women 
without adequate means of support gained increased publicity during the mid­
nineteenth century. Tales of the hardship endured by these women had a particular 
resonance with many families concerned for their own daughters' welfare should 
business fail and a husband not be found.
'Queen bees or working bees?', Saturday Review. 8 (1859) p.576 as quoted in Burstyn, 
op. cit. p.51
"" Burstyn, op. cit.
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Many middle-class women were forced to support themselves worked as 
governesses. There were few jobs they could do with meagre skills and education, but 
the lack of alternative options only served to lower wages and worsen working 
conditions in these posts. By remaining in the home, even if it was that of an 
employer, the governess could keep some of her dignity, and yet by the standards of 
her class she was a failure. Her status was incongruous. She was a lady, but a wage- 
eamer, neither a family member nor a servant, a teacher but ill taught herself."'^ The 
upper classes had traditionally continued to pay servants even once they had become 
too old to work. This practice was not continued by the new middle-class employers. 
Many governesses could not afford to save for their old age from their meagre 
earnings and relied on charity to keep them out of the workhouse."'^ However, some 
sections of society saw the injustice in a system that forbade women education and 
entry to occupations, and yet employed them as cheap unskilled labour. The 
Governesses Benevolent Fund was set up in 1843 to give financial assistance to 
middle-class women who were forced into this occupation without preparation or 
training as they had little else open to them. Their lack of training meant that future 
generations of women were poorly taught. This cycle was broken by competition from 
better trained and educated women from Europe. The G.B.I. founded Queen's College 
in 1848 under the leadership of F.D. Maurice to allow women to get the training and
Delamont, 'The contradiction in ladies education', op. cit.
M.J. Peterson, 'The Victorian governess status incongruence in family and society', in 
ed. Vicinus, (1980) op. cit.
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education they needed for their role as governesses and to learn for pleasure. 
Education was seen as the key to change in mmy directions for women in the future.
The plight of middle-class women forced to earn a living, often by menial labour, 
was highlighted to gain support for women's education, and for new areas of work to 
be opened to women. The ideal of womanhood, exemplified in 'The Angel In The 
House', could continue for married women, and separate spheres enforced for those 
women in work. Frances Power Cobbe campaigned for new areas of women's work 
such as teaching to be created."'"' Women would need proper education if they were to 
be competent in even these occupations. 'It is obvious that for those who have to 
impart knowledge the primary requisite is to possess it; and it is one of the greatest 
difficulties of female teachers that they are called upon to instruct others, while they 
are inadequately instructed themselves.'"'^
Teaching became seen as a suitable career for women, as it was an extension of 
their natural role as mothers. Bradley asserts that most schools mirrored the patriarchal 
family, with women teachers working under a male head, and that it was only in rural 
schools that women gained headships, due to the need to cut costs. Teaching younger 
children particularly, became seen as women's work, while men taught older boys.
"'"' M. Vicinus, Independent Women: Work and Community For Single Women 1850-1920 
(1985)
E. Davies, The Higher Education of Women [1866] (1988) p.75
27
Kay Shuttleworth's pupil-teacher system was generally seen to have succeeded in 
raising the academic standards of teacher training college recruits, but also to have 
confirmed teaching as a working-class profession, with an apprenticeship starting at 
thirteen. Teaching became an obvious choice for those with an education, due to the 
lack of alternative occupations. This can be demonstrated by the fact that half of the 
early Newnham college students went into teaching."'^ Unlike other areas of work, such 
as medicine, teaching remained a suitable career for women despite the increased 
professionalism with the introduction of formal training and qualifications. Davidoff 
and Hall have argued that teaching remained a female career option due to the link 
between the teaching profession and the churches. The church had traditionally been 
the only public arena open to women and had channelled their organisational abilities 
into philanthropic work. Teaching could be seen as an extension of the women's role 
of moral guide to her children, as in middle-class homes this role was already seen 
to extend to setting a moral example to the servants and working class as a whole."'^ 
There remained strong links between the churches and education. The National Society 
(Church of England), the British and Foreign Schools Society (Nonconformist) and 
other religious bodies provided all teacher training colleges until the 1890s and most 
elementary schools until the 1870 Education Act. There can be no doubt that teaching 
was a popular career choice for women. Purvis states that over fifty four percent of
H. Bradley, Men's Work. Women's Work (1989) 
Davidoff and Hall, op. cit.
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all elementary teachers were women in 1875. She also gives average wages in 1861 
as £62 4s l id  per annum for certificated teachers and £34 19s 7d per annum for 
uncertificated."'^
By 1900 teaching was firmly established as a suitable career for women. Changes 
in the previous fifty years had greatly improved girls' education and access to 
secondary and higher education. More single women were working before marriage, 
even if they gave up careers once married. However, elements of the feminine ideal 
remained. It was still generally seen as preferable for women to become ftill-time 
wives and mothers once married. Elements of the culture of separate spheres continued 
in what was considered suitable work for women and how far women could be 
expected to progress in the workplace. Teaching was popular for women as it provided 
them with reasonable education and wages, it was suitable and respectable, and 
promotion to headships was possible in girls schools. This access to promotion 
worried some who saw teachers as working-class women trying to better themselves 
and marry well. However, teaching was still seen as an extension of a woman's role 
as mother, and as an alternative release for those sentiments in single women.
Many of the themes and contradictions of the Victorian woman's place in society 
that 1 have discussed here will be seen to have been concerns of the authorities in 
charge of colleges such as Whitelands. They were extremely watchful of the health 
of the students, and keen to refute claims that the academic work was damaging to
Purvis, (1987) op. cit. p.38
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health. Student's behaviour was strictly monitored by the lady superintendent and the 
chaplain. The college hierarchy and the daily routine of the college emulated the 
Victorian family home and lifestyle.
30
Chapter Two
Whitelands College Staffing and Structure
The previous chapter explored issues surrounding female education and 
employment for the middle and working classes. In the next two chapters we will 
examine the impact these debates had on Whitelands teacher training college from its 
foundation to 1900. This chapter will examine the leadership within the college from 
the council and the key posts of chaplain, principal, lady superintendent and head 
governess. It will be seen that the role of the council changed over time as the post 
of principal gained more responsibility under Faunthorpe. The hierarchy of the staffing 
structure was clearly demonstrated by the salary levels and this will be discussed. The 
management of the college remained a partnership between a male head and key 
female members of staff. These women supported the chaplain and later the principal 
and were responsible for the domestic arrangements as well as supervising the female 
staff and students. Under Faunthorpe's principalship Whitelands developed a distinctive 
ethos which was reflected in the staffing, in terms of the stability provided by the long 
service of some members of staff, and by the increased conditions attached to new 
staff appointments, especially those concerned with commitment to continued 
academic study. The calibre of the Whitelands staff is demonstrated by a few 
examples of some exceptional subsequent careers.
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Whitelands college was founded in 1841 by the National Society for Promoting the 
Education of the Poor in the Principles of the Established Church (henceforth referred 
to as the National Society), as the sister training college to St. Mark's for men, which 
opened the previous year. Whitelands was then situated in the Kings' Road, in 
Chelsea, but recruited its students nationally. Whitelands was exclusively for women 
and largely residential. The first students entered the college in January 1842. Between 
1846 to 1849 the college was run by a sub-committee of the National Society. 
However, in 1849 the National Society gave each of its colleges its own council. The 
Whitelands college council was formed on 15th May 1849, at a meeting of the general 
committee of the National Society. It was agreed from the outset that both clergy and 
laity should be represented, the regulations stating 'one-third at least of which shall 
consist of clergymen, and another third at least of laymen.'' However, a bye-law 
clearly weighted the council in favour of the clergy. 'That the council shall consist of 
the president, treasurer, and twenty-four other members, of whom two clergymen and 
two laymen shall go out annually by alphabetical rotation, but shall be eligible to be 
re-elected at the annual meeting. Bishops being on the council shall be considered 
permanent members.'^ The members of the first council of Whitelands were given as 
follows:
bishop of London (Bloomfield), bishop of Oxford (Wilberforce), bishop
of Salisbury (Denison), bishop of S. Asaph (Vowler Short), dean of
' W.C.C.M. 27th Dec. 1867 W.C.A.
^ W.C.C.M. 27th Dec. 1867 W.C.A.
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Chichester, Archdeacon Sinclair, The Rev. Sir Henry Dukinfield, Bart.,
Rev. R.G. Baker, Rev. J. Jackson, Rev. H. Howarth, Rev. H. Mackenzie,
Rev. C. Kingsley, Rev. W. Short, Rev. T.H. Hamilton, Rev. J.E. Kempe, 
marquis of Blandford, earl of Ellesmere, earl of Harrowby, Lord Robert 
Grosvenor, G.E. Mathinson, J.C. Colquhoun, T.D. Acland, Lord 
Ashburton, E. Cardwell, Esq., F.A. MacGeachy, H. Blanshard, Esq., John 
Shepherd, Esq.^
They were an influential group of men, politically balanced with both Tories and 
Liberals represented, but favouring the high church within the clergy, and this clearly 
influenced the college. There was also an early link with Ruskin in Mr Acland, who 
was the brother of one of Ruskin's Christ Church friends and would become a trustee 
of the Guild of St. George.
The council continued to enjoy the esteem of having the bishop of London as its 
president. After the death of John Jackson in 1885,"' the new bishop of London, 
Frederick Temple, was asked to accept the position of president of the Whitelands 
college council. His acceptance letter was read at the following council meeting, in 
which he 'promised to take a warm interest in the college.'^
Whitelands college had a clearly hierarchical staff structure. The college was run 
by a male head throughout the nineteenth century. Before 1846 Whitelands was under 
the 'general superintendence' of the principal of St. Mark's College. In 1847 the Rev. 
Harry Baber, M.A. was appointed chaplain and secretary to Whitelands, and he ran
 ^ W. C. Jubilee Report 1891 Appendix 1 p.22 W.C.A. 
"' W.C.C.M. 25th Feb. 1885 W.C.A.
" W.C.C.M. 17th June 1885 W.C.A.
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the college on a daily basis, referring important matters to the council for their 
deliberation. Baber retired in 1872 and was succeeded by Rev. R. Demaus, M.A., who 
died shortly after his appointment. It was only in 1874 that Whitelands gained its first 
principal in the Rev. John Pincher Faunthorpe. This post of chaplain, and later 
principal was the only member of the college represented on the council.
The resignation letter of Baber to the Whitelands council gives an insight into the
staff at Whitelands.
It has been my privilege to assist the council... and my still greater 
privilege to have had the hearty co operation of Mr Shephard as treasurer 
for twenty one years, of Mrs Harries, the superintendent for twenty one 
years. Miss Gillott, the head governess for twenty one years, Mr May the 
teacher of music for twenty one years, Mr Worledge the lecturer for 
fifteen years and to have all the other offices filled by young women who 
have been trained in my own time at Whitelands. It is to the hearty co 
operation of all these my colleagues, under God's blessing, that the 
success which Whitelands has met with, is to be attributed. It is not 
without great regret that 1 find myself about to lay aside duties which 
have been too congenial.^
Many of the college staff had served the college all their working lives, and with all
the governesses appointed from former students the college must have appeared
insular. The resignation of Baber gave an opportunity for change. His position as
chaplain and secretary was publicly advertised, despite the fact that the Rev.
Worledge, the college lecturer, wrote to the council requesting to succeed Baber. A
sub-committee of the council was formed to publish the advertisement and select
W.C.C.M. 31st Jan. 1872 W.C.A.
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candidates for interview/ The appointment of the Demaus was announced at the 
council meeting in March 1872. He was already known to the council, as he had been 
temporarily employed during Baber's illness in 1868 to 'discharge the duties of 
chaplain and lecturer as performed by Baber.'^ Demaus was also the senior curate of 
S. Luke's church in Chelsea, where the college community regularly worshipped.
However, the appointment of the Demaus did little to change the running of 
Whitelands. This is demonstrated when Demaus was taken seriously ill and absent 
from college. Just as when Baber was ill, the college ran smoothly under the 
leadership of the lady superintendent. However, in both cases the council considered 
it necessary to temporarily engage the services of a clergyman to take the daily 
scripture lessons. Demaus had stepped in during Baber's illness and Rev. Donald 
Campbell of Kings college assisted in the absence of Demaus.
Following the death of the Demaus in March 1874 the council set up a sub­
committee to consider the whole question of future staffing. This demonstrates that 
the council saw the need for new blood. The sub-committee concluded that the office 
of lecturer should be dispensed with, and Worledge be given three months notice and 
a pension of £250 per annum subject to revision if he found permanent employment 
exceeding £150 per annum 'The bishop of London be requested to convey this 
resolution to the lecturer, together with a letter expressing the high sense which the
'  Ibid.
" W.C.C.M. 8th Apr. 1868 W.C.A.
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council have of the valuable services conferred by him on the college during the long 
period of his connection with it.'  ^ Following the advertisement, the sub-committee 
selected six candidates to meet the council, and the John Faunthorpe was elected 
principal on the second ballot.'®
The principal's salary was raised at the bidding of the council, and was not part of 
the annual review of staff salaries during the council meeting each October. On his 
appointment as chaplain and secretary Demaus received £500 per annum. No mention 
was made in the minutes what the starting salary for the post of principal was to be. 
The council increased the principal's salary just two years after his appointment, 'in 
consequence of his good service to Whitelands and to confirm a possible increase in 
his work the salary of the principal be raised to £600 p.a.'" A more cautious note was 
sounded on this subject in 1879 when a sub-committee was 'appointed to collect 
information as to the salaries of the principals of training colleges.''^ Following this 
information, unfortunately not noted in the minutes, 'a grant of fifty pounds be 
awarded to him in lieu of house rent' but no actual increase in salary was 
forthcoming.'^ The following resolution of the council is interesting, especially with
 ^ W.C.C.M. 22nd Apr. 1874 W.C.A.
'® W.C.C.M. 16th June 1874 W.C.A.
" W.C.C.M. 22nd Mar. 1876 W.C.A. 
W.C.C.M. 19th Mar. 1879 W.C.A. 
W.C.C.M. 23rd Apr. 1879 W.C.A.
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hindsight, as Faunthorpe had been principal for nine years but would continue until
1907, another twenty four years in that position.
The principal left the room. On returning the following resolution was 
read to him by the chairman "That the salary of Mr Faunthorpe be raised 
from £700 to £800 a year and it is the opinion of the council that this 
should be the extreme limit that his salary as principal should be raised.
The increase is made in consideration of the valuable services which he 
has rendered to the college and the high state of efficiency which it has 
obtained during the years that he has been principal." The principal 
thanked the council in cordial terms for this mark of their approval and 
thanks.'"'
It seems strange from the language used above, that later the same year an extra 
payment is awarded to the principal. 'The council votes the principal an extra sum not 
exceeding ten pounds for extra paperwork during this examination m o n th .'O th er 
payments were added to the principal's salary as time went on, such as 'the principal 
was asked to leave the room and on returning was informed by the chairman that the 
council had voted him twenty five pounds a year for travelling expenses to date from 
calendar year. Principal expressed his gratitude for this mark of thoughtful 
consideration for him on the part of the council.''^ As well as the governesses assisting 
the principal with paperwork, an extra member of staff was appointed to help with the 
growing workload. The council 'appointed Alice Denning as the principal's secretary
'"' W.C.C.M. 21st Feb. 1883 W.C.A.
W.C.C.M. 21st Nov. 1883 W.C.A. 
W.C.C.M. 18th Feb. 1891 W.C.A.
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at a salary of fifteen pounds a year."^
The appointment of Faunthorpe heralded change to the college staffing to afford 
new developments in the curriculum for students. He gained permission from the 
council to engage a French master at a salary of fifty pounds per annum'^ and a drill 
sergeant at ten pounds per annum.Faunthorpe embraced the new post of principal, 
and arranged for Mrs Newton, the lady superintendent, to be paid extra in order that 
she should manage the accounts instead of him.^ ® Faunthorpe linked extra payments 
to the governesses to the success of the students at examination. The council agreed 
that any grants obtained by the college for the three sciences offered would be divided 
between the governesses.^' Mr Harrison, the drawing master was engaged at forty 
pounds per annum 'and five shillings on each first ob ta ined .E x tra  payments could 
also be gained by teaching extra subjects in addition to the usual workload 'The 
council also gave E. Watt five pounds a year more for drawing teaching so her salary 
is fifty five pounds.'^^
Immediately following his appointment as principal, Faunthorpe employed a fifth
W.C.C.M. 19th Oct. 1892 W.C.A. 
W.C.C.M. 21st Jan. 1875 W.C.A.
W.C.C.M. 26th May 1875 W.C.A.
"® W.C.C.M. 8th July 1874 W.C.A.
2' W.C.C.M. 27th Jan. 1875 W.C.A.
W.C.C.M. 22nd Mar. 1876 W.C.A.
22 W.C.C.M. 14th Feb. 1893 W.C.A.
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governess to assist with the teaching from the saving made by no longer employing
a lecturer. Miss Martin was appointed at a commencing salary of forty pounds.^^  ^This
gained approval at the next visit of the H.M.I. and it was noted in the minutes that 'he
was glad to find the council were making more use of female instructors and had
employed an additional govemess.'^^ The H.M .I. still saw the role of female tutors as
vital in the influence they brought to their students.
For my own part I feel that a very considerable superiority in attainment 
on the part of a male professor would scarcely compensate for the 
diminution of womanly influence pervading the whole institution. A girl's 
habits and tone of mind are influenced to an extent which can scarcely 
be appreciated by the preceptor under whom she is placed at the dawn of 
womanhood. She is to be a teacher of girls. The formation of womanly 
habits is the first great object of her training. Every lesson which she 
receives from a good governess gives a more feminine tendency to her 
mind. It is an encouragement to her to see how thoroughly the subjects 
she has to learn can be mastered by a woman's mind. It moves her to a 
rational emulation. She listens to a master with a feeling of admiration, 
derives undoubtedly great benefit in an intellectual point of view from 
such lectures;... but he is not and cannot be, properly speaking, a model 
which she can safely imitate. What is becoming in a male professor 
might be almost unpleasing in a young woman. I have sometimes 
remarked that a masculine tone has been caught, or an artificial manner 
produced in an attempt to imitate the lesson even of an able and 
intelligent preceptor.^^
The report of the H.M.I. had recommended the employment of an additional governess
as early as 1869. However, at that time the minutes had noted the council response
to be negative. 'Any increase in the staff of governesses would tend to disturb the
24 W.C.C.M. 27th Oct. 1874 W.C.A.
22 W.C.C.M. 3rd Dec. 1874 W.C.A.
2" M.C.C.E. 1856 p.721-2
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arrangements of the institution which for many years have been so successful.
Therefore the changes Faunthorpe made immediately struck a cord with the H.M.I..
A sixth governess was added in 1877.2  ^ The council continued to appoint former
college students directly on to the staff as governesses, such as Hemietta Shepherd in
1883,2® Turner in 18842® Maria Spivey in 1891.2'
The difference in status that existed between male and female teachers employed
at Whitelands was clearly shown in the salary structure. The H.M.I. commented on
the relatively low pay received by the female tutors at Whitelands.
I venture to state my opinion on a point which may perhaps be regarded 
as not lying within the inspectors's province to notice, but which is too 
likely to affect the permanent efficiency of the institution to be passed 
over. With the exception of the salary paid to the chaplain, upon the 
propriety of which there can be but one opinion, the payment made to all 
the officers of the institution is very much below what they might 
reasonably expect, or what their talents and attainments might command.
It should also be taken into consideration that they have not such 
apartments as they are fairly entitled to, and as ought to be regarded as 
necessary for their privacy and comfort during the few hours of 
comparative leisure, which every teacher must need, and should enjoy 
daily. I mention this circumstance, not intending to cast any blame on the 
managers, who have found, and still find the greatest difficultly in 
defraying the expenses of the establishment, because it is clear that if 
these ladies do remain disregarding more advantageous offers, from 
feelings of deep interest in the welfare of the pupils, and of attachment
22 W.C.C.M. 20th Jan. 1869 W.C.A.
2^  W.C.C.M. 17th Oct. 1877 W.C.A.
2® W.C.C.M. 17th Oct. 1883 W.C.A.
2® W.C.C.M. 15th Oct. 1884 W.C.A.
2' W.C.C.M. 21st Oct. 1891 W.C.A.
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to the Church, it is unjust to act upon that consideration in dealing with 
them. This is surely a point to which it would be reasonable to call the 
attention of the committee of the National Society. It might be advisable 
to allow a percentage to the teachers upon the payments made by the 
government for certificates of merit and competency to students in the
institution.22
The fears of the H.M.I. would appear to be justified by the case of Miss Burr, a 
governess, requested that the council increase her salary.^  ^The council refused and she 
tendered her resignation which was accepted.^^ This would appear to have continued 
as two of the governesses were awarded salary increases as a 'way of rewarding the 
long services of Miss Gillott, and in order to retain the services of Miss Stanley who 
had been offered an appointment more than twice the value of that which she holds 
at Whitelands that their salaries be raised to eighty pounds and seventy five pounds 
respectively.'22
In 1857 a male lecturer was appointed at a salary of £250,^^ and yet he did not 
qualify for the government grant of £100 until he was minuted as passing his 
examination in I 8 6 I .22 At this same council meeting a second governess was 
appointed at a salary of forty pounds, and a third at thirty-five pounds. The minutes
22 M.C.C.E. 1849 p.670-1 
22 W.C.C.M. 20th Apr. 1859 W.C.A.
24 W.C.C.M. 28th June 1859 W.C.A.
22 W.C.C.M. 18th June 1873 W.C.A.
2" W.C.C.M. 17th June 1857 W.C.A.
22 W.C.C.M. 17th Apr. 1861 W.C.A.
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of the meeting in June 1864 give a clear picture of the staff salaries: the male lecturer 
received £300, the head governess seventy pounds, second governess fifty-five pounds, 
third governess fifty pounds. The salaries for new appointments for these posts are 
lower at sixty pounds for head governess, fifty pounds for second governess and forty 
pounds for third governess. The salaries for the teachers in the Whitelands schools 
were also given in the minutes and make an interesting comparison with those of the 
college staff. The annual salaries for the mistresses were given as: girls model school 
fifty, infant model school forty-five pounds, girls practising school fifty pounds, and 
infant practising school forty pounds/^
The domestic arrangements were made by the lady superintendent. This post was 
of greater importance before 1874. Much of the pastoral care of the students passed 
to the head governess when Faunthorpe became principal. The women that held these 
posts were the most senior women in the institution, but clearly junior to the chaplain 
or principal. The head governess or lady superintendent was to ensure the discipline 
and good conduct of both students and governesses, but to report any transgressions 
to the chaplain, who in turn reported to the council. This partnership between the 
chaplain and the lady superintendent can be seen to emulate the parental authority 
within the family, and the college authorities were keen to emphasise the family nature
2' Ibid.
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of the college community.
The council desire to renew the assurance already given, that they 
continue steadily to keep in view the principal object for which the 
institution was founded, the formation of a truly Christian character in 
those who come to them to be prepared for the solemn responsibilities of 
the office of a schoolmistress; that they are fully impressed with the 
importance of cultivating the mind of the teacher, and encouraging a taste 
for literature and science; and that, as far as the circumstances of the case 
admit, they are ready to offer to their pupils every possible inducement 
and opportunity of acquiring general information; - but that they attach 
a still higher importance to the formation of useful habits, to the effectual 
training, which in its fullest perfection can be given only in a well- 
regulated domestic circle; that they endeavour, therefore, to infuse into 
the institution the spirit of a well-arranged and well-ordered family, by 
the maternal superintendence of their excellent matron; but that, above all 
things, they desire that the gentleness, the usefulness, the skilfullness of 
the teacher should be the result of a personal reception of the truths of 
the Gospel of Christ as they are held and taught by the Church of 
England. Influenced by this motive, they once more commend the 
institution to the special remembrance of their friends in their hour of 
prayer, and to the loving kindness of their Father in heaven.^®
It seems entirely in keeping with this description that the first lady superintendent left
to be a clergyman's wife,4° and her replacement Mrs Harries was the widow of a
clergyman.""
Obviously the conduct of the staff came under even closer scrutiny than that of the 
students. The resident governesses had to provide an exemplary image to the student 
body. The case of Miss Thear, a governess, came before the council as the lady 
superintendent and chaplain had ordered her to keep her meetings with her fiancé at
2® W.C. Annual Report 1851-2 p.7 W.C.A.
4® W.C. Jubilee Report 1891 Appendix 1 p. 19 W.C.A. 
4' W.C. Jubilee Report 1891 Appendix 1 p.23 W.C.A.
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the Battersea training college to one day a week. She had tendered her resignation to 
the council, which was accepted, but the council also confirmed that she was to abide 
by this resolution while she worked out her notice.^^ It was reported at the following 
meeting in April, 'Miss Thear sacked for defying the authority of the chaplain and the 
superintendent and breaking the resolution of the council.'^^
Members of the council were instructed to speak personally to the mistresses of 
the model school and lower school when their behaviour was considered 
unacceptable.44 Unfortunately the minutes do not give any details of this 'unacceptable 
behaviour.' Reports that governesses and mistresses' attendance at chapel were 
spasmodic was treated seriously enough to warrant the forming of a working party of 
the council to consider the matter and decide what the rule should be.^  ^It was decided 
that all should be present as a general rule, but exceptions could be made under 
special circumstances."*^
Faunthorpe would seem to have enjoyed more scope than his predecessors to run 
Whitelands as he saw fit, without the need to refer minor matters to the council. A 
letter stuck in the minute book makes interesting reading, especially as there is no
"*2 W.C.C.M. 3rd Apr. 1857 W.C.A.
"*2 W.C.C.M. 22nd Apr. 1857 W.C.A.
"*"* W.C.C.M. 20/th May 1857 W.C.A.
"*2 W.C.C.M. 31st Jan. 1872 W.C.A.
W.C.C.M. 19th June 1872 W.C.A.
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mention of this matter in the council minutes.
Reverend Sir,
May I be allowed hereby to apologise to you for my rude conduct in 
leaving your room without your permission during an interview some 
weeks ago? What there was of rudeness in my reply to you on that 
occasion was certainly as unintentional as the apparent unkindness which 
provoked it. I sincerely regret having been a source of annoyance to you 
and hope that you will now accept my apology as the first of the two 
conditions upon which I may resume my work as usual after the summer 
vacation.
With thanks to you for your good wishes for my holiday,
I am Sir yours sincerely ,
Mary Warwick.^^
This governess left Whitelands at Christmas 1891, so it is uncertain whether she 
ftilfllled the remaining, unknown, condition to her continued employment. The reason 
for her resignation was given that she was appointed head mistress to a girls' school."*^  
Whitelands had a tradition of long service among many members of staff, a good 
example of this being Kate Stanley. From the Whitelands student register, her father 
was a slater and plasterer, and the family would therefore have been skilled working 
class. From the details of her will she had at least one brother and one sister."*® She 
was a pupil teacher before entering the Queen's scholarship examination for entry to 
Whitelands college, but there is no record of at which school she taught. She was 
accepted at Whitelands in January 1855 with a first class Queen's Scholarship. Little
"*2 Mary Warwick to Faunthorpe 6th July 1891 W.C.A.
"*" W.C.C.M. 18th Nov. 1891 W.C.A.
4® R. Dickinson, Kate Stanley 0836-19131: A Study of the Educational and Teaching 
Career of a Particularly Successful Victorian Pupil-Teacher BA dissertation, Roehampton 
Institute, University of Surrey, 1987, W.C.A.
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is known about her time at Whitelands as a student. She was awarded a prize for 
'common things' by Baroness Burdett-Coutts for her needlework skill. She left in 
December 1856 with a first class certificate. Kate Stanley left 'to take charge of a 
school' according to the college register. She was appointed to The Grange School, 
Alresford, Hants. This was Lord Ashburton's charity school, and as he was a member 
of the Whitelands college council, it is reasonable to presume that Kate was 
recommended for the position by the college. Kate remained at the school for only one 
year and was then appointed to the Whitelands practising school as first assistant. It 
may be that the college authorities thought a year's experience outside Whitelands 
would better fit her for a position on its staff. By 1859 she was head mistress of the 
practising school.
In 1862 she joined the Whitelands college staff as third governess teaching 
needlework and botany at a salary of forty pounds per annum. By 1873 Miss Stanley 
had risen to second governess. As a governess Miss Stanley supervised the students 
during a number of activities including private study, exercise, and domestic duties 
such as tidying dormitories, dusting, sweeping and working in the college kitchen and 
laundry. She gave lectures and model lessons, as well as marking student's work and 
helping them with academic problems. It may be significant that Miss Stanley was 
appointed as a governess in 1862, the same year that needlework became compulsory 
in schools, and this was one of her subjects. The head governess, Matilda Gillott, was 
killed in an accident while on holiday in 1873. Kate Stanley was promoted to head
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governess, a position she was to hold until retirement in 1902. Her starting salary of 
£100 per annum, was the same as that Miss Gillott received the previous year. This 
was raised in 1878 to £125 per annum. Kate's salary had reached £200 per annum in 
1883 and it was to remain at this amount until her retirement in 1902. Her successor 
was Mary Birch, another former Whitelands student who had joined the college staff. 
She was to receive only £160 in her first year as head governess, compared with the 
£150 she had received the previous year as second governess.
As head governess Miss Stanley continued to teach needlework and botany, but her
duties included more responsibility for maintaining discipline of both students and
governesses. As she lived on the college premises she was available for students at
any time and in many ways fulfilled the role of mother-figure. She developed a close
working relationship with the principal, Faunthorpe. The Whitelands college council
continued to recognise the value of Kate's hard work.
In consequence of her twenty years faithful service to the college Miss 
Stanley be allowed to consider the college as her home during the 
vacation; and that as a mark of the appreciation of her work they make 
her a gratuity of twenty pounds. The principal was desired to fetch Miss 
Stanley, Sir Rev. Waller vacated the chair which was taken by his grace 
the duke of Westminster who announced the resolution to her. 2®
Such an honour was rarely given to the staff, even the governesses. The next member
of staff to be granted this was Miss Birch, fifteen years later.
The council also noted with pride Kate's election in 1882 as a Fellow of the Royal 
Botanical Society. 'Miss Stanley elected a fellow of the Royal Botanical Society.
2® W.C.C.M. 18th June 1879 W.C.A.
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Proposed and carried unanimously that fifteen be voted to Miss Stanley in aid of her 
life subscription of twenty six pounds and fifteen shillings.'^^ Her skill as a teacher is 
reflected in the marks gained for needlework by the Whitelands students. In 1891 
Whitelands gained top marks out of twenty-six colleges in this subject. In her will she 
left money for a scholarship to be given in her name to the best needlewoman from 
the Whitelands students at the end of the first year's training.
Miss Stanley helped to found the society of former Whitelands students, first called 
The Reading Girl Guild and later The Guild of S. Ursula. She was a keen supporter 
of the college chapel, having been involved with its construction from the laying of 
the foundation stone. She provided an important link between the college and former 
students. An example of this is the commentary she wrote for the Guild magazine on 
the college chapel in 1885. It seems appropriate that she is remembered in the college 
chapel by a memorial chalice and the credence table used in the current chapel in 
Putney.
In 1897 she celebrated twenty-one years as head governess and was presented with
a gift of £100. On her retirement in 1902 she received the following testimonial:
We, some seven hundred of your pupils, past and present: together with 
myself and a few esteemed friends desire you to accept this parting gift 
of a cheque for £116, as a token of our high appreciation of your life­
long devotion to the college, and of our respect and love for yourself. We 
also desire for your good health and happiness during your well earned 
rest, and we hope to be able to meet you frequently within the college 
walls, endeared to us by so many happy remembrances of our college 
days. Signed on behalf of all givers John P Faunthorpe, principal.
W.C.C.M. 15th March 1882 W.C.A.
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She also received a pension from the college of £100 per annum to be paid quarterly. 
From her will, it is evident that she had already purchased a house in Kensington for 
her retirement. Kate Stanley's life is an example of the devotion and loyalty felt to 
institutions such as Whitelands. She stayed with the college for most of her adult life 
and saw great change in the eduction given to teachers and pupils. However, by 1902 
she was somewhat of an anachronism, having none of the higher qualifications 
Faunthorpe encouraged younger governesses to acquire during their time on the 
Whitelands staff. It is evident from the Whitelands college council minutes that no 
pressure was put on Miss Stanley in this respect. This confirms the belief that her role 
was pastoral rather than academic and that she provided much of the homely 
atmosphere that was prized in women's education establishments.
As early as 1848 the H.M.l. had stated the need for continued study amongst
qualified schoolmistresses.
The impression on my mind is, that teachers in charge of schools, in 
some cases from indolence, in others from over-occupation in the 
mechanical parts of education, do not for any length of time keep up to 
the standard of acquirements and intellectual activity with which they 
quitted the training college. The impetus there given ceases to act, and 
the teacher falls accordingly. It is only reasonable to suppose that the 
wholesome and constant stimulus afforded by the prospect of certificates 
of merit dependant on annual examinations, and by the other workings 
of your lordships' late minutes (August and December, 1846) will be 
most beneficial to them in this respect.^^
The council were always informed of, and keen to congratulate, members of staff on
M.C.C.E. 1848 p.500
48
their academic success. 'Miss A. Pratt her certificate results on the merit of ten good 
reports was shown. The council congratulated Miss Pratt on having her parchment 
raised to the first class and granted her a gratuity of five p oun ds .S ma l l  gifts for 
books to continue study or to aid expenses became normal. The council became more 
active in supporting the continuing studies of the staff. The first mention of financial 
assistance with fees for a governesses is careful to state the generosity of the council, 
'on the recommendation of the principal and as a special recognition of their excellent 
work the council voted two pounds to Miss Vance towards her science class expenses. 
Expenses at the Birkbeck Institution two pounds to Miss Birch, three pounds to Miss 
Pratt and one pound to Miss Shefford.' '^* The staff of the Whitelands schools were not 
to receive any such assistance until 1889.
The council were obviously delighted when the first governess matriculated, as 
they went to the trouble of personally congratulating her at the next council meeting. 
'The principal gladly reported Miss Shefford's success ninety fifth in honours at the 
matriculation exam, at the University of London. The council saw Miss Shefford and 
the chairman congratulated her in their name, and asked her to accept a gratuity of 
five pounds for the purchase of b o o k s . T h e  same honours continued to be afforded 
to subsequent successful candidates.
W.C.C.M. 26th Mar. 1889 W.C.A. 
W.C.C.M. 21st Oct. 1885 W.C.A.
W.C.C.M. 16th Feb. 1887 W.C.A.
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Success at external examination became increasingly linked to salary increases.
Increases were withheld from Misses Pinnock, Stratford and Stevens when they failed
to gain their qualifications in 1890.^  ^ This obviously frustrated some staff as was
shown in a letter from Annie Robey. 'Finding myself unable satisfactorily to fulfil that
part of the terms of my engagement relative to the obtaining of the L.L.A. degree and
the passing on to the examinations of the London University - and that in consequence
of that inability my salary will be such as not to justify my remaining here, I beg
hereby to tender you my resignation of the post of governess on your staff.'^^
However, the council remained supportive of the governesses attempting to gain
extra qualifications. 'The council give permission to the three governesses Misses
Smith, Warwick and Trench, to live in college during the matriculation week Jan. 12th
to 19th 1891.'^  ^The pressure put on governesses to pass examinations is evident from
the tone of a letter to Faunthorpe stuck in the back of the minute book 'I am very
sorry that I have failed to reach the required standard of pass at the recent London
intermediate arts examination. I hope, all being well, for better success next year.'^^
This pressure is also reflected in the minute book entry.
Miss Birch has £110 these not to be increased till 
Miss Turner has £90 they pass the intermediate Lond.
W.C.C.M. 18th Oct. 1890 W.C.A.
Annie Robey to Faunthorpe undated W.C.A. 
W.C.C.M. 3rd Dec. 1890 W.C.A.
Mary Birch to Faunthorpe 30th Sept. 1891 W.C.A.
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Miss Rouz £80 to £85 not to be increased until she matriculate 
Miss Smith £65 + 5 + 5 £75 has matriculated 
Miss Warwick £65 + 5 £70 not to be increased until she matriculate 
Miss Tench £55 + 5 £60 + £5. °^
'The council regret that Miss Birch failed again to pass the intermediate, and hope she
will secure the pass next year, her position as second governess being so important.'^^
To some governesses it must have seemed that no matter how hard they worked
for one qualification, another awaited them. The council rejoices that Miss Smith has
passed the intermediate, and they vote her half her expenses viz eight pounds... and
they vote her also five pounds for books for her B.A.'^  ^The assistance the Whitelands
council gave to staff and former students to continue their studies drew comment from
the H.M.l.
In the practising schools attached to Whitelands no less than seven of the 
young certificated assistants are following, under the sanction and with 
the help of the authorities of the college, the course of reading prescribed 
for the S. Andrew's LL.A. diploma, or for the matriculation examination 
of the University of London. A "Study Guild" of old students was formed 
in 1878 with a view to encourage the corporate feeling among Whitelands 
teachers, and also to induce them to keep up their studies. The members 
are expected to contribute essays and descriptive papers or verses to a 
periodical publication which circulates among them; and are invited to an 
annual re-union at the college.^^
It would appear from further comment by the H.M.L that other teacher training
W.C.C.M. 21st Oct. 1891 W.C.A. 
W.C.C.M. 18th Oct. 1890 W.C.A. 
W.C.C.M. 19th Oct. 1892 W.C.A.
M.C.C.E. 1888 p.448
51
colleges did not follow suit.^ "^  It may have been after this comment that the council felt 
it necessary to justify the amount of funds spent in assisting the governesses with the 
expenses of their further study. 'The council wish to put on record in making these 
liberal grants to their governesses in aid of them fitting themselves for their high posts 
in the college.
The terms of employment for all staff including those at the schools are set out in
greater detail during Faunthorpe's period in office. The appointments of an assistant
mistresses to the commercial and practising school in 1881 also note that their salary
of seventy pounds a year includes 'dining in the college during the term.'^^ This fully
integrated the colleges' staff and students with the staff in the Whitelands schools, and
in respect of dress, moral conduct and behaviour eg. attendance at chapel, the
schoolmistresses were treated as governesses. The schoolmistresses were important as
role models to the students. It was one of the schoolmistresses who first had academic
study stipulated in her conditions of employment.
Blanche Culverhouse at present an assistant in the school was appointed 
headmistress at a salary of eighty pounds with board and lodging until 
she obtains her parchment and after that to increase five pounds a year 
on the recommendation of the principal and at the pleasure of the council 
it being an express condition of both of these that she obtain gradually 
her L.L.A. and her full drawing certificate.^^
M.C.C.E. 1892 p.203 
W.C.C.M. 16th Oct. 1895 W.C.A. 
W.C.C.M. 19th Oct. 1881 W.C.A. 
W.C.C.M. 18th May 1887 W.C.A.
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Academic success appeared to matter more and more to the council on appointing and 
promoting the staff. An appointment in 1889 made a distinction in starting salary 
between classes of certificate. 'Miss Jenkins extra assistant in the commercial school 
sixty five pounds if in the second seventy pounds if in the first class and dining in 
college hall during term.'^^ The minutes note the success of schoolmistresses as with 
governesses. Bertha Holman was the first member of the Whitelands staff to gain her 
L.L.A. in 1889.^  ^ The council also celebrated the success of former Whitelands 
students gaining higher qualifications. 'The principal reported the success of twenty 
former students that had completed their L.L.A. this year... two Misses Pinnock and 
Culverhouse are in our own schools.
The conditions of employment went on to include the purchase of annuities, and 
giving assistance to the principal with clerical work when asked. 'Edith Turner was 
appointed for two years certain, at a salary of sixty pounds if in the second and 
seventy pounds if in the first class and dinning at the college table during college 
term; subject to her buying an annuity twenty pounds at least, matriculating and 
helping the principal with paperwork.'^^ The appointment of Beatrice Hope to the 
commercial school is interesting for the many conditions attached to her employment.
W.C.C.M. 20th Feb. 1889 W.C.A. 
W.C.C.M. 16th Oct. 1889 W.C.A. 
W.C.C.M. 21st Oct. 1891 W.C.A. 
W.C.C.M. 16th Oct. 1889 W.C.A.
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'Miss Beatrice Hope be appointed on probation in the commercial school at a 
commencing salary of thirty pounds, but thirty five pounds if she matriculate, and 
forty pounds at midsummer if Miss Hebblethwaite recommend it. She is to have 
dinner at the college table during term... and she is to buy an annuity of at least 
twenty pounds, and help the principal with written work if a s ke d . Th i s  was the first 
time a probationary period had been mentioned in the minutes, but there is no further 
explanation of why such conditions were set and only a minimal notice that her 
probationary period was satisfactory. 'The council confirmed B. Hope's appointment 
as assistant in the commercial school on the favourable report of Miss 
Hebblethwaite.'^^ It is interesting to note a later entry in the minutes. 'The council 
accepted the resignation of Beatrice Hope to go on with her studies.' '^^
One indication of the calibre of the staff at Whitelands is the fact that some found 
appointments in other teacher training colleges. Annie Every was appointed to 
Richmond College in 1881,^  ^ Miss Pratt to the headship of the Madras training 
college. Miss Small to S. Mary's training college, Jamaica, Miss Robey and Miss 
Sharp to Derby training college. Miss Holman, to Hockerill training college and Miss
W.C.C.M. 27th Nov. 1889 W.C.A. 
W.C.C.M. 23rd Apr. 1890 W.C.A. 
W.C.C.M. 18th Nov. 1891 W.C.A. 
W.C.C.M. 19th Oct. 1881 W.C.A.
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Hoste, senior student, to Warrington Training college in 18907^
An exceptional case was that of Miss Caroline Mallett. Caroline Mallet was
appointed fifth governess at Whitelands in October 1876, at a starting salary of forty
pounds. At this time she still had to finish her course and take her teacher's certificate
examination in December, such was the principal's confidence in her abilities. She was
the only one of her year to be appointed to the staff. Caroline received her parchment
in 1878, was promoted to fourth governess and had her salary raised to fifty pounds
per annum. In 1879 Miss Mallet was awarded an additional ten pounds for science
teaching, and her salary raised by five pounds per annum. Her salary continued to rise
by five pounds a year.
However, overwork made her ill and her doctor recommended a change to a
warmer climate. She applied for the post of principal of Hurlstone training college,
Sydney. She received excellent references from Miss Stanley, the head governess and
the principal, Faunthorpe. Caroline Mallet was interviewed at the education department
by Mr Mundella, the vice president. Sir Henry Parkes, prime minister of New South
Wales, and Sir Saul Samuel the agent general. She was appointed for three years at
a salary of £300 per annum. The staff and student of Whitelands college were sad to
see her go. The Whitelands college council minutes note that Canon Warburton
mentioned it as a matter of congratulation to the college.
I must not allow Miss Caroline Mallet to leave for her appointment as 
lady principal of the Sydney training college without expressing my
W.C. Guild Annual 1890 p.64 W.C.A.
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appreciation for the good and faithful work which she has done at 
Whitelands and my confident hope of her increasing usefulness in the 
important position she is about to occupy/^
Miss Mallet set sail in October 1882 and met her future husband on board ship.
Professor Edgeworth David. He was sailing to Australia to take up the appointment
of assistant geological surveyor in the department of mines in New South Wales. Mr
David had received a letter of introduction to Miss Mallet from Sir Saul Samuel,
asking him to take care of his fellow passenger.
The conditions at Hurlstone college were far more basic than Caroline had been 
used to at Whitelands. However, she set about making improvements. A girls school 
was added in the grounds of the college, to give students a convenient place to 
practise in 1883, and a new resident assistant was employed, also from Whitelands, 
by 1884.
Miss Mallet resigned her position on March 16th 1885 with effect from 30th June 
1885, and married Mr David on 30th July 1885. In 1891 Mr David was appointed first 
chair of geology at Sydney University, a position he held until his retirement in 1924. 
He joined Sir Ernest Shackleton's expedition to the Antarctic from 1907 to 1909, and 
he led the party which discovered the south magnetic pole in January 1909. He was 
awarded the C.M.G. in 1910, D.S.O. in 1918 and knighted in 1920. Caroline wrote a 
book Funafutti : an unscientific account of a scientific expedition published by John 
Murray in England. Lady David became known as a good public speaker and
W.C.C.M. 15th Sept. 1882 W.C.A.
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campaigner on issues effecting women and children. She died on Christmas day 1951.
Whitelands could boast its remarkable students as well as staff. Lilian Barker 
attended Whitelands from January 1894 to December 1896. After completing her 
training, she gained teaching experience in schools, as well as running evening classes 
and training first aiders for the first world war for the Women's Legion. In 1916 she 
was given the job of lady superintendent of the Woolwich Arsenal. This was a 
massive operation covering nine square miles and employing 30,000 workers. She was 
awarded the C.B.E. the following year, and Queen Mary and King George visited the 
arsenal, along with the prince of Wales and Earl Haig to boost morale amongst the 
workers.
After the war Lily [as she was generally known] worked as principal officer of the 
ministry of labour training scheme for war widows, disabled nurses and unemployed 
women, and went on work as the executive officer for the central committee for 
women's training and employment. In 1921 she was asked to become one of the 
parliamentary women's advisers. Also in that year, Lily was among the first six 
women to sit on a jury. Lily's career then took a new direction, becoming governor 
of the girls' borstal institution at Aylesbury. By 1935 she was an assistant 
commissioner, and later became the first women prison commissioner. Lily finally 
retired at the age of sixty nine in 1943 and was awarded the D.B.E. in 1944 for her 
long and valued service to education and the prison service.^^
E. Gore, The Better Fight: The Story of Dame Lilian Barker (1965)
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The examples of Lily Barker and Caroline Mallet illustrate that teacher training 
provided the only opportunity for further education and a recognised qualification for 
many women, and that given that opportunity some could progress considerably. The 
calibre of the staff at Whitelands was demonstrated not only in the reports of the 
H.M.L and the higher qualifications they gained but also in the range of posts they 
went on to occupy after leaving Whitelands. Some of the governesses left to work in 
schools. Miss Martin was appointed head of the Cork high school for girls in 1884,^  ^
Miss Vance became head governess of Brighton teacher training college in 1887,^® and 
Miss Spivey was appointed normal mistress in the Durham science college Newcastle- 
Upon-Tyne in 1894.^*
The Whitelands staff disproved the myth that educating women made them 
unmarriageable. Miss Craddock, headmistress of the infant school for ten years^^ and 
Miss Kemm, a governess for fifteen years, both resigned to be married in 1887,^  ^ and 
Miss Shefford resigned to be married in 1891 after seven years service as a 
govemess.^'^
W.C.C.M. 15th Oct. 1884 W.C.A. 
W.C.C.M. 19th Oct. 1887 W.C.A. 
W.C.C.M. 21st Nov. 1894 W.C.A. 
W.C.C.M. 18th May 1887 W.C.A. 
W.C.C.M. 19th Oct. 1887 W.C.A. 
W.C.C.M. 18th Feb. 1891 W.C.A.
58
An examination of the Whitelands college staff from the 1840s to the 1890s shows 
the gradual strengthening of authority in the post of chaplain and later principal. As 
the college expanded, the responsibilities of running the college were greater, and it 
became impracticable to call a council meeting for minor matters. Thus the principal 
turned to the council for support on major issues and reported his day-to-day running 
of the college to them. The hierarchy of the institution is clearly demonstrated by the 
levels of pay awarded to the principal, governesses and schoolmistresses. The council's 
treatment of Faunthorpe's pay is interesting as it demonstrated their desire to maintain 
his services without raising the expectation of continual pay increases that could not 
be met.
Faunthorpe quickly won the confidence of the council. He made changes to the 
curriculum by employing more specialist tutors and governesses, and stamped his own 
authority on the college community through years of faithful service. He was 
responsible for the increased conditions attached to staff appointments, as he was 
personally keen to have an academically qualified teaching staff, and it was his 
influence that gained moral and financial support for this from the council. It is 
evident that not all the staff thrived under the added pressure of continued study while 
working. The concern for discipline and the health of staff was very similar to that of 
students, although governesses and teachers were to act as role models to the students 
while living in the college community. Some exceptional women were able to use the 
opportunities given to them at Whitelands to build careers in teacher training and other
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fields.
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Chapter Three
Whitelands College - The Student Experience
Chapter one explored the reasons why teaching attracted young women. In this 
chapter we will investigate what kind of students were recruited to Whitelands college 
in terms of social class, age, education and previous teaching experience. The change 
in recruitment pattern during the second half of the nineteenth century and the reasons 
for this will be examined. By putting together evidence from Whitelands college 
records and H.M.l. reports, we will try and gain a sense of what the experience of 
attending college was like for students. The college insisted on two years training, and 
the financial and professional rationale for this will be reviewed. The public concern 
for the moral and physical health of female students explored in chapter one are 
clearly acknowledged at Whitelands college by the prominence given to discipline and 
student health. The measures taken to ensure suitable supervision and discipline when 
the college expanded to include day students will be considered. The H.M.l. frequently 
raised health issues with the college council, who were keen to be seen to take great 
care of the students' welfare. This concern was demonstrated in a number of ways 
including the improved quality of the physical college environment in terms of 
teaching and living space. The colleges' sickness record and medical provision will 
also be studied. The curriculum will be surveyed to determine the range and depth of 
study required for the certificate examination. Here we will examine the importance
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of domestic subjects and practical training. The examination success of Whitelands
students at both the government certificate examination and other bodies will be noted.
Finally, we will analyse how the colleges' approach to all these areas merged to form
a distinctive college ethos.
The first students admitted to Whitelands college in 1842 were all 'probationers for
the first six w eeks.T h is reflects the caution of the National Society in wanting to
ensure that Whitelands was a success, and to gain no adverse publicity from students'
inappropriate behaviour or unsuitability for the teaching profession. In 1850 the entry
requirements were stated as 'to read fluently and intelligently, write accurately from
dictation, to be fairly acquainted with scripture history, to say correctly the answers
of the church catechism, to work the first four rules of arithmetic with readiness and
precision, and to be able to do all kinds of plain needlework.'^
The college council appear concerned at the low social class and educational
standard of the students applying for admission to the college.
This state of ignorance is not owing to any want of sufficient instruction 
in the training school, but to the deplorable neglect of sound elementary 
education in the families of those who are raised a little above the 
poorest class. It is from these families that the majority, as I am told, of 
the young women in training are drawn. They have been educated (if it 
is not misusing the term) at "private boarding-schools." A little external 
dressing has been given to them, but rarely any internal culture... On such 
material it is difficult for the most skilful teacher of a training school to
 ^ W.C. Jubilee Report 1891 Appendix 1 p.l9 W.C.A. 
M bid.p.22
62
work with any effect/
In line with the aim stated in the 'regulations for the admission of students' that the
object of Whitelands was to 'produce a superior class of parochial schoolmistress'/ the
council wanted to attract the daughters of the middle class to Whitelands.
They [the council] are still more anxious to make the institution known 
in that class of society from which pupils might be drawn who could 
afford to pay the usual fee for their teaching; not so much on account of 
the income that would accrue to the institution, as from the desire to 
secure the services of those who have been brought up under 
circumstances of greater advantage.^
In a later report the council referred to the work of schoolmistresses as 'honourable
and remunerative'^ in an attempt to induce middle-class applicants. Encouragement by
the council continued until middle-class students came forward in significant numbers
for examination in 1858. 'In the year 1858 a large number of the daughters of the
middle classes came forward. They were examined, and, in all cases, they were found
to be so backward, and to have been so imperfectly taught, that with every desire to
encourage such young persons, it was impossible to admit them to the examination
with the slightest hope of success.'^
The vast majority of women teachers came from the lower classes. The student
 ^ M.C.C.E. 1847-8 Vol.II p.500-1 
 ^ W.C. Annual Report 1851-2 p.6 W.C.A.
" Ibid.
 ^ W.C. Annual Report 1857-8 p.5 W.C.A.
 ^ W.C. Annual Report 1858-9 p.4 W.C.A.
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registers give a fairly good record of those admitted to Whitelands in the period 1851 
to 1891. (See appendix 1, A Guide to the W.C.A.) The college registers record the 
parental occupation of the students, and with this information it is possible to 
determine the likely class background of the majority of students. The sample for the 
purposes of this study were the students admitted in 1851,1861, 1871, 1881 and 1891. 
From this sample it was clear that the majority of recruits came from families of 
clerks, shopkeepers and artisans.
Quite a significant number of the students were recorded as orphans, even if  their 
mother was living, and it is her occupation which has been recorded under the parental 
occupation section of the register. 1 have only used the term orphan to indicate those 
students who are listed in the registers as orphans without any parental occupation 
being listed. These students have been treated as a special category as the information 
from the registers gives no indication as to their social background. Where the 
students were daughters of widows and the mother's occupation is listed in the 
register, this information has been used to gauge their social class, and they have 
therefore been classified in the same way as those students whose father's occupations 
are listed.
Having noted the parental occupation for each student where it is given, 1 set about 
dividing these occupations into four bands (see figure 1). 1 would define band A as 
professionals, and in this group 1 intended to include lawyers, doctors and senior 
clerics and military men. However, in the actual data from the samples taken, there
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was only one case of a student whose father was a lawyer which I considered suitable 
to be in the band A category. Therefore the top stratum of professionals is only a tiny 
minority out of the student intake as a whole. It would therefore appear that this class 
either did not see the teaching profession as a suitable career for their daughters, or 
that no employment was suitable for their womenfolk.
Band B shows those I have defined as middle class, and in this group I have 
included clergymen, with manufacturers, merchants, dealers and estate agents. I 
believe that philanthropy may have been more of a recruiting factor for this group 
than any other. In the 1851 sample this group forms a substantial twenty nine percent 
of the total intake, but then there is a dramatic decline in the 1861 sample with only 
nine percent. The pupil teacher system in 1846 may be the reason for this dramatic 
decline. Pupil teachers served a five year apprenticeship from the age of thirteen, 
working in schools as teachers during the day and receiving extra tuition outside 
school hours. During the apprenticeship they were paid a small wage for their services 
while being able to gain some further education. On completing the apprenticeship the 
pupil teacher could sit the Queen's Scholarship examination for a place at a teacher 
training college, with an annual maintenance grant of twenty five pounds for men and 
twenty pounds for women in 1846.  ^ However, prior to 1853 the Government had 
imposed a restriction by which only one quarter of the total training college places 
could be filled by Queen's Scholars. Once this was lifted the vast majority of students
 ^ H.C. Dent, The Training Of Teachers In England and Wales (1977)
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recruited to Whitelands college were pupil teachers who had gained Queen's 
Scholarships. The influence the pupil teacher system had on the decline of middle 
class recruitment could be explained in a number of ways. Was it that the pupil 
teacher system had encouraged so many of the lower orders into the teaching 
profession, that it was no longer a suitable career for any truly middle-class woman? 
Or was it that the Queen's Scholars were better prepared and simply forced out the 
middle-class candidates? It was more likely the latter, as the college council no longer 
encouraged specifically middle-class recruits. Women from middle-class backgrounds 
were being excluded firom teacher training colleges such as Whitelands due to their 
lack of formal education.
The low numbers of middle-class recruits to the teaching profession was seen as 
an important contemporary issue. Angela Burdett-Coutts saw an opportunity for 
middle-class girls to be usefully and respectably employed by becoming elementary 
school teachers. She drew up a circular to try and entice the middle class into the 
teaching profession, entitled Project For Young Ladies As School Mistresses. She was 
even able to gain the blessing of the bishop of London as the treasurer of the National 
Society to boost its circulation.^ This and another scheme pioneered by Miss Louisa 
Hubbard with a pamphlet Work For Young Ladies In Elementary Schools had only 
limited success. Although it attracted many middle-class women to come forward for 
examination, as has been noted earlier they lacked the formal education to gain
 ^A. Tropp, The School Teachers (1957)
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examination success.
Therefore in the case of the middle class, training colleges such as Whitelands 
were caught between keeping up their academic success and recruiting mainly lower 
middle-class and working-class students who had passed the Queen's Scholarship 
examination, or allowing academic standards to fall while improving the social status 
of the college and the teaching profession by taking students from the middle class. 
However, from the data it can be seen that there is a slight gain in the numbers of 
middle-class recruits for each successive sample year.
Band C I would define as the lower middle-class and in the group I have included 
shopkeepers, schoolteachers, clerks and skilled artisans. It would seem from the results 
of the sample years that the pupil-teacher system gave the biggest boost to recruitment 
from this class group. This group seemed to be willing to pay for some formal 
education to their daughters and to accept their reduced earning power while they 
were pupil teachers, in exchange for their increased earnings once trained. The 
teaching profession seemed attractive, especially to women of this group both 
financially and as a respectable career. The position of a schoolmistress provided 
opportunities in the community, and if a girl failed to marry she would have the 
training to earn her own living respectably. Band C forms the largest group in the 
1851 sample, but then fell back to second place in the next two sample years. In the 
1861 sample band D has just one percent more than band C. However, this gap 
widened in the following sample. This is where I believe the number of orphans are
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of critical importance. However, by the 1881 sample band C was again leading, and 
by 1891 this group clearly formed the majority of the year's intake at fifty percent.
Band D I would define as the working class and in this group I have included 
manual workers and domestic servants. The pupil-teacher system did boost recruitment 
from the working class during the 1850s and 1860s, but their numbers fall away in the 
1880s and 1890s. In practice it would seem that women from the working-class often 
lacked the education to gain scholarship places. At the same time educated young 
women could earn more in other occupations than they could as pupil teachers and not 
all families could wait until they were twenty or more for the increased earning they 
would receive as certificated teachers once they had left college.
Once the basic parental occupation information had been gathered from the 
registers some difficulty arose in actually how to allocate some particular occupations 
to one of the four bands defined above. The greatest difficulties were encountered in 
trying to decide which occupations were truly middle class. Initially I placed small 
businessmen in the lower middle class category. However, I later thought that those 
owning and running their own businesses and employing other workers should be 
placed in the middle class category. This was where I found that the information from 
the registers was not sufficiently detailed to allow me to make such distinctions. A 
good example of this is one such occupation listed as 'spindle and fly manufacturer'. 
This does not make clear whether he owned a workshop and employed others to do 
the actual manufacturing for him, whether this was a much larger operation and he
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owned a factory, or whether he was just employed in the spindle and fly 
manufacturing industry. Obviously each of these possibilities would place this father 
in a different social band. This demonstrates the difficulty and limitation of an 
exercise reliant on placing individuals in social groups. However, the exercise is useful 
to give a general picture of the social character of the students, which is confirmed 
by other evidence. All the evidence about teacher-training colleges of every 
denomination, except Roman Catholic, is that their students throughout the Victorian 
period were from the lower middle class and upper ranks of the working class, their 
fathers were clerks, shopkeepers, small businessmen, teachers, minor professionals or 
skilled craftsmen. There were, of course, always some middle class and some 
unskilled working class, but these were a minority.
The age of the students admitted to the college gives some significant information 
(see figure 2). A very wide range of ages was recorded for the 1851 sample, with 
students aged sixteen to twenty eight admitted that year. I believe that the age of the 
student intake can be used as an indication of the social background of the students. 
Generally the daughters of the working class would be expected to begin paid 
employment at a younger age than those from more affluent homes. Therefore a 
student entering college aged twenty-eight is likely to come from a middle class 
family and might be turning to the teaching profession later in life only due to reduced 
circumstances. The college council recognised the age of the college intake as a 
relevant issue, especially in promoting the aims of the college founders. The
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Whitelands annual report for 1852 stated in the regulations for the admission of
students what was required of candidates for admission.
moral requisites we seek in those whom we commit the education of the 
young and of these some token should appear before they are received 
into training... [and therefore] the [National] Society has fixed seventeen 
as the earliest age for admission. On the other hand it is judged that after 
twenty five the character is in general too settled to be materially 
benefited by the discipline of a training institution.^
After 1851 the age of students admitted to training colleges was greatly influenced 
by the pupil-teacher system (see figure 3). The first pupil teachers entered the training 
colleges in 1851, and there is evidence of this in the intake at Whitelands, as all four 
students who had been pupil teachers came to the college as Queen's Scholars, and 
therefore paid no fee to the college. After the restrictions were lifted on the numbers 
of Queen's Scholars the colleges could take, the vast majority of students recruited to 
Whitelands were pupil teachers who had gained Queen's Scholarships. The intake for 
the year 1881 is a good example of this as it consisted of all first class Queen's 
Scholars, except for one student for which no details are given. Therefore it can be 
seen that with the increasing numbers of Queen's Scholars admitted to Whitelands, the 
vast majority of students fell into the eighteen to twenty one age bracket.
The increase in the numbers of Queen's Scholars to the college also had 
implications for the college finances. As the college recruited almost exclusively 
Queen's Scholars, it gained the majority of its finances from government grants. This 
later uniformity made me look back at the data on how the students fees were paid
 ^ W.C. Annual Report 1851-2 p. 12 W.C.A.
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1851, and it made this information seem all the more relevant to analyse, as this was 
the only sample year where Queen's Scholars are in the minority. Figure 4 illustrates 
the varied means by which the students paid their twenty pounds residence and 
training fee in that year. Of the three students who paid their fees themselves, two are 
recorded as being teachers, although one had only followed the profession for three 
months; and the remaining student is recorded as having no previous occupation. All 
three of these students would appear to be widows' daughters, and their mothers are 
not noted as having any occupation. One can only speculate, but this evidence would 
seem to suggest that these students came from middle-class backgrounds, but possibly 
due to the death of their fathers, they would now need to be employed to support 
themselves, and possibly also their mothers. As discussed in chapter one, teaching was 
an attractive option for women in this situation and there were few alternatives. 
Governesses, though seemingly more genteel and respectable, was poorly paid and 
isolated, requiring residence in the household of another family. Teaching in 
elementary schools was better paid, even if it meant working outside the confines of 
the home. Working with children could always be justified as womanly work, and 
working in elementary schools appealed to the religious nature of many women as 
charitable and doing God's work. Therefore there were sound reasons why girls chose 
to invest what little money was available to them in a profession that may have 
appealed to them, as well as one that would give them a reasonable standard of living 
while they remained single. It is unfortunate that no figures are given in the
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Whitelands registers for the wages of the first teaching appointments of the students 
from this year.
By looking at the previous occupations of the students themselves it can be seen 
that even though there were very few pupil teachers in the 1851 sample, only four out 
of thirty one, the vast majority of the students did have previous teaching experience. 
As figure 5 shows only two students who had worked previously had done so outside 
the teaching profession. This would seem to indicate that the women coming into the 
college to be trained as teachers did have some vocation for the profession, unlike 
many governesses who were forced into teaching by economic need.
From the information given in the general registers alone it is impossible to gauge 
the relative affluence of the families Whitelands students came from. It may be that 
in particular cases due to circumstances such as family size or other financial 
commitments, families placed in bands B and C might have actually had less spare 
resources than some of those families placed in band D. It would be interesting to 
know whether it was only those middle-class families in difficulties that sent their 
daughters to teacher training colleges or whether teaching was becoming an acceptable 
career choice for this class of women. Issues of family wealth were of great relevance 
to recruitment of women into the teaching profession during this period.
The social class of the recruits to the teaching profession was of great significance 
to the teacher training colleges at a time when they were trying to establish a place 
for themselves in the emerging education system. These colleges needed to be seen
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to produce significantly better prepared and cultured teachers than those of the 
monitorial system. This would help to make the colleges seem worthy of government 
funding in the public eye, and aid the teachers claim that teaching really was a 
'profession'. However, to be recognised as a profession teachers had to be seen to 
reach a recognised standard, and from 1846 this was provided by a government 
certificate. It is significant that as it was issued by the government, enabling control 
of the numbers entering the profession. Although genteel recruits to the profession did 
much to raise the elementary schoolmistress above the parents of her pupils, the image 
of the genteel but professionally-inept governess dogged the female teachers for many 
years and hampered their efforts to make teaching a true profession for women. It was 
partly for this reason that I believe successful female teacher training colleges such 
as Whitelands put equal emphasis on academic success at the Queen's Scholarship 
examination and personal character for their recruits. I am sure it was believed that 
the ethos of the training institution would make up for any initial deficiencies in the 
social background of the students. It was the influence of this period of training that 
would place the certificated schoolmistress above the respectable working classes from 
which they had come.
Having examined the motives of students to attend teacher training college, let us 
move on to discuss the importance of the calibre of recruits to colleges such as 
Whitelands, in terms of social class, commitment to the teaching profession and
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behaviour. The college council minutes stated exactly what students received for their 
admission fee. They were 'provided with tuition, lodging, board, washing and medical 
attendance, without further charge. She will be required to provide herself with 
stationery.'^
The standard of the candidates for admission to Whitelands caused grave concern 
for the council. It would appear that the council at first thought pupil teachers coming 
into the training colleges as Queen's Scholars would be an improvement in standard 
of students formerly admitted to the college. The council noted that the 'care and 
kindness bestowed upon the pupil teacher by the clergy under whom they have been 
trained produces a marked effect.'^ However, as the numbers of pupil teachers 
admitted to the college increased, so did the criticism from the council. 'As it is, the 
pupil teachers pass the five annual government examinations, and yet come into the 
training school, unable to read with an clearness or efficiency, and without the power 
of putting into simple language the little knowledge which they possess.'^ The council 
stated their preference for 'accurate, rather than extensive knowledge.'"^ The minutes 
note the following summary of the situation in 1873.
The secretary called the attention of the council to the extremely low
educational status of the candidates for admission to Whitelands; out of
* W.C.C.M. 29th Apr. 1863 W.C.A.
 ^ W.C. Annual Report 1855-6 p.3 W.C.A.
 ^ W.C. Annual Report 1870-1 p.4 W.C.A. 
W.C. Annual Report 1873-4 p.4 W.C.A.
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113 candidates fifty had failed; the percentage of failures in Whitelands 
candidates being double the average of all England. In other colleges 
there was no difficulty in filling up all vacant places from first class 
Queen's scholars, whereas in Whitelands only one fourth of the juniors 
were first class. The others being taken from the very bottom of the 
government list. This state of affairs was very important in two respects,
(1) in its bearing on the teaching staff in Whitelands which had been 
condemned repeatedly as quite insufficient for the work expected of 
them, and (2) in its bearing on the future prosperity and perhaps even the 
existence of the college: a new regulation, intended to limit the number 
of pupil-teachers would come into operation in a short time, and the 
result might be great difficulty if not impossibility of finding a sufficient 
number of qualified candidates to fill up the vacancies.^
It was agreed at this meeting that the practice of internal examination of the students
should be resumed in an attempt to raise standards. This necessitated the raising of the
admission fees over subsequent years, seven pounds for first class and eight pounds
for second class Queen's Scholars for 1875,^ eight pounds for first class and ten
pounds for second class Queen's Scholars for 1876  ^ and to ten pounds for first class
and twelve pounds for second class Queen's Scholars for 1878.^
The minute book records in some detail the cases where the college authorities had
difficulty obtaining fees owed by students. The case of Alice Bradley is a good
illustration of this.
The principal reported that Alice Bradley who left Xmas 1878 had not 
yet taken a school and read some correspondence on the subject with her.
" W.C.C.M. 19th Feb. 1873 W.C.A.
 ^ W.C.C.M. 29th Oct. 1874 W.C.A.
" W.C.C.M. 27th Oct. 1875 W.C.A.
" W.C.C.M. 18th Apr. 1877 W.C.A.
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her father and the Vicar of Blackburn. The council resolved that the 
principal write and inform the father that his daughter must take a school 
before midsummer 1880 or refund to the college seventy pounds of the 
expense of her years training.^
Students who left college early in order to marry were also a concern to the
college in regard of their unpaid fees. Students signed a form of engagement when
joining the college which had to be signed not only by the student, but also a parent
or guardian and a clergyman or school manager. This is referred to in the council
minutes concerning Alice Le Cras.
The principal reported this case at length to the council and read many 
of the letters. Alice Le Cras, a junior, left at Easter for the vacation and 
did not return as she had been married. It was discussed whether the 
forms signed were enforceable by law. That the facts be laid before Mr 
Arnold and his opinion be asked whether the college form of engagement 
be legal so that it can be legally enforced.
The college fees were paid by her family in return for 'a formal receipt enabling her
on proof of having obtained her parchment to be repaid by the council.' “ In another
case the college agreed to payments in weekly instalments to ensure that payment was
received. 'May Hawkes Junior married at Easter and left at midsummer. Mother has
agreed to refund a quarter of seventy pounds, seventeen pounds ten shillings to council
in weekly instalments of two pounds until paid.'*^
" W.C.C.M. 17th Mar. 1880 W.C.A.
W.C.C.M. 17th May 1881 W.C.A.
“ W.C.C.M. 16th Nov. 1881 W.C.A.
W.C.C.M. 16th Oct. 1889 W.C.A.
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Whitelands established itself early on as keen to promote proper training, and
insisted on students remaining at the college for two years. Baber made this clear in
his evidence to the commissioners on education.
'You allow them [the students] to remain for two years?' We require it as 
an absolute rule... 'Supposing a pupil to be fit to undertake a school after 
one year, would you allow her to go into it?' We have never found that 
to be the case, according to our notion of fitness. We find that the moral 
tone of the girl; her whole manner and womanly bearing; and her power 
of dealing properly with children, depend very much more upon the 
second year. Taking the case of the very best of our pupils, they are the 
persons who themselves always acknowledge that the second year is more 
important than the first, and who invariably are the least willing to go out 
at the end of the first year; sometimes owing to ill health they are obliged 
to go out, but the higher they stand on our class list, the more unwilling 
they are to go out, even when health compels them.^^
This strong belief in the necessity of two years training was also stressed in a
follow-up statement submitted to the education commissioners by Baber.
It has been thought that the schoolmistress is over educated for her work, 
or that her education has not produced the best influence on her 
character. The experience of Whitelands shows that character and 
practical useMness depend even more upon religious and moral training 
than upon teaching. But training requires time. A residence of two years 
is an absolute rule at Whitelands, that there may be time to watch, and 
cultivate, and develop character. The students who came for one year 
only would be thinking during the year of nothing but the mere headwork 
required to pass the examination, whereas our students, knowing that they 
have two years before them, settle down into quiet homely ways, and 
have time to acquire soberness and steadiness of disposition.
Whitelands did not encourage its students to leave early, even if  they had obtained
Report of the Commissioners Appointed To Inquire Into the State of Popular 
Education In England (Newcastle Commission) (1861) p .ll3
Ibid. p.117
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a teaching post, before completing their training. Two early examples of students who 
wanted to leave before completing their two years training were Sarah Lord and Sarah 
Hollington. Both were brought before the college council and their cases minuted. 
Sarah Lord accepted a position advertised and the college minutes note the following 
resolution.
That having regard to the declaration made by Sarah Lord on entering 
Whitelands of her willingness to remain for two years and having read 
a letter from Rev. G.F. Gilbank from which it appears she is appointed 
to a school at the end of her first year, and considering that these 
arrangements have been made, first without consulting the authorities of 
Whitelands and then in opposition to their serious remonstrances, the 
council of Whitelands considering that sincerity and openness are 
essential to the character of a good schoolmistress and that in the opinion 
of the council Sarah Lord by the breach of her engagement has shewn 
herself deficient in these qualities, they must decline to present her 
worthy of confidence to the government for examination.^^
Sarah Hollington had, to the amazement of the college authorities, put an
advertisement in the National Society magazine requesting a suitable position. She was
also denied entry to the examination.
However, the college authorities were prepared to view certain individual cases 
sympathetically. Sarah Supton was admitted to Whitelands in 1858. Her case was 
brought before the college council in November 1859. Her wish to leave at the end 
of her first year was said to be only due to 'the destitution of her mother and the 
unwillingness and inability of her friends to support her at Whitelands for her second
W.C.C.M. 16th Nov. 1859 W.C.A.
83
year.'*^ In these circumstances the council agreed that she should be allowed to sit the 
examination and the chaplain was to help her find a position.
The council was not always likely to be so helpful if college finances were 
involved. Sarah Treman joined the college in February 1878 paying a five pounds 
admission fee. By May she had returned home ill 'in consequence of the return of a 
malady to which she was constitutionally liable.'^^ The council only resolved to return 
two pounds ten shillings of her fee because she 'was compelled by circumstances 
beyond her own control and much against her own will and that of her friends to 
leave W hitelands.'Government regulations changed in 1863 and teacher training 
colleges were paid for how many of their students remained in the teaching profession 
two years after having completed their training. This caused the council of Whitelands 
to discuss the cases of students who left the teaching profession before the college 
received due payment.
An interesting case was that of F.M. Cole brought to the council meeting in 
December 1877. She had left her position as a schoolmistress to become mistress of 
the Dudley workhouse. The principal had given her a testimonial in order for her to 
obtain this new position on the agreement that she pay the college the fifty pounds 
training fee at a rate of ten pounds per annum. The minute book records the principal's
W.C.C.M. 30th Nov. 1859 W.C.A. 
W.C.C.M. 18th May 1870 W.C.A.
Ibid.
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action and states that this was discussed by the council and that in future all cases 
should come before them prior to any action being taken. The council may have been 
concerned that giving special arrangements for the payment of fees to one student was 
setting a precedent for others.
It will not be surprising to note that the college council were particularly keen to 
welcome both former pupils of the Whitelands schools and those who has worked as 
pupil teachers in them, to the college as students. 'Annie Pinnock had been a pupil of 
the commercial school and had passed first class in religious knowledge and first class 
in the secular exam. The council voted her a scholarship of five pounds.'
Increased pressure for space on the college site for the Whitelands schools, 
teaching rooms and dormitories, led the college to agree to the admission of day 
students. However, a central feature of the work of the training college was the moral 
tone of the residential environment and the beneficial habits formed from the daily 
routine of the training institution. The H.M.I. had commented on the quality of this 
environment for the students. 'During the two years of their residence in training the 
great majority of these young women are better housed, better fed, and better attended 
to in all respects than they have ever been before entering college, or are ever likely 
to be again after leaving it.' °^ Therefore strict conditions were attached to the proposal 
to ensure that day pupils enjoyed the same supervision from the college staff.
W.C.C.M. 15th Nov. 1882 W.C.A. 
M.C.C.E. 1882 p.562
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The [education] department be asked to sanction the college taking not 
more than ten day pupils in each year, under these conditions: a) such 
students to live with parents, guardians or other relatives, b) satisfy the 
principal in these matters, c) conform in all other respects to the college 
rules, be present in chapel etc and d) have dinner in college and pay a fee 
of ten pounds a year.^^
Incidents of student misdemeanours were routinely brought before the college 
council. It was the duty of the lady superintendent to report any incidents of student 
misbehaviour to the chaplain for correction. The chaplain had the power to expel a 
student if he thought it necessary. The minutes record an incident of a student expelled 
'on account of a series of falsehoods.'^^ An incident of a more serious nature caused 
the chaplain to send a student home and call an emergency meeting of the council to 
discuss her case.
The secretary explained his reason for calling a special meeting: one of 
the senior students Amelia Sawood has been detected pilfering: it 
appeared that various acts of this kind had been traced to her, and that 
she had been reprimanded by the senior governess at Easter for an act of 
theft: a fresh offence having been reported to the secretary he had 
deemed it his duty to send the girl home to her mother who lived in the 
neighbourhood until he had an opportunity of consulting the council on 
the point... Amelia Sawood was called in, confessed her guilt, and had 
nothing to offer by way of excuses... It was resolved that she should be 
expelled from Whitelands. The head governess was, at the request of the 
meeting, informed by Archdeacon Sinclair that the council thought it 
absolutely essential that all such cases should at once be reported to the 
chaplain.^^
This confirms the hierarchy of the institution with the chaplain as the moral leader of
W.C.C.M. 19th June 1890 W.C.A. 
W.C.C.M. 15th Dec. 1858 W.C.A.
22 W.C.C.M. 4th July 1872 W.C.A.
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the college and the governesses duty bound to report all suspicions to him. However,
the following incident many years later demonstrated that the governesses were to be
obeyed: 'the principal reported the expulsion of Rachel Henderson a day student from
second year as she had disobeyed a govemess.'^"^
The regulations in 1842 stated 'relatives of pupils [were] allowed to visit them once
a month, and pupils to spend a day at home once a quarter.'^^ The rules of the
institution were regularly updated. In 1873 the prohibition on all wTiting on a Sunday
was repealed.2^ The regulations regarding dress were that 'the dress be neat, plain and
simple, and that the lady superintendent exercise her influence to maintain this
regulation; and that there be no other formal rule in regard to dress.'^^ Therefore in the
sphere of female attire and domestic matters the governesses were to be role models.
The H.M.I. report following the first visit to the college stated that the conduct of
Whitelands students was excellent:
I observe the behaviour of the young women to be respectful, yet 
cheerful, towards those placed in authority over them, and frank and kind 
towards each other; and I hear, from all quarters, of the good conduct, if 
not of the high attainments, of those who have gone out from this 
training school into the world, and have taken upon them the duties of 
their profession.^^
24 W.C.C.M. 11th June 1891 W.C.A.
22 W.C. Jubilee Report 1891 Appendix 1 p. 19 W.C.A. 
2" W.C.C.M. 19th Mar. 1873 W.C.A.
22 Ibid.
2^  M.C.C.E. 1848 p.504
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On the occasion of the H.M.I.'s visit a verbal report was generally given to the college 
council and minuted. Frequent references are made to the good behaviour and manner 
of the students. 'Students well behaved neat and in their manner presenting a just 
medium between shyness and boldness.'^^ 'In conclusion he [the H.M.I.] wished to say 
that in as far as he could form an opinion the college was excellently conducted it was 
full of life and vigour and the students justified by their excellent behaviour the large 
amount of liberty allowed them.'2° 'Behaviour and demeanour in every respect 
excellent.'2^
The work of the training colleges was obviously made more difficult by the varied 
standard of preparation given to students while pupil teachers. However, the H.M.I. 
consistently praised the efforts of Whitelands and its staff, and noted the quality of 
teachers it trained
As discussed in chapter one, there was much public concern that serious study 
would be dangerous to women's health, especially their reproductive capacity. This 
conformed to the image of the 'blue stocking', the bookish woman resigned to a life 
of spinsterhood due to her learning. The college staff and council were keen to prove 
that the work at Whitelands was not injurious to the health of the students. However,
2" W.C.C.M. 25th Dec. 1881 W.C.A.
2" W.C.C.M. 15th Sept. 1882 W.C.A.
2^  W.C.C.M. 8th Nov. 1887 W.C.A.
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this was an issue constantly raised by government inspectors and formed part of a 
wider discussion in society concerning women and education. The college was at pains 
to be seen to take care of the health of its students and this can be seen by the fact 
that a doctor regularly visited the college. In 1873, when Dr Ellis was the college 
medical officer, the council stated that he should visit once a week in addition to 
being called out for urgent cases, and when he was replaced in 1877 with W. J. 
Dickinson it was stated that he should call twice a week. However, medical costs were 
considerable, and individual cases highlight the concern of the council about the 
expenses incurred. The case of Agnes Pedman came before the council at the meeting 
January 1857. Agnes had been sent home ill during her second year and had died soon 
afterwards leaving outstanding medical bills of ten pounds, sixteen shillings and six 
pence. The minute book states 'the council agreed in this case to pay the whole bill 
on the understanding that this did not form a precedent for any further cases under 
consideration.'22 Obviously the college did not want to be liable for all medical bills 
of its students.
It was in response to these anxieties of financial responsibility, both in terms of 
the college paying medical expenses and the state training women who would be unfit 
to take up the duties of a schoolmistress, and the bad publicity sick students gave to 
the college, that Whitelands decided to require each candidate to undergo a medical 
by the college doctor before sitting the entry examination. This obviously avoided
22 W.C.C.M. 21st Jan. 1857 W.C.A.
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those sickly students being admitted to the college. The principal reported the success
of this system in the minuted evidence he gave to the education commissioners.
The result of this system of previous enquiry at Whitelands is most 
encouraging. Before it was instituted some few of the sicklier candidates 
gained admission, and were constantly on the sick list. This gave rise to 
the report that the work of the training school injured the health of the 
students. The fact was that those who suffered had come in with 
enfeebled constitutions, and would have suffered anyway. Now that the 
pupils are known at the time of admission to be either in strong health 
or free from positive illness, there is no longer any difficulty as to their 
health. Their diet is far more abundant and regular than their own homes 
will generally afford. Under these circumstances the health of the students 
is good. The public apprehension which exists upon this subject is really 
without ground.22
There do seem to be fewer cases of serious illness at Whitelands once most of the
student body had previously been pupil teachers. Baber commented on the
improvement this had made in his evidence.
Girls who come straight from a farmhouse or from service, and who had 
never been called upon to exercise their minds continuously, when put 
into such work were often found to break down, and occasionally 
disturbance of the brain took place, but since we had pupil teachers who 
have been endured to head work for five years we have been, I think I 
may say, entirely free from that class of illness.^^
The college medical officer made the following statement on the health of the
college for the annual report in 1860.
Since I have had the honour to be attached to your institution, I have 
observed a most gratifying and steady improvement in the health of its 
inmates. This is to be attributed to the wisdom of the plans carried out
22 Report of the Commissioners Appointed To Inquire Into the State o f Popular
Education In England (Newcastle Commission) (1861) p .ll6
24 Ibid. p.113
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by the managers; to the good ventilation of the building; and not least to 
the sound and excellent diet of the students. I think the superintendent 
has in an admirable manner arranged the domestic supplies for the 
students, so as to give them the most ample allowance, and also, so as to 
avoid unnecessary waste. I do not think the bill of health of any other 
institution can shew a better appearance, if so good, as that of 
Whitelands. I need scarcely add that the most careful attention is given 
by the superintendent to my instructions, and in every particular my 
wishes are fully carried out. I have also to speak very favourably of the 
kind nursing care shewn to any students who have been in the infirmary.
I could wish that the latter were more commodious and warmer. Much 
has been done to it; but it has the defect of all old rooms, and I shall 
hope at some future time to have a new one.^^
The medical officer had his new infirmary in 1862.
Mr Ellis frequently commented on the good diet the students enjoyed. The diet of
the students is given for 1858 as follows:
Breakfast and Tea. Sunday, bread and butter, and tea.
Other days bread and butter, and coffee.
Dinner. Sunday, cold roast beef, vegetables, tarts or
puddings.
Monday, roast leg of mutton and vegetables.
Tuesday, hot roast beef, vegetables, suet pudding. 
Wednesday, Irish stew, vegetables, batter pudding. 
Thursday, salt beef, vegetables, currant or treacle 
pudding.
Friday, boiled leg of mutton, vegetables, rice pudding. 
Saturday, pea-soup, boiled mutton, vegetables.
Supper. bread and butter, half pint ale or broth.
The students' health was taken very seriously by the principal Faunthorpe. He
would generally begin his report to each council meeting with a statement on the good 
health or otherwise of the students, including the names of students who were ill and
22 W.C. Annual Report 1860-1 p.4 W.C.A.
2^  W.C. Jubilee Report 1891 Appendix 1 p.25 W.C.A.
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from what they suffered. For example,
Principal reported; excellent health and work in college of students but 
that three students were away.
A. Wiedhofft bad cold
C. Freeman bad head
E. Douce to fathers funeral, [sic]^^
The minutes note how anxious the council members were that they should be
properly informed on this important matter. 'The council agreed that a book be kept 
for the reports of the medical officer in which he is requested to write a weekly 
statement of the health of the college and the book should be at the table at the 
council meeting.'2^  It certainly appeared to become a policy of the college to send 
home any sick student if at all possible. This had a number of sensible reasons. It 
prevented the spread of infection to other members of the college community, 
especially as the students usually slept in dormitories for around twenty girls. It put 
the onus on the parent or guardian to care for the student and to decide how much 
medical attention was necessary and pay for it accordingly. Ellen Hillcroft who was 
reported ill in bed at college to the council meeting of 16th May 1883, went home on 
17th May and died at home of consumption on 3rd July.2  ^ The council minutes also 
note the following case. 'The council regretted to hear of the death of Jane Parry a
22 W.C.C.M. 13th Mar. 1878 W.C.A.
Here and in other cases Faunthorpe has not punctuated the minutes, thus a number of 
quotes are unpunctuated.
2  ^W.C.C.M. 26th May 1880 W.C.A.
2" W.C.C.M. 17th Oct. 1883 W.C.A.
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senior who left college June 21st by the doctors advice for rest but died June 29th. 
The students had a service in the college chapel, [sic]'4°
Sometimes the college had to take drastic action. There was an outbreak of scarlet 
fever in 1893.
The principal reported that on account of an outbreak of scarlet fever the 
college had been dismissed Wed. 7th June until Aug. 7th...
First student ill Mabel Faye taken home
May 29th Alice Serpell taken to hospital
May 30th Annie Lewis taken to hospital
Kate Ellis "
May 31st Lottie Cowdery day student
June 1st A. Griffiths taken to hospital
On Friday June 2nd we heard that Annie Lewis had died.
June 6th Lillah Dyer taken to hospitaft*
The concerns of the college regarding the health of the students can also be seen
in the issue of how many hours the students worked. The Whitelands day started at
6am with an hour of domestic duties, followed by a scripture lesson and morning
prayers, before breakfast. This was followed by an hour and a quarter of walking and
household duties, before lessons from 10.15am to 1pm. After an hour for lunch,
lessons continued from 2pm to 5pm, followed by an hour for tea and recreation. There
was a further two hours of lessons in the evening from 6pm to 8pm, half an hour of
scripture study, and then the day ended with evening prayer at 9pm.4  ^ The H.M.I.
report in January 1869 asked that the hours of work at Whitelands be reduced from
4° W.C.C.M. 15th Oct. 1884 W.C.A.
4^ W.C.C.M. 21st June 1893 W.C.A.
42 W.C. Annual Report 1852-3 p. 10 W.C.A.
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eight hours twenty five minutes to eight hours a day. This was duly reported to the 
council, who noted in the minutes that 'such an alteration would affect the running of 
the institution.'42 The secretary reported to the council 'that he had prepared a new 
timetable reducing the working time of the students from eight hours twenty five 
minutes to eight hours nearly in conformity with the wish to that effect expressed by 
H.M. inspector of schools. Resolved that the alteration of the timetable be approved.'44 
The minutes at this time do not record whether this was for five or six days per week. 
By 1875 it was clearly recorded that the hours of work were eight hours for three 
days, eight and a half hours for two days, five and a half hours on Saturdays and none 
on Sundays.42 Hours of work were raised once again in 1881. 'Hours of study slightly 
longer than in other colleges, but no student looked over worked.'4^
The H.M.I. reports were thorough in matters pertaining to student health, such as, 
'he [the H.M.I.] drew attention to the general increase in the number of students who 
wore spectacles.'42 There was also a call for stools to be replaced with chairs to 
improve posture. The inspector even noted in his report on Whitelands than the King's 
Road was very noisy. Some of the anxiety over women attending colleges such as
42 W.C.C.M. 20th Jan. 1869 W.C.A.
44 W.C.C.M. 7th Apr. 1869 W.C.A.
42 W.C.C.M. 30th June 1875 W.C.A.
4^  W.C.C.M. 25th Dec. 1881 W.C.A.
42 W.C.C.M. 8th Dec. 1880 W.C.A.
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Whitelands was because the students were living away from their family home, and 
this was felt to put an added strain on their health. The perceived importance of the 
home in the education of girls and women was clearly evident at all levels. 'They [the 
council] attach a still higher importance to the formation of useful habits, to the 
effectual training, which in its fullest perfection can be given only in a well-regulated 
domestic circle; that they endeavour, therefore, to infuse into the institution the spirit 
of a well arranged and well ordered family, by the maternal superintendence of their 
excellent matron.
However, generally the H.M.I. appeared satisfied that the regime at Whitelands 
was indeed conducive to good health. In the report of 1892 the H.M.I. noted 'that the 
medical officers report was particularly satisfactory. He reported that in a majority of 
cases second year students more healthy than in the first year.'^  ^ This clearly echoed 
a statement made by Baber in 1860 'There have been many instances of girls reported 
at the beginning of the year as not strong, who, at the end of the year, have been 
declared by the medical officer to be strong and in good health.'^®
The principal's reports also noted the sickness of members of staff. The minutes 
of the meeting in May 1889 note that Miss Stanley was unwell. 'Dr Dickinson's letter 
in reference to health of Miss Tench read. Matter to be left in the hands of the
4" W.C. Annual Report 1851-2 p.7 W.C.A.
4" W.C.C.M. 7th Dec. 1892 W.C.A.
2® Report of the Commissioners Appointed To Inquire Into the State o f Popular
Education In England (Newcastle Commission) (1861) p .ll6
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principal and doctor.'^^ This also shows the continued importance of the college doctor
to the council. Even when the invoices for treatment seem by the standard of the times
to be rather high, the college council were willing to pay the expenses. 'Alice Edwards
expenses of this case total forty one pounds and nineteen pence. The council also
voted Mr Dickinson and Dr Bennett ten guineas each for special care and constant
attention during the critical time of recovery from the accident with their thanks.
Alice Edwards had a 'serious accident'^^ although the minutes do not record any
further details of the incident. The council were also prepared to assist with other
expenses related to the welfare of long standing members of college staff. 'The council
voted three pounds to Miss Kemm for the expenses of her journey to Scotland on
account of her health.'^^
Most changes to the college buildings were either due to expansion of the student
numbers or concerns about the health of the students. The college premises are
described in the following terms by the first H.M.I. to inspect the college in 1848.
At the close of the examination I inspected the premises and buildings 
belonging to the institution. The whole extent of the ground is about half 
an acre. The front, on which the buildings are erected, is in the King's 
Road, Chelsea... I need only, therefore, briefly state my opinion, that the 
premises generally are unworthy of, and unsuitable for, the great objects 
for which they are used. The rooms are badly situated for their purposes;
2^ W.C.C.M. 19th Apr. 1893 W.C.A.
22 W.C.C.M. 19th June 1889 W.C.A.
22 W.C.C.M. 17th Apr. 1889 W.C.A.
24 W.C.C.M. 21st Nov. 1883 W.C.A.
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they are with few exceptions, low, ill-lighted and insufficiently ventilated; 
they are deficient in number, and incom^enient in size. I would mention 
especially the chief class-room, through which the inmates of the house 
are continually and necessarily passing and repassing. Its windows open 
on the public street; a scene of continual noise and distraction. The 
dining-room at the end of a long wooden passage, and at the top of flight 
of rickety stairs. It is low, dark, ill-ventilated, and ill-shaped. The floor 
is uneven and shakes as you walk across the room. The larder or pantry 
is in the worst possible place for its object, having no communication 
with the external air but by a skylight. The dormitories, also, which are 
kept perfectly neat and clean, are ill-placed and deficient both in pitch 
and ventilation. The windows of one of them open on a parapet wall. The 
laundry and scullery are altogether inadequate for their purposes, and are 
overrun with rats, from which it is hardly possible to keep the premises 
free, as there is a range of low old buildings connecting the two houses 
occupied by the Institution, and containing some of its offices, which are 
in a very bad state of repair, and provide good harbour for these 
animals.^^
It is interesting to note that in the same report the H.M.I. stated how the difficulty
with the premises was overcome by the quality of the staff.
It is my duty to state that, amongst all the discouraging circumstances of 
the locality and premises, the excellent superintendent, Mrs Field, has 
made most judicious arrangements for the conduct of the institution, and 
by her kind and wise rule has maintained a very pleasing tone in her 
pupils; blending with the strict discipline of the school the warm 
affections of a large family.^^
Following this damning report on the college buildings, the college council began
plans to add substantially to the college premises and approve the existing buildings.
The success of this can be seen by the comments of the H.M.I. just two years later.
In building an airy and spacious dining-hall, the council were influenced 
by the feeling that a cheerful room in which the students could partake
M.C.C.E. 1848 p.501 
Ibid. p.502
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of their refreshments in good light and air, and without being unduly 
crowded, would not only conduce greatly to their health, but also to the 
formation of good habits and courteous manners. With a further view to 
the same object, a space in the hall has been set apart for a table at which 
the governesses breakfast and dine in common with the students.
The Whitelands council were keen to publicise that the new college buildings would
be conducive to good health and ladylike behaviour. The same concerns of warmth
and ventilation were stressed in relation to the exercise facilities.
The council, well aware that the health of the students committed to their 
charge must at all times be a primary consideration have spared no 
expense in constructing the rooms in such as way as to combine an 
effectual method of warming with a thorough system of ventilation. They 
have also been enabled, by the assistance of their architect Mr Glutton, 
so as to arrange the plan of the buildings that it does not encroach upon 
the ground formerly reserved for recreation; but, on the contrary, the new 
rooms being built upon lofty arches, a covered corridor upwards of 150 
feet in length enables the students to enjoy exercise under shelter in the 
open air at times when they cannot take their daily walks or their usual 
recreation in the garden.
The architect's report to the building committee in 1861 complained that the 
college had 'no suitable infirmary accommodation; sleeping apartments of servants 
low, small, ill-ventilated, and unhealthy; dining hall is not large enough to enable the 
students and governesses to sit without great crowding at meals. That the health and 
comfort of the students would be materially improved if increased dormitory space 
could be provided for them.'^^ A new extension was completed by pulling down the
W.C. Annual Report 1851-2 p.4 W.C.A. 
Ibid. p.4-5
W.C.C.M. 20th Feb. 1861 W.C.A.
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only remaining piece of Whitelands House, and at a cost of £3500. The National 
Society gave £1000 towards these costs.
By 1876 the college was again running into difficulties with space for increased 
student numbers. The student intake had increased from 105 students in residence in 
1860 to 122 in 1876. It was decided at the meeting in June 1876 that the dining hall 
would again need extending and that twenty extra dormitory places for students should 
be added to the existing provision. It was also decided that the four schoolmistresses 
should board out of college in future, but continue to take diimer in the dining hall 
during term time. A suitable lodging was to be approved by the principal and the extra 
cost was not to exceed fifty pounds. It was eventually agreed to build an extension to 
the existing dining hall over the laundry.^° The decoration of the dining hall was the 
gift of the duke of Westminster, a member of the college council. A reorganisation of 
the Whitelands schools was necessary to accommodate the student dormitories. 
Permission from the education department was sought to abolish the junior 
commercial mixed school, and to use the space it had occupied to enlarge the infant 
school. The space previously used by the infant school would then be free for the 
student dormitories. These enlargements cost £800, of which £150 was granted by the 
Society for the Promotion of Christian Knowledge.
Whitelands became a more comfortable place to live and study by the 1890s, but 
the college would always suffer lack of space by the restricted size of the college site.
W.C.C.M. 25th Apr. 1877 W.C.A.
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Concerns for the health and welfare of the students and the steady expansion in 
numbers dictated the pace of rebuilding.
As well as changes in the physical buildings of the college, the content of learning
within them also changed significantly during the second half of the nineteenth
century. The printed syllabus published annually with the committee of council on
education minutes provided the basis for the curriculum of each teacher training
college. The evidence given by the chaplain of Whitelands college to the education
commissioners together with the H.M.I.'s comments give a detailed picture of what
the college taught its students in 1860:
We have our curriculum arranged for us now by the committee of council 
on education, it is the result of a great many years of enquiry.... 
penmanship, to which very high marks are given, and of which a great 
deal is required, is called for the examination, not only in the writing of 
exercises, but as a distinct exercise by itself. In the english language the 
simpler parts of english grammar and the power of putting any passage 
into other words and explaining the actual meaning of the passage, are 
required, together with the repetition by heart of some two hundred lines 
of a book of poetry, and a tolerably good knowledge of one book, such 
as a book of Paradise Lost or the first book of Wordsworth's Excursion. 
or one book of Cowper's Task.^ ^
Earlier comments from the H.M.I. on the performance of students in reading and
composition show that these were taught well at Whitelands:
Reading - 1 heard all the candidates read passages from classical authors 
in poetry and prose. They did this remarkably well - without vulgarity or 
affection. The intonation is good, and it is impossible to doubt that great
Report of the Commissioners Appointed To Inquire Into the State o f Popular
Education In England (Newcastle Commission) (1861) p.111-2
100
pains have been constantly taken to correct any faults of pronunciation 
which the students may previously have contracted. This is a point of 
great importance to a teacher, and is no unfair test of mental cultivation 
and training.^^
These comments may well refer to the college staff 'correcting' any regional accents
and class dialects the students had.
Composition - It is worthy of remark, that the style of most of the 
candidates was singularly free from those defects which are generally 
conspicuous in the composition of persons whose early education has 
been limited and imperfect. Very few papers were ungrammatical or ill- 
spelt, and what is more remarkably, scarcely any were written in an 
affected or exaggerated style... the besetting tendency to inflation and 
sentimentality had obviously been carefully watched and corrected by a 
person of good taste and prompt discernment.^^
An earlier H.M.I. had noted that with the teaching of history 'due pains are taken to
direct their attention to those points in history which have a permanent bearing upon
the happiness and moral condition of mankind... In addition to the text books, the
students have access to some good works in the library.'^ "  ^Baber went on to describe
the history and geography curriculum at Whitelands.
As regards history, some one period is chosen for study for both years.
In the second year, the students are required to know more of it, partly, 
perhaps, from private study than in the first year... In geography one 
portion of the earth is taken for the second year's study. It was Asia last 
year; it is North America this year; but the examination of the students 
of both years turns chiefly on such subjects as the physical and political 
geography of Great Britain and Ireland, and the dependencies of the
M.C.C.E. 1849 p.672 
Ibid.
M.C.C.E. 1849 p.672
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British crown.^^
The H.M.I. was especially pleased with the Whitelands students' grasp of this subject.
Geography - This is always an attractive subject, but I am not aware that 
it has hitherto been taught anywhere with better success than at 
Whitelands. Many papers show that the students have been accustomed 
to connect the physical structure of countries with the habits and 
occupations of the inhabitants, - to seek for rational causes of natural 
phenomena, - and to inquire into the circumstances which affect the 
civilization and well-being of races and nations.^^
Similar praise was given for the students' skill in arithmetic. 'Arithmetic has been 
taught on a good system, and with the greatest care. Whitelands is superior to any of 
the training schools for mistresses in this subject.'^^ Babers' description of the 
arithmetic curriculum included a justification for teaching this at all to 
schoolmistresses. 'In arithmetic a thorough knowledge of fractions is the highest point 
to which they are generally carried, connected with a certain amount of instruction in 
bookkeeping, because it is found now that many females are employed in shops in 
managing that part of the business.'^^ Mr Tate of Battersea training college tutored the 
students at Whitelands in mathematics.^^
Report of the Commissioners Appointed To Inquire Into the State of Popular 
Education In England (Newcastle Commission) (1861) p.112
M.C.C.E. 1849 p.673
Ibid. p.672
Report o f the Commissioners Appointed To Inquire Into the State o f Popular
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Great importance was placed on the professional training and teaching experience
the students received. The curriculum for this area was outlined as follows.
In school management the inspectors call upon us to keep a very careful 
record of every step which is taken in the practising schools, where the 
young women are constantly employed in exercising the duties of their 
future office under supervision and subject to criticism. Lectures on this 
subject by a special lecturer are also given, an outline of which has to be 
shown to the inspectors, and the inspectors also hear every single student 
give a lesson before that pupil leaves the training institution.^®
The H.M.I. made the following comments on the performance of Whitelands students
in the art of teaching. 'Lessons given by candidate - I am happy to state that these
lessons deepened my conviction that these young women are as carefully instructed
in the art of teaching as in any part of their instruction. They were generally mOre
self-possessed than could have been expected, and showed good sense and good
feeling.'^* A later report also praised the systematic approach to professional training.
'I am happy to report than in more than one institution the professor or head governess
has prepared a complete syllabus of lectures of all subjects touching the duties of
schoolmistresses... I have thought it advisable to print in the Appendix a syllabus,
prepared by Mr W. Knighton, Ph.D., who conducts the professional education of the
pupils at Whitelands.'^^
The college council were always pleased to report on the high demand for
Report of the Commissioners Appointed To Inquire Into the State of Popular 
Education In England (Newcastle Commission) (1861) p. 112
M.C.C.E. 1849 p.676
M.C.C.E. 1851 p.241
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Whitelands teachers. 'All the students who had left at Christmas had been appointed 
and that many other applications for teachers had been received.'^^ The council also 
noted the comments about the Whitelands trained teachers received from their 
employers. 'Letters were read 1) from the Sheffield school board speaking highly of 
the Whitelands students in their service.' '^^
The evidence given by Baber made it clear that extra subjects were taught at 
Whitelands specifically because of their usefulness to the students in their professional 
duties.
In elementary drawing they follow the usual course provided by the 
department of science and art, but they are not expected to do more than 
to acquire the art of free-hand drawing, or the power of drawing simple 
objects from memory. The council of Whitelands sanctioned the 
introduction of this subject, because great additional interest is given to 
a lesson if the teacher can turn round and with tolerable ease illustrate 
her subject, whether it be a map or an object, by the use of chalk on a 
black board.^^
In 1876 a drawing master was engaged at a salary of forty pounds with an extra five
shillings for each first-class pass obtained by the students.^^
In music, vocal music is the chief element of their instruction, with a 
view to usefulness in teaching school songs, and also in leading, more or 
less, the singing of the children in church; but the examination tests more 
particularly their knowledge of the theory of music, which is taught
W.C.C.M. 20th Feb. 1884 W.C.A.
W.C.C.M. 17th Oct. 1883 W.C.A.
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W.C. Jubilee Report 1891 W.C.A.
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distinctly as a science; the examination cannot, to any extent, test their 
ability as to vocal power, or as to the power of handling any instrument/^
The lack of any practical examination was also noted by the H.M.I. in his report.
'Vocal music - the proficiency of the students could only be tested by a paper on the
theory. Whitelands and York has been most successful; in both this subject is taught
by professors, in the former by Mr Hullah and Mr May.'^^ Faunthorpe encouraged the
broadening of the students' academic and cultural horizons, such as allowing the
students the chance to practice their vocal talents in united choral practices between
the students of Battersea (men's) college and Whitelands under the direction of the
music master Hullah.
Faunthorpe's influence as principal was immediately evident in the curriculum at 
Whitelands. He began making changes as early as January 1875. It was agreed that 
the students should be offered a choice of three science subjects; elementary botany, 
animal physiology and physical geography. Whitelands students were awarded the first 
prize of a gold medal for botany by the Society of Apothecaries in 1879, 1881, 1882 
and 1884, with Whitelands students gaining both the gold and silver medals in 1883. 
A drill master was employed at a cost of ten pounds per annum to train the students. 
Concern for the health of the students continued to be reflected in the curriculum.
Report of the Commissioners Appointed To Inquire Into the State of Popular 
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'Swedish drill. The council after some careful enquiry agreed to... engage Madam 
Osterberg as mistress of Swedish drill to give one lesson a week at thirty pounds a 
year.'^®
As a Church of England college, religious knowledge formed a key part of the
college curriculum. The second H.M.I. report noted 'No one acquainted with the
principles and attainments of the teachers at Whitelands would anticipate any failure
in this subject. The religious papers are, with very few exceptions, what every
churchman would wish them to be, written in a reverential, and apparently devout
spirit, and indicating a comprehensive and accurate acquaintance with the Holy
Scriptures.'^’ Baber gave the following details of the religious knowledge curriculum.
The scripture subjects for the first year are, one book of the Old 
Testament particularly - the whole of the Old Testament in a general 
way; one Gospel, and half of the Acts of the Apostles. For the second 
year, one book of the Old Testament, the same Gospel as for the first 
year, the whole of the Acts of the Apostles, and two Epistles. The Church 
catechism is taught in both years; rather more fully in the second than in 
the first. The history and contents of the prayer book rather more fully 
in the second than in the first year.*^
The college council minutes of the H.M.I. report include the answer to the annual 
question 'Whether the council have satisfied themselves as to the religious instruction 
given in the institution... the council reply that they are perfectly satisfied respecting
'® W.C.C.M. 20th Oct. 1886 W.C.A.
M .C .C .E . 1849 p .672
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the religious instruction given in this institution... the results indicated by examination 
prove that the institution is e f f ic ien t . In  answer to the same question in 1870 the 
council added 'Because some members of the council have from time to time been 
present at the religious instruction given in the institution and because they know that 
their chaplain in whom they have... confidence gives seven and a half hours of such 
instruction weekly, and because the moral conduct of the students is in accordance 
with the instruction they receive.'^"’
The council at Whitelands were keen for the H.M.I. to continue to inspect religious 
knowledge within teacher training colleges. The Education Act of 1870 contained the 
clause 'it shall be no part of the duties of any of H.M. Inspectors to inquire into any 
instruction in religious subjects' and this caused alarm at Whitelands. The minutes 
contain a long letter to the committee of council on education stating that the Act did 
not specifically refer to normal schools, i.e. teacher training colleges, and should not 
therefore apply to such schools. The act did allow religious education in elementary 
schools under certain circumstances, and the council were keen to point out that the 
teachers required for this would have to be trained in the normal schools. The 
Endowed Schools Act of 1869 drew a clear distinction between religious education 
in day schools and boarding schools, and in this respect Whitelands considered itself 
like a boarding school as religious education played a key part in the community life
W.C.C.M. 20th Jan. 1869 W.C.A.
W.C.C.M. 19th Oct. 1870 W.C.A.
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of the college. The council also expressed the fear that an alternative examination not 
conducted by the H.M.I. would lose status in the eyes of the students, who would be 
less keen to pass it as a result. This the council believed would 'exercise a very 
prejudicial influence on the religious life of the home, which the normal school affords 
them within its walls.'^^ However, separate examinations were introduced.
Henceforth the main cause for conflict was the new approach the syllabus took, 
examining students in themes within scripture as a whole, instead of particular books, 
as had previously been the case. This new style examination was accepted for 1871 
only^  ^ and as the results of most students were generally down on previous years, it 
was finally agreed to revert to the old syllabus at a meeting of Church training college 
principals chaired by the archbishop of Canterbury.^^
The pursuit of feminine skills was also important in the curriculum of the college. 
Such skills were seen as essential for teachers in elementary schools, as they would 
need to teach practical skills to the poor. The college application form included a page 
to be filled in by the schoolmistress in charge of the candidate as pupil teacher. 
Question four asks 'Whether the pupil teacher is a good needlewoman, i.e. really able 
to do plain needlework and what proficiency she has obtained in cutting out? Whether 
the pupil teacher has received from her schoolmistress or anyone else any practical
W.C.C.M. 28th Oct. 1870 W.C.A.
W.C.C.M. 24th Nov. 1871 W.C.A.
W.C.C.M. 31st Jan. 1872 W.C.A.
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instruction, in a kitchen? In a laundry?' The curriculum for domestic economy was
described in the following terms by Baber:
In domestic economy the pupils are practised, in the laundry, in the 
kitchen, and in every conceivable form of household work, and have also 
instruction given to them as to the meaning and reason of things; for 
instance, with regard to materials why some are more applicable to 
certain purposes than others, how the quality of such materials may be 
judged of, and what ought to be the price of such articles, and how they 
can be used to the greatest advantage. Lessons on food, on the relative 
nutritive properties of different kinds of foods with practical instruction 
in the preparation of food, constitute an important part of the instruction 
in domestic economy; besides which a considerable time is given to the 
practise of needlework and cutting-out, and the pupils are required at the 
examination to give proof of their skill and ability in that respect.
College teaching in domestic skills was also seen as important to the students 
success in finding a future teaching post. The H.M.I. reported serious concerns at the 
lack of practical experience of domestic training the Whitelands students were 
receiving:
With regard to the industrial employment of the pupils, I learn from Mrs 
Field that "they are carefully instructed in the art of plain needlework, 
knitting, marking, darning, etc. To give them practice and experience in 
this department, they are expected to cut out and make up the various 
articles of clothing secured to the poor children of the schools by their 
clothing clubs. The pupils are also expected to cut out and make up their 
own clothes, as well as to undertake all other plain needlework which 
may be sent to the institution. The teachers are practised in the art of 
setting needlework for children, by preparing the work for the different 
classes in the school. The pupils have also been in the habit of making 
themselves useful in the laundry; but, owing to the crowded state of the 
institution, it has been found impracticable, during the last few months, 
to enforce this regulation." It seems very desirable that, in an institution 
like this, the students should devote a greater proportion of their time to
Report of the Commissioners Appointed To Inquire Into the State o f Popular
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industrial employments, and that better economical arrangements should 
be made for those objects/^
The following year the tone of the H.M.I. report was even more grave:
I venture to express an opinion that unless such changes be completed as 
will enable the superintendent to give the students a practical and 
experimental acquaintance with all the details of housekeeping, this 
institution must be considered deficient in an essential point. And it may 
be a question whether the annual examinations for certificates, which 
secure so large an addition to the income of Whitelands from the public 
purse, should be continued unless a security be given that this deficiency 
will be supplied.
However, substantial improvement was reported a few years later. 'It is of more
importance to observe that at Whitelands.... arrangements will be made and offices
erected, in order to give a complete and practical course of instruction in all the
details of housekeeping, with special reference to the future position and duties of
schoolmistresses.'^’ It may have been that after such bad reports from the H.M.I. the
college needed to stress that it had rectified what had been pointed out as such a
defect in the college curriculum:
Coimected with the hall is a series of rooms provided to supply the 
domestic wants of the institution, and to give scope for the training of the 
students in various branches of industrial skill and domestic economy. To 
this point the council desire to call particular attention. They are well 
convinced a certain amount of practical information in household matters 
is of no small value in forming the character of the teacher, and fitting 
her for usefulness in the parish in which she may be placed. The students 
are therefore required to keep in proper order the rooms which they
M.C.C.E. 1848 p.503 
M.C.C.E. 1849 p.669 
M.C.C.E. 1851 p.239
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occupy, and to take part in the different kinds of domestic employment.
Thus as far as the circumstances of the case admit, they learn how to 
prepare children for service, by instructing them as to their future 
employment,; the style and quality of their dress; and the proper 
application of their wages; whist at the same time their attention is called 
to the comparative value of different kinds of food most generally within 
the reach of the poor; and to various simple methods of combining 
different articles of food, such as would enable the poorer classes to 
make the most of their hard-earned means of subsistence. The council are 
anxious to make it generally known, that instruction of this nature 
occupies a considerable portion of the time of the students; and that, 
although students are expected to shew proficiency in needlework at the 
time of admission, they are also daily practised in cutting out or making 
articles of dress. The council have dwelt more fully upon these points, 
because they wish to place upon record their decided conviction, that skill 
in the use of the needle, and a knowledge of domestic economy, are of 
great practical importance to a schoolmistress.®^
Needlework was compulsory in girls' schools, and therefore also compulsory for
schoolmistresses. The college authorities often cited that domestic work, needlework
and singing gave students the break they needed from academic study. The teaching
of domestic skills was directly related to the students future life teaching working
class children.
Whatever skill or knowledge is of use in a poor man's family, either to 
increase the comforts of his fireside, to assist in bringing up his children 
in decency, or to prepare his daughters to gain in whatever capacity a 
respectable livelihood - this is diligently imparted. In a word, the inmates 
of this institution lead a homely life, practising domestic duties, engaged 
in domestic labours, and cultivating domestic acquirements.®^
In 1854 the students were spending an average of two hours a week on domestic
economy, with a further four and a half to six hours of needlework as part of their
®^ W.C. Annual Report 1851-2 p.4 W.C.A.
®" Ibid. p. 13
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timetabled activities. In 1866 Whitelands students received four prizes from Angela
Burdett-Coutts, for the teaching of 'common things', for best needlewoman, best
cutting out, for the greatest improvement in needlework and the most useful student
in the kitchen, laundry etc.®'’
The routine of the college gave students practical experience of this type of work.
The industrial work done by students in 1858 was detailed as follows: 'Two students
employed in kitchen every morning, twenty-six in laundry every week, each for three
hours; principally ironing. Each student makes her own bed, sweeps and dusts her own
room. Twelve students spend one hour each daily in sweeping, dusting, etc., four
students spend three hours each (daily) in preparing for meals and washing up tea
things.'®  ^ The same report details the industrial routine for 1873 compared with what
was done at the time the report was written in 1891:
Each students makes her own bed and sweeps her own dormitory daily.
Ten students spend one hour each in sweeping and dusting. 
(Discontinued.) Nine students spend fifteen minutes each in sweeping and 
dusting. (Now dusting only.) Two students spend three hours each in the 
kitchen and dining-room. Four parties of students, each consisting of six, 
spend three hours a week in the laundry. (Discontinued.) One student is 
employed five hours weekly in taking an inventory of articles sent in and 
out of the laundry. (Now three.) The two students who are in the kitchen 
cook twelve dinners each daily, sometimes fish or rabbits, make up 
dishes from cold meat, etc., (Discontinued for regular cookery.)®^
It can therefore be seen that the students did gain practical experience of domestic
®'’ W.C. Annual Report 1866 p.8 W.C.A.
®^ W.C. Jubilee Report 1891 Appendix 1 p.24 W.C.A. 
®" Ibid. p.27
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skills, but that timetabled teaching became increasing important in areas such as 
cookery, while work such as ironing and cleaning were left to the college domestic 
staff.
The tone of this later entry in the college council minutes indicates how seriously 
any falling in the standard of domestic skills was taken. 'The report on needlework of 
students in training colleges Xmas 1881. Miss Stanley's letter to the principal was read 
detailing what steps she had already taken for the improvement of the needlework 
teaching was read and gave pleasure to the council.'®  ^ Alterations to the college 
kitchens were approved to allow 'the practical training of the students in plain 
cookery'®  ^ and to engage a qualified teacher from the school of cookery at South 
Kensington. This illustrates that success at academic subjects was not to be at the 
expense of more traditional female accomplishments.
When giving further evidence to the commissioners on education, Baber stressed
the importance of two years college training to enable students to achieve the best
examination result possible:
A good girl of moderate talents, conscientiously devotes herself to her 
work. By the steadiness of her application, and the diligent use of her 
opportunities she cannot fail to do well in all examinations... the 
committee of council has taken great pains to make the examination as 
practical as possible, and therefore require certificates from the authorities 
of the training college as to character, and conduct, and practical 
usefulness. Thus the result of the daily observation of the students is 
brought to bear upon the examination, thereby rendering it impossible for
®^ W.C.C.M. 21st June 1882 W.C.A.
®" W.C.C.M. 24th Nov. 1875 W.C.A.
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a student who had any grave and noticeable fault of character to obtain 
a high place in the government class list/®
Success at particular examinations, such as those of the science and art department,
earned the college a grant for the number of passes awarded. The council minutes note
for January 1874 that an eight pounds grant had been earned by the number of
Whitelands students who passed the drawing examination. It was decided to pay five
pounds of this to Miss Wheeler, the drawing governess, and allow the principal to use
the remaining three pounds to buy drawing models. The importance of examination
success was clear. The council minutes in October 1874 record that 'the principal be
empowered to spend ten pounds in the purchase of books suitable for the Sunday
reading of the students, the necessity rising from the fact that the religious knowledge
exam, takes place early in December.'’®® The H.M.I. also drew attention to the success
of Whitelands students at examinations:
The very remarkable success of the students at the last Christmas 
examination calls for special notice. No failures occurred in either year.
The proportion of students in the first class exceeds the highest standard 
that had previously been reached... The result reflects high credit upon 
the teachers and the candidates... It proves that the instruction was 
efficient and judicious, and that the minds of the students were heartily 
devoted to their work... I also have the satisfaction of knowing that this 
result has been attained without any undue pressure upon the mental or 
physical powers of the candidates. Nothing is more striking than the calm 
business like way in which these young girls set about writing their 
answers at the examination... With such a dietary as that adopted at 
Whitelands, with regular hours for exercise, rest and recreation, with well
®® Report o f the Commissioners Appointed To Inquire Into the State o f Popular
Education In England (Newcastle Commission) (1861) p . l l7
’®® W.C.C.M. 27th Oct. 1874 W.C.A.
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ventilated and commodious apartments, the amount of mental exertion, 
called forth by their daily studies form a pleasurable, and certainly far 
from unhealthy, change.’®’
Students were entered for prizes in a number of competitive examinations outside 
the college, and successes noted in the college council minutes. 'Apothecaries Botany 
exam. In this exam Florence Gregory won the silver medal and Armie Pickles a 
certificate’®^ and 'National Temperance League - prizes and certificates.'’®^ It is 
unfortunate that no further details were given about the contents of the latter 
examination.
Faunthorpe was keen to introduce incentives for the students to do well in college 
examinations. A council meeting gave permission for him to spend five pounds for 
prizes for the students in 1873.’®'’
The changes in the college curriculum reflect the calibre of college recruits. In the 
early years it is clear that much time was given to basic skills such as grammar, 
spelling, reading and arithmetic. As the pupil-teacher system established a standard for 
college entry, the curriculum widened to include sciences and other skills of 
professional use, such as drawing and music. The importance of domestic skills was 
constantly stressed, not only as necessary skills for the teacher to train her pupils in
’®’ M.C.C.E. 1856-7 p.747
’®" W.C.C.M. 20th Oct. 1886 W.C.A.
’®^ W.C.C.M. 27th Jan. 1886 W.C.A.
’®'’ W.C.C.M. 19th Nov. 1873 W.C.A.
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housekeeping, but also to provide a balance for the students between study and 
practical work. While ensuring that the schoolmistress could teach working-class girls 
to be useful domestic servants, the ethos of Whitelands sought to raise its students 
above the working class.
The students’ training at Whitelands was about more than knowledge and passing 
the examination. Students were brought into the Whitelands family of former staff and 
students. To have been a 'Whitelander' created an instant bond with others, crossing 
the generations. As well as encouraging further study, the Study Guild and later the 
Guild of S. Ursula, (henceforth referred to as the Guild) provided a network of 
professional contacts and peer support. The events also taught respectability by 
providing a range of social engagements at which students could leam codes of 
behaviour. These occasions included small less formal gatherings such as Mrs 
Faunthorpe 'at home' from four till seven pm in the garden. The invitation card 
specified 'an early answer on post card is particularly requested'. There were also large 
functions with organised speakers, such as the annual gathering. In 1895 the event 
included Holy Communion, with a sermon from the archbishop of Canterbury, 
luncheon and a concert. Whitlanders were also involved with the Ruskin Society of 
London (Society of the Rose). Faunthorpe was the society's president and Miss Birch, 
a governesses and former student, the honorary librarian and assistant secretary.
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This policy of teaching refinement was commented on by the H.M.I. in one of his 
early inspections:
It is certain that the mistresses from Whitelands are likely to be religious, 
high principled, right-minded persons. But it does not appear to me to be 
certain that they will be in other respects equally adapted for the 
situations open to them. That they will be cheerful and contented in 
difficult circumstances, that they will quite sympathize with the parents 
of poor children, attach sufficient importance to industrial occupations, 
and live among the poor as persons raised above them by that refinement 
which is inseparable from mental culture,... But it is a point which ought 
to be at least clearly stated and well considered, whether the institution 
of the daughters of our peasants and mechanics are to be young women 
of delicate, refined, and intellectual habits.’®^
The atmosphere of genteel homeliness mixed with an ethos of diligent study and self
improvement at Whitelands was in danger of producing schoolmistresses with ideas
above their station. However, the H.M.I. also noted the positive effect this had on the
profession:
During the six years that it has been in operation, the standard of 
attainments of schoolmistresses has been much raised, and her position 
in society proportionally elevated. It must, I think, be admitted that the 
institution of Whitelands has had a great share in producing this result; 
and that the character which it has impressed on its daughters is one that 
will always ensure sympathy, while it commands respect.’®^
This chapter has looked at the changing nature of Whitelands college from its 
foundation in 1841 to a leading female teacher training college in the 1890s.
’®' M.C.C.E. 1848-50 Vol.II p.678 
’®" M.C.C.E. 1847-8 Vol.II p.504
117
Whitelands, in common with most educational institutions of this period, spent much 
of the time reacting to external change, mainly from government. Education was an 
important political issue then, as now. An educated population was vital to England's 
future prosperity in providing workers capable of maintaining Britain's leading 
economic position. In all areas of the work of the college the opinions of the H.M.I. 
can be seen to be influential. As government took over funding education from the 
church societies the good reports of the inspectors became vital to the college's 
success and even survival. The H.M.I. took a keen interest in all areas of the college's 
work from the quality of the student intake, to the curriculum, quality of teaching, 
buildings, discipline, health and employment potential of the certificated 
schoolmistresses. In many of these areas the H.M.I. was in turn influenced by the 
opinion and concerns of the government of the day. This can particularly be seen in 
the debate concerning the social class of teacher training college recruits and the 
health of the students. As government grants became the main source of income for 
teacher training colleges such as Whitelands, the H.M.I. had to ensure that the public 
were supporting effective training for candidates who could fulfil the duties required 
of a schoolmistress. The public must be seen to get value for money in education as 
in all other public services.
The appointment of Faunthorpe as principal marked a turning point in the college 
history. He was a man of considerable vision and energy, and the first figure to leave 
a lasting impression on the college. Faunthorpe reacted positively to the suggestions
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of the H.M.I., and made changes to the staffing of the college allowing a broader 
curriculum for the students. He achieved the balance of maintaining academic success 
and discipline with a suitably feminine, homely environment under the guidance of 
the resident female governesses. He did much to mould the ethos of the college, 
ensuring that Whitelands students were successful in a variety of examinations, and 
that they enjoyed cultural events while at college. The fi*iendship that Faunthorpe 
fostered with Ruskin was to form an essential element of the college identity and 
sense of community.
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Chapter Four
John Ruskin : An Introduction and Overview
John Ruskin had a major influence in the nineteenth century, and especially on the 
middle classes. He was a widely published and controversial figure in Victorian 
society. Although much of what Ruskin has to say is what we might expect of a 
typical Victorian, some of his views are surprising and even eccentric. It is important 
to appreciate the range of his work and notoriety in Victorian society before we 
explore his relationships with female education establishments and especially 
Whitelands college. Ruskin began by writing about art and architecture, and educated 
popular taste. He went on to write about the place of art in society, political economy, 
conservation, education and religion. Through his wide circle of acquaintances and 
many correspondents Ruskin became involved in a number of educational schemes, 
either personally as a teacher, or as patron. Ruskin's writing is intensely personal, and 
in order to fully appreciate his work it is necessary to place it in a biographical 
context. As we will examine later in his relationship with Whitelands, his views and 
reactions were often contradictory depending on his mood and state of health.
John Ruskin was bom in 1819, the only son of John James and Margaret Ruskin. 
John James built up a successful business as a wine and sherry importer and passed 
his fortune on to his son. Ruskin's parents had an immense influence on him. They 
were Scottish evangelical protestants and had high hopes for their son. Ruskin wrote
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of their expectation in his autobiography; 'I should enter at college into the best 
society, take all the prizes every year, and a double first to finish with: marry Lady 
Clara Vere de Vere; write poetry as good as Byron's only pious; preach sermons as 
good as Bousset's only protestant; be made, at forty, bishop of Winchester, and at 
fifty, primate of England.'’ Ruskin was largely schooled at home before joining Christ 
Church College, Oxford, where he won the Newdigate prize. Continental travel 
became an important influence after 1833, following trips to Europe with his parents. 
Ruskin's first publications were articles in journals such as The Magazine of Natural 
History and poetry for Friendship's Offering. Ruskin first became famous as an artist 
and art critic through the Modem Painters series, published from 1843, when he was 
only twenty four years old, through to 1860. In addition to his writing, Ruskin also 
taught at the Working Men's College in Red Lion Square, and worked to catalogue the 
Tumer bequest at the National Gallery.
In his personal life, Ruskin had difficult relationships with women. His first 
teenage love, the daughter of his father's business partner, ended in deep depression 
and a kind of breakdown. His marriage to his cousin ended in annulment in 1854 for 
non-consummation after six years. His infatuation with Rose La Touche, begun when 
she was only nine years old, continued after her death in 1875. Her image remained 
a potent symbol of femininity for the rest of Ruskin's life. Ruskin never really 
established himself independently from his parents. They provided his early education
’ J. Ruskin, Praeterita (Oxford, 1989) p. 174
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and influences and continued to play a major part in his adult life. Ruskin also 
established close relationships with male and female friends, especially older women. 
He was a prolific letter writer and was to use these skills in his later works.
Having recognised the beauty in art, Ruskin turned to social philosophy to fulfil 
what he saw as his natural role, to show society how it could be more beautiful in 
reality. In this new role, Ruskin found his ideal medium in letters, which were later 
published as volumes, such as Time and Tide. By Weare and Tyne. Twenty Five 
Letters to a Working Man of Sunderland on the Laws of Work (1867), and Fors 
Clavigera. Letters to the Workmen of Great Britain (1871-84). Ruskin wanted society 
to return to what he believed had been an idyllic past, before the industrial revolution 
had made the world dirty and ugly. Ruskin founded the Guild of St. George in 1878, 
a Utopian society, to show how some of his ideas would work in practice. Manual 
labour in the fields provided the main work, but the workers were also to appreciate 
the beauty in art and be cultured people. In 1870 he was appointed the first Slade 
professor of art at Oxford. However after finally resigning in 1885, Ruskin became 
increasingly isolated. His final work was an autobiographical study, Praeterita (1885-9) 
and after 1889 Ruskin ceased to write and spoke rarely in public.
Ruskin had radical and controversial views about the nature and value of work. 
Carlyle's Past and Present (1843) turned his thinking to the problems of work. Carlyle 
was the most influential figure to insist on the importance of work. When others 
suggested this was a luxury, Ruskin called for the rich to have more of it. 'It might
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be charitable to provide, for some people, lighter dinner, and more work - for others, 
it may be equally expedient to provide lighter work, and more dinner.'^ Ruskin argued 
against the division of mental and physical labour, insisting that all who were able 
should do both, and that they should enjoy equal status. 'We want one man to be 
always thinking, and another to be always working, and we call one a gentleman, and 
the other an operative; whereas the workman ought often to be thinking, and the 
thinker often to be working, and both should be gentlemen, in the best sense.'^ At 
Oxford he worked with a group of undergraduates to mend the road at Hincksey.
Ruskin believed that all workers should also be cultured people, and have leisure 
time to enjoy the beauty of art and nature. He advocated higher wages, that allowed 
workers to save money for illness and old age, and 'to devote some leisure to the 
attainments of liberal education, and to the other objects of free life.'"^  This contrasted 
with the reality for most factory workers of long working hours, poor conditions, bad 
housing and subsistence wages. He saw that exploited workers produced inferior 
goods, and society could only get what it was prepared to pay for. Just as nobody 
suggested bishoprics should be given to the lowest bidder, or that a man employ the 
cheapest doctor for his family, the same issues of quality were relevant for all work.
 ^ J. Ruskin, Unto This Last and Other Writings (Harmondsworth, 1985) p.81
 ^ E.T. Cook and A. Wedderbum, ed. The Librarv Edition of the Works of .John Ruskin 
Vol.X Stones of Venice II p. 194 as quoted in J. Abse, John Ruskin: The Passionate 
Moralist (1980) p. 122
 ^J. Ruskin, Time and Tide by Weare and Tyne: Twenty Five Letters to a Working Man 
of Sunderland on the Laws of Work (1920) (para. 2) p. 17
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In Fors Clavigera Ruskin claimed that what was needed was a whole new attitude
to the master and worker relationship.
The main British modem idea, that the master and his men should belong 
to two entirely different classes... the one, on the whole, living in 
hardship - the other in ease; - the one uncomfortable - the other in 
comfort; - the one supported in this dishonourable condition by the hope 
of labouring through it to the higher one, - the other honourably 
distinguished by their success, and rejoicing in their escape from a life 
which must nevertheless be always (as they suppose,) led by a thousand 
to one/
He thought that workers should have their basic needs guaranteed, i.e. food, clean 
water, clothing and housing, and that this would enable them to take pride in their 
work.
The simple question for each one of you, every day, will be, not how he 
and his family are to be live, for your bread and water will be sure; but 
how much good service you can do your country... You can scarcely, at 
present, having been all your lives, hitherto, stmggling for security of 
mere existence, imagine the peace at heart which follows the casting out 
of the element of selfishness.^
Ruskin called for more honesty in business and trading. He could not understand 
why tradesmen did not openly say how much of the price of an article was their 
profit. He thought it was proper that they should make a living, but that they should 
also be open about it. He could be seen to practice this with his publishing of Fors 
Clavigera. Ruskin recmited George Allen from the Working Men's College, and he 
became Ruskin's agent and sole publisher. Ruskin announced in letter six of Fors
5 J. Ruskin, Fors Clavigera: Letters to the Workmen and Labourers of Great Britain Vols.
Ill and IV letters 56 to 96 (New York, n.d.) p.84 
" Ibid. p.63
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Clavigera that Allen would charge six pence for each issue plus one pence postage 
from Kent, whether for a private buyer or trade. The bookseller was to put his profit 
on top of Allen's price and be open about it.
Ruskin saw the need to regulate the quality of work from artisans and trades, as 
well as ensure that workers were salaried so that they maintained a decent standard 
of living. Manufacturing and retail had to become more ethical. 'A buyer's function 
is to cheapen, and a seller's to cheat.'^ Ruskin was adamant that dishonest trading had 
to be stopped. 'The making and selling of bad goods. No form of theft is so criminal 
as this - none so deadly to the State... For light weights and false measures, or for 
proved adulteration or dishonest manufacture of an article, the penalty should be 
simply confiscation of goods and sending out of the country.'^ An additional problem 
was the adulteration of food, which was widespread during the nineteenth century. 
'Give me short measure of food, and I only lose by you; but give me adulterate food, 
and I die by you.[sic]'^ Each trade would be regulated by a guild, which would publish 
a form of customer charter, stating the quality that could be expected of all goods 
produced. Prices would be fixed annually throughout the country. This would negate 
the need for advertising and competition among fellow guild members. Outside the
 ^Ruskin, Unto This T.ast op. cit. p. 176 
 ^Ruskin, Time and Tide op. cit. (para. 76-7) pp.85-6
 ^J. Ruskin, The Crown of Wild Olive: Four Lectures on Industry and War (1920) (para. 
43) p.257
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guilds trades could sell what they wished and the public could take their chance. 
Retailers would become salaried workers for the guilds. Each country would stick 
to the trades or skills it excelled in.
Ruskin saw the employment of staff on salaries as important to counter the 
gambling culture of the capitalist system. With his system both masters and workers 
would be rewarded for steady work. Ruskin also believed it would mean an end to the 
idleness and drinking of workers employed only intermittently. Masters were to 
acknowledge moral responsibility for the worker's welfare in exchange for their higher 
share of the profits. Commerce must be prepared to shoulder loss as well as profit in 
serving their communities.
However, the price for greater stability and security in the workplace would be less
social climbing. Workers were to be content to extend their skills rather than their
wealth and position.
That your neighbour should, or should not, remain content with his 
position, is not your business; but it is very much your business to remain 
content with your own... leaving Heaven to decide whether they are to 
rise in the world, decide for themselves that they will be happy in it, and 
have resolved to seek - not greater wealth, but simpler pleasure; not 
higher fortune, but deeper felicity.**
Those that did become rich would have their wealth capped, and withdraw from
business once the wealth limit had been reached. Ruskin believed that you should
leave the world as poor as you came into it, spending the money you had earned in
*** Ruskin, Time and Tide op. cit. (para. 134) p. 135
** Ruskin, Unto This Last op. cit. p. 125
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your lifetime, as only the person who earned it could ever really know its value and 
spend it wisely. This is in contrast to the situation Ruskin found himself in, inheriting 
his father's fortune and spending it. Ruskin envisaged that these people would then use 
their skills to work for the community as representatives and in public institutions.
According to Ruskin the wealth of any nation was its healthy and contented 
citizens.
The material wealth of any country is the portion of its possessions which 
feeds and educates good men and women in it; the connected principle 
of national policy being that the strength and power of a country depends 
absolutely on the quantity of good men and women in the territory of it, 
and not at all on the extent of the territory - still less on the number of 
vile and stupid inhabitants.*^
Ruskin's whole philosophy on the work issue of valuing human labour can be summed
up in an often quoted phrase, 'there is no wealth but life.'*  ^Ruskin was thought mad
for claiming that the state should take control of the means of production and
distribution and run them for the profit of all in society.
While advocating a wider distribution of wealth in society, Ruskin had little 
sympathy with radical or revolutionary groups. However, he increasingly wrote of the 
nineteenth-century situation as a desperate one. What Ruskin called for was an end to 
the selfishness of an individualistic society, and although he despaired of the 
institutions he saw as corrupt he never gave up hope in the human spirit, if only it 
could be led and directed in another way.
*^ Ruskin, Fors Clavigera Vols. Ill and IV op. cit. p.316 
*^ Ruskin, Unto This Last op. cit. p .ll6
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Ruskin believed that those with responsibility of office, both clerical and secular,
were enjoying the privileges of their position but not fulfilling their duties.
The clergyman does not usually want to be made a bishop only because 
he believes that no other hand can, as firmly as his, direct the diocese 
through its difficulties. He wants to be made bishop primarily that he 
may be called 'My Lord.' And a prince does not usually desire to enlarge, 
or a subject to gain, a kingdom because he believes that no one else can 
as well serve the state upon the throne; but, briefly, because he wishes to 
be addressed as 'Your Majesty,' by as many lips as may be brought to 
such utterance.*"*
Ruskin saw no need to do away with the class system, merely to reform it and ensure 
that power entailed the duty to protect the weak and work for the good of society. 'It 
has long been known that the poor have no rights to the property of the rich, I wish 
it also to be known and declared that the rich have no right to the property of the 
poor'*  ^Ruskin wrote of a hierarchical system in terms of kings, knights and bishops, 
and although he used these traditional terms with the values associated by them, I 
think he did try to re-define what these roles entailed. 'My only hope of prosperity for 
England, or any other country, in whatever life they lead, is in their discovering and 
obeying men capable of knighthood.'*^ This does not make the position of knight 
inherited but rather awarded by the community in recognition of talent or work done 
for that community.
Ruskin had little sympathy with those campaigning for an extension of the
*"* J. Ruskin, 'Of kings' treasures', op. cit. (para. 4) pp.6-7 
*^ Ruskin, Unto This Last op. cit. p.82 
*^ Ruskin, Praeterita op. cit. p.9
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franchise. He stressed the importance of having opinions to represent before obtaining 
representation, and urged working men to get together and agree what and how they 
would change society before campaigning further. He quotes the analogy 'that when 
a butcher is tried for murder it was not necessary to have butchers on the jury.'
In Time and Tide Ruskin examined the meaning of 'pay' and 'wages' and saw them 
as more than just money. Monetary pay depended on what that money could buy. He 
defined wages as 'the reward, whatever it may be, of pleasure as well as profit, and 
of various other advantages, which a man is meant by Providence to get during life, 
for work well done.'*  ^ Money was only the representation of a debt in labour or 
property. Ruskin acknowledged the difficulty of equal reward for equal labour, but 
rejected Ricardo's theory. Ruskin's views also clashed with those of J.S. Mill, who 
believed that man's sole aim was material gain, but that society benefitted from this 
impulse and reinforced it. 'A nation cannot last as a money-making mob; it cannot 
with impunity, - it cannot with existence, - go on despising literature, despising 
science, despising art, despising nature, despising compassion, and concentrating its 
soul on Pence'
Ruskin fearlessly attacked capitalism, despite the fortune his father made in 
business, and that this supported and allowed Ruskin to donate what he wanted to
Ruskin, Time and Tide op. cit. (para. 15) pp.29-30 
Ibid. (para. 18) p.32
Ruskin, 'Of kings' treasures' op. cit. (para. 31) p.76
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causes of his choice. He saw the laws of supply and demand as false and based on 
corrupt ways of getting rich quick. 'For while real commerce is founded on real 
necessities or uses, and limited by these, speculation, of which the object is merely 
gain, seeks to excite imaginary necessities and popular desires, in order to gather its 
temporary profit from the supply of them.'^® Therefore the problem with supply and 
demand, in Ruskin's view, was that the public often demanded the wrong thing.
In Time and Tide Ruskin wrote against competition between workers, companies 
or countries. The co-operative movement had shown one method of distributing profits 
amongst the workforce. Ruskin thought that this could also work with mastership if 
it was 'just and benignant' rather than 'unjust and tyrannous' as in his time. The 
competition amongst workers meant that wages were often below subsistence levels, 
companies forced wages down as trades were crowded and consumers pushed prices 
down, and international competition only made matters worse. 'Your English 
watchword is 'fair-p/ay,' your English hatred, foul-play. Did it never strike you that 
you wanted another watchword also, 'fdk-work,' and another bitterer hatred, - 'foul-
Ruskin wrote fiercely against the current government use of public money. He was 
incredulous that the government could spend twenty four million pounds on the army 
and navy and only £164,000 on art. 'Imagine to yourself the beautiful state of
Ruskin, Time and Tide op. cit. (para. 83) pp.63-4
Ruskin, The Crown of Wild Olive op. cit. (para. 43) p.256
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rationality of any private gentleman, who, having regretfully spent £164 on pictures 
for his walls, paid willingly £24,000 annually to the policeman who looked after his 
shutters! You practical English: - will you ever unbar the shutters of your brains, and 
hang a picture or two in those state chambers?'^^ He also wrote against the money 
wasted in decorating railway stations, when money was needed for housing and 
libraries.
Ruskin wrote much about the necessary discipline of war for society. 'All the pure
and noble arts of peace are founded on war; no great art ever rose on earth, but among
a nation of soldiers.H ow ever, this was to be in proportion to a change in emphasis
in economic terms to production of food and essentials for all.
Men are enlisted for the labour that kills - the labour of war: they are 
counted, trained, fed, dressed and praised for that. Let them be enlisted 
also for the labour that feeds: let them be counted, trained, fed, dressed 
and praised for that. Teach the plough exercise as carefully as you do the 
sword exercise, and let the officers of the troops of life be held as much 
gentlemen as the officers of the troops of death.^ "*
Ruskin set up the St. George's Guild to try and prove to a sceptical public that his 
ideas were practical and could work. He announced the establishment of the St. 
George's fund in the first letter of Fors Clavigera. as a national store, as opposed to 
the national debt. In May 1871 he pledged a tenth of his wealth and annual income
Ruskin, Time and Tide op. cit. (para. 17) p.31
^ Ruskin, The Crown of Wild Olive op. cit. (para. 86) p.296
Ibid. (para. 38) p.250
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to the fund. This amounted to a lump sum of £7000 and £1000 a n n u a l l y H e  also
included detailed accounts of his income and expenditure, claiming the importance of
'glass pockets', meaning honesty and openness about all his financial dealings. Abse
notes that this served to increase the numbers of begging letters he received. However,
after three years donations from the public had only added another £236 to the fund.^^
The money was put into consols to help pay off the national debt. Through the letters
of Fors Clavigera Ruskin called for other enthusiasts to join the Guild and give ten
percent of their income to the cause.
But it is not founding a colony. It is only agreeing to work on a given 
system. Any English gentleman who chooses to forbid the use of steam 
machinery - be it but over a few acres, - and to make the best of them 
he can by human labour, or who will secure a piece of his mountain 
ground from dog, gun and excursion party, and let the wild flowers and 
wild birds live there in peace; - any English gentleman, I say, who will 
so command either of these things, is doing the utmost I would ask of 
him.^^
In letter eight Ruskin stressed that those giving money to St. George's fund must be 
absolutely clear that it will be treated as a gift and not an investment. They could not 
expect to get their money back.
In Fors Clavigera Ruskin's writing became increasingly prophetic as he saw 
himself fighting a war against evil. The war became St. George's war, and Ruskin
Abse, op. cit. p.239
W.G. Collingwood, The Life of John Ruskin 2nd edition (1900) p.289
J. Ruskin, Fors Clavigera: Letters to the Workmen and Labourers of Great Britain Vols. 
I and II letters 1 to 55 (New York, n.d.) p.324
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called for support to his St. George's Guild to fight against the evil of nineteenth
century industrial society, the dragon.
The war with the Lord of Decomposition, the old Dragon himself, - St 
George's war, with a princess to save, and win - are none of you, my 
poor friends, proud enough to hope for any part in that battle? Do you 
conceive no figure of any princess for May Queen; or is the definite 
dragon turned into infinite cuttlefish, vomiting black venom into the 
waters of your life;... St. George's war! Here, since last May, when I 
engraved Giotto's Hope for you, have I been asking whether any one 
would volunteer for such a battle? Not one human creature, except a 
personal friend or two, for mere love of me has answered.^*
The analogy of warfare for commerce was to become for Ruskin St. George's war.
With writing such as this, coupled with Ruskin's radical views on political economy,
it is not difficult to see why some thought he was mentally unstable by the 1870s.
Consequently a portion of his public never ventured beyond his hugely popular early
works on art, architecture and Sesame and Lilies.
Ruskin's view of himself fighting evil reminds us of his mother's dedication of him 
to the service of God at his birth. Ruskin read the Bible with his mother every 
morning and often learnt passages by heart. Ruskin considered entering the Church 
after finishing at Oxford, as his mother remained keen for him to take orders, as some 
of his friends had done. Ruskin was ultimately to reject the evangelical belief of his 
parents. 'He began to think of his parents' religion as sectarian, provincial and life-
J. Ruskin, Fors Clavigera: Letters to the Workmen and Labourers of Great Britain Vol.I 
letters 1 to 24 3rd small edition (1902) p.352
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d e n y in g .H e  referred to this decision as his 'unconversion'.
The Bible continued to influence Ruskin's writing, both in his frequent use of
quotations and parables, as well as in his literary style.
I resolved that at any rate I would act as if the Bible were true; that if it 
were not, at all events I should be no worse off than I was before: that 
I would believe in Christ and take him for my Master in whatever I did; 
that assuredly to disbelieve the Bible was quite as difficult as to believe 
it; that there were mysteries either way.^°
Drawing on the Sabbath marked a turning point in Ruskin's beliefs. He wrote in
Praeterita that previously he had not done anything useful on a Sunday and had always
been unhappy.^* Although Ruskin rejected his parents' evangelical belief he fell in love
with Effie, another Scottish protestant, and Rose, who was even more fervent than his
mother.^^
Ruskin became increasingly angry with organised Christianity. He was openly 
critical of the hierarchy of the Church of England in Fors Clavigera for their failure 
to support his call for social and economic reforms, and for their hypocrisy. In letter 
forty nine, he asked whether the decision of the bishop of Oxford to ban the bishop 
of Natal from preaching in the Oxford diocese meant that the Church of England sent
C. Wilmer, 'Introduction', in Ruskin, Unto This Last op. cit. p. 13
J.L. Bradley, ed. Ruskin's letters fi-om Venice 1851-2 (New Haven, 1955) as quoted in 
Abse, op. cit. p. 117
Ruskin, Praeterita op. cit. p.457
M. Brookes, 'Love and possession in a Victorian household: the example of the 
Ruskin's', in The Victorian Family Structure and Stresses, ed. A. Wohl (1985)
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heretical bishops to the colonies. He condemned those who prayed using the words
of the Lord's Prayer, 'Thy kingdom come', as they were asking God for what they did
not want. To Ruskin the Bible message was a call to action against the social
problems of his time, and he could not understand how people professing to be
Christians could stand idly by.
Most religious people bear to me the aspect of persons sitting with their 
eyes turned up to heaven - on the edge of a precipice, remarking how 
beautiful the sky was; or wondering how the clouds were made, while 
whole companies of children and blind people were walking over the 
precipice and getting dashed to pieces.^^
At one time, friends had feared that he was on the verge of converting to Rome.
'I am no Roman Catholic, - yet I would not willingly steal holy water out of a font
to sell it; - and being no Roman Catholic, I hold the hills and vales of my native land
to be true temples of God, and the waves and clouds holier than the dew of the
baptistery, and the incense of the a l ta r .Rusk in  quoted mosaic law and the words of
Bible, and demanded that bishops denounce interest.
Do not bum any more candles, but mould some; do not paint any more 
windows, but mend a few where the wind comes in, in winter time, with 
substantial clear glass and putty. Do not vault any more high roofs, but 
thatch some low ones; and embroider rather on backs which are turned 
to the cold, than only on those which are turned to congregations.^^
Without the support of spiritual leaders, how could the people be expected to act and
Ruskin to the Children of Winnington School 29th May 1858 in V.A. Burd, ed. The 
Winnington Letters (1969) p.l88
Ruskin, Fors Clavigera Vols. Ill and IV op. cit. p. 139
Ruskin, Time and Tide op. cit. (para. 110) pp. 114-5
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differently? He accused people of worshipping a new goddess - the goddess of 'getting 
on', the embodiment of self interest, while Ruskin continued to advocate that 'to do 
the best for others, is finally to do the best for ourselves.'^^
Ruskin saw the fundamental split between secular and religious life in terms of 
architecture.
You live under one school of architecture, and worship under another.
What do you mean by doing this? Am I to understand that you are 
thinking of changing your architecture back to Gothic; and that you treat 
your churches experimentally, because it does not matter what mistakes 
you make in a church? Or am I to understand that you consider Gothic 
a pre-eminently sacred and beautiful mode of building,... it signifies 
neither more nor less than that you have separated your religion fi-om 
your life.^^
Ruskin pointed out some of the errors he perceived in current religious practice in 
his works for children, and especially young girls. Throughout his works, Ruskin was 
keen for the next generation to do things differently, and make the world a better 
place. He certainly did not encourage any more girls to become like his mother and 
Rose. He was particularly against convents and missionaries. In the introduction to 
Ethics of the Dust he wrote that 'the subsequent pages were written especially to check 
the dangerous impulses natural to the minds of many amiable young women, in the 
direction of narrow and selfish religious sentiment: and they contain, therefore, nearly 
everything which I believe it necessary that young people should be made to observe.
Ruskin, The Crown of Wild Olive op. cit. (para. 82) p.291
Ibid. (para. 61) pp.273-4
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respecting the errors of monastic life.'^  ^In the main text he went on to state that 'there 
is always a considerable quantity of pride, to begin with, in what is called 'giving 
one's self to God. As if one had ever belonged to anyone else!'^  ^Ruskin believed that 
awful social problems should be sorted out in England before men and women were 
sent abroad. His own personal experience made him particularly vehement against the 
religious life for women. 'Don't wear white crosses, nor black dresses, nor caps with 
lappets. Nobody has any right to go about in an offensively celestial uniform, as if  it 
were more their business, or privilege, than it is everybody's to be God's servant.'"*® 
Ruskin had always been interested in science, especially mineralogy and geology. 
New scientific theories from Darwin were to shake the popular Biblical interpretation 
of creation. Darwin's theory of evolution was incompatible with Ruskin's belief in the 
unchanging character of the moral and spiritual truths of the natural world."** 
Moreover, Ruskin was against modem means of scientific investigation. He finally 
resigned the Slade professorship at Oxford over the issue of vivisection. His rejection 
of modem methods of study included microscopes and dissection of plants, and was 
part of a wider hatred of the use of technology for its own sake. He summed up his
J. Ruskin, Ethics of the Dust: Ten Lectures to Little Housewives on the Elements of 
Crystallization 3rd edition (Orpington, 1883) p.x
Ibid. p. 144
"*® J. Ruskin, Letter To Young Girls (Orpington, 1892) p.8
"** D. Birch, 'Ruskin and the science of Proserpina', in New Approaches to Ruskin. ed. R. 
Hewison (1981)
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feeling in his autobiography. 'Flowers, like everything else that is lovely in the visible 
world, are only to be seen rightly with the eyes which God who made them gave us; 
and neither with microscopes nor spectacles... in health of mind and body, men should 
see with their own eyes, hear and speak without trumpets, walk on their feet, not on 
wheels.'"*  ^ No mention is made of plant reproduction in Ruskin's book on flowers, 
Proserpina. Ruskin saw all subjects as interrelated and did not accept the modem view 
of specialism. Ruskin could not write about geology without bringing in ethics."*^  This 
went against the tide of scientific thinking of the period and led Collingwood, in his 
biography of Ruskin written in 1900, to describe him as 'completely out of touch with 
the age.'"*"*
This brief summary of Ruskin's social philosophy has been given to provide a 
background for his views on education and his relationship with educational 
institutions. It can been seen that he was a prolific writer covering numerous subjects, 
but that he was also outspoken and controversial. In later life the details of his 
personal relationships and bouts of mental instability became public and fuelled his 
notoriety.
Ruskin's philosophy conceming the role of women in society must be seen in the
"*^ Ruskin, Praeterita op. cit. p.398
"*^ D. Birch, 'Ruskin's "womanly mind'". Essay In Criticism. 38 (1988) pp.308-324 
"*"* Collingwood, op. cit. p.378
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light of his own search for an ideal woman. His teenage romance with Adèle Domecq
in 1838 became a turbulent episode for Ruskin. She was the daughter of his father's
business partner, and his mother was alarmed as Adèle was a Roman Catholic. This
episode demonstrated Ruskin's lack of confidence in company of his own age.
Ruskin's own education had largely been at home until he was fourteen years old.
Ruskin then attended a boy's school in the mornings. He found the sudden introduction
to children of his own age strange.
Finding me in all respects what boys would look upon as an innocent, 
they treated me as I suppose they would have treated a girl; they neither 
thrashed nor chaffed me, - finding, indeed, from the first that chaff had 
no effect on me. Generally I did not understand it, nor in the least mind 
it if  I did, the fountain of pure conceit in my own heart sustaining me 
serenely against all deprecation."*^
Ruskin's next romantic attachment was in the spring of 1847 with Charlotte 
Lockhart, Sir Walter Scott's granddaughter and the daughter of James Lockhart. 
However, it is unclear how much of this relationship was in Ruskin's mind rather than 
reality."*  ^Ruskin gave the following description of her in his autobiography: 'The little 
high-foreheaded Charlotte had by this time become a Scottish fairy. White Lady, and 
witch of the fatalist sort, looking as if she had just risen out of the steam in Rhymer's 
Glen, and could only be seen by favouring glance of moonlight over the Eidons.'"*  ^He 
had certainly met Charlotte at functions of Mrs Davy's, and her father had
"*^ Ruskin, Praeterita op. cit. p.72 
"*^ Abse, op. cit.
"*^ Ruskin, Praeterita op. cit. p.390
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commissioned Ruskin to write a review of Lord Lindsay's Sketches of the History of 
Christian Art for the Quarterly Review, for which he was the editor. The whole 
Ruskin family were admirers of Scott's so this relationship was sure to gain parental 
approval."*^
At this time marriage seemed to be in air. Mary Richardson, Ruskin's cousin who 
had lived with the family since childhood, had left Denmark Hill to marry, and 
Ruskin's university friends Acland and Liddell had both recently married."*® Abse 
suggests that Ruskin felt the need for a new travelling companion as his parents aged. 
However, this seems unlikely as his parents were to join him on his honeymoon, and 
further trips abroad after the breakup of his marriage in 1854. Added to this mix of 
emotion was a visit by nineteen-year-old Euphemia Gray, another cousin of Ruskin's. 
Ruskin had written the fairy tale The King of the Golden River for Effie when she 
was a child. Ruskin's parents became aware of his growing attachment to Effie and 
wrote to her family of their concerns. However, Effie remained in the house as 
Ruskin's parents did not want a repetition of the situation with Adèle, which had been 
so detrimental to Ruskin's health. Ruskin proposed marriage to Effie by letter when 
she returned home to Scotland and he was accepted.
Even during their engagement the tension of Ruskin's divided loyalty between Effie 
and his parents can be felt in his letters.
"*^ T. Hilton, .Tohn Ruskin: The Early Years (1985) 
"*® Abse, op. cit.
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There are little things that often sadden me now, in my father and mother 
- still - I am always happiest when I am most dutiful - and though you 
may be assured, Effie love, that I will not sacrifice my wife's comfort in 
any degree to an exaggerated idea of filial duty - still, I think you will 
find you can give so much pleasure on this journey by very little self- 
denial, that you will not in the end have reason to wish it had been 
otherwise planned/®
Their letters to each other during this period are often religious in tone and are 
passionate in a literary and chivalrous way. Ruskin and Effie were married in 1848, 
in Scotland. Ruskin's parents did not attend. In the letters written between Effie and 
Ruskin, and those written between Ruskin's father and Mr Gray the tension over 
Ruskin's divided loyalty never ceased. John James wrote this to Mr Gray in June 
1849:
from the love which we hope and believe, she bears my son she will try 
to make his pleasures hers, to like what he likes, for his sake, and to hear 
of the places which he loves with pleasure, and if I might take the liberty 
of prescribing for her own comfort and amendment, I should urge an 
effort to be made to sacrifice every feeling to duty, to become interested 
and delighted in what her Husband may be accomplishing by a short 
absence, and to find a satisfaction in causing him no unnecessary anxiety, 
that his faculties may be in full force for the purpose for which they are 
devoted.^*
It appeared Ruskin was incapable and unwilling to be independent of his parents. 
Ruskin wrote to Effie in September of the same year; 'I will not see anybody when 
they call on me, nor call on anybody. I am going to do my own work in my own way 
in my own room, and I am afraid you will think me a more odd and tiresome creature
®^ Ruskin to Effie Gray 15th Dec. 1847 quoted in Abse, op. cit. p.83 
W. James, The Order of Release (1947) p. 145 as quoted in Abse, op. cit. p. 100
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than ever.'^  ^The daily life of the couple revolved around Ruskin's writing. While they 
lived in a rented house in Park Street, Mayfair, Ruskin would leave after breakfast for 
his parent's house in Denmark Hill and stay there all day writing in his room, and 
return in the evening. Ruskin never moved out of his parent's home. Ruskin would 
only go out into society with Effie occasionally, and he was in the habit of writing to 
his parents if he did not see them for a couple of days. It may have been that the 
young Ruskins had reached an understanding to each follow his or her own pleasures. 
Effie wrote of their relationship; 'we ladies like to see and know everything and I find 
I am much happier following my own plans and pursuits and never troubling John, or 
he me.'^  ^Hilton notes that this was a key time for Ruskin in terms of his development 
as a writer; 'It was a time of deepening religious and political consciousness, but it 
coincided with his marriage, a time of human and personal failure. During his 
marriage Ruskin was thoughtless and insensitive to others as at no other period in his 
life. It was as though he had entered some strange second adolescence, learning 
rapidly but failing to be an adult.'^ "* It may have been that Ruskin was trying to break 
away from his parents during this time, but found that their emotional support was 
essential, more so than that of a wife. The marriage was annulled six years later for 
non-consummation. Ruskin had loved Effie as a child, but he was unable to have a
M. Lutyens, The Ruskins and the Grays (1972) p.253 
M. Lutyens, Effie In Venice (1965) p. 156 
Hilton, op. cit. p. 122
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full, loving adult relationship with the woman. The annulment caused a public scandal.
With hindsight Ruskin blamed the failure of the marriage on incompatibility. This may
have been a simplistic view.
Looking back upon myself I find no change in myself from a boy - from 
a child except the natural change wrought by age. I am exactly the same 
creature - in temper - in likings - in weaknesses: much wiser - knowing 
more and thinking more: but in character precisely the same - so is Effie.
When we married, I expected to change her - she expected to change me. 
Neither have succeeded, and both are displeased.^^
Whatever the exact reasons for the failure of the marriage, Ruskin remained under 
his parent's influence. While Ruskin was at Oxford as an undergraduate, his mother 
and cousin Mary moved into lodgings in Oxford High Street to be near him. Ruskin's 
close friend Charles Eliot Norton was in a position to observe the relationship between 
Mrs Ruskin and her son. He wrote in a letter that Mrs Ruskin 'combats his opinions 
and lectures him publicly in a way which would be hard to bear, had he not a very 
sweet disposition and a most dutiful respect for her.'^  ^ Ruskin's father remained his 
literary agent, even keeping back material from the press, such as his letters to The 
Times on education and political economy written in 1852. Ruskin wrote in a letter 
to Dante Gabriel Rossetti that 'at the Athenaeum Club; my father cannot bear to see
55 D. Leon, Ruskin the Great Victorian (1949) p. 190
Letters of John Ruskin to Charles Eliot Norton Vol.I (Boston and New York, 1905) 
p. 173 as quoted in Abse, op. cit. p. 155
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me put a letter in my pocket without telling him all that there is in it.'^  ^Ruskin only 
bought his own home, Brantwood, in 1871 aged fifty-two. This lack of independence 
obviously affected the way Ruskin perceived sex roles, relationships and duty owed 
within the family structure. The tension between Ruskin and his parents over love, 
duty and independence continued until their deaths. However, the failure of his 
marriage made Ruskin turn to his parents once more for support and companionship. 
Ruskin wrote of the situation in a letter: 'I never knew what it was to possess a father 
and mother - till I knew what it was to be neglected and forsaken of a wife.'^^ Just 
weeks after Effie left on 25th April 1854, Ruskin was again travelling with his parents 
in Switzerland with plans to complete Modem Painters, the book he had written to 
please his father, that had been put aside during his marriage.
Hilton states that Ruskin was a paedophile, and cites a description of an Italian girl 
'written in a letter to his father in 1858 as the start of his attraction to young girls. 
Ruskin referred to this girl again in a lecture in 1884, twenty six years after the 
incident. Other writers on Ruskin view this aspect of his personality differently. Abse 
merely refers to 'Ruskin's penchant for harmless flirtation with young girls, and 
longing for the company of children.'^® However, Ruskin's choice of Effie as his wife.
V. Surtees, ed. Sublime and Instmctive: Letters from .Tohn Ruskin to Louisa. 
Marchioness of Waterford. Anna Blunden and Ellen Heaton (1972) p.237 as quoted in 
Abse, op. cit. p. 155
Ruskin to Charles Woodd as quoted in Hilton, op. cit. p. 199
®^ Abse, op. cit. p.317
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a cousin he had known when she was a child, and the failure of their marriage, is 
significant. It is too simplistic to only see Ruskin's infatuation with Rose La Touche 
and account for it by a sudden change in Ruskin's sexual preference in 1858.
The image of Rose was to remain with Ruskin for the rest of his life. Ruskin
described his first meeting with her in Praeterita.
Emily, the elder daughter wasn't in: but Rosie was, - should she be sent 
for to the nursery? yes, I said, if it wouldn't tease the child, she might be 
sent for. So presently the drawing room door opened, and Rosie came in, 
quietly taking stock of me with her blue eyes as she walked across the 
room ; gave me her hand, as a good dog gives its paw, and then stood a 
little back. Nine years old, on 3rd Jan. 1858, thus now rising towards ten; 
neither tall nor short for her age; a little stiff in her way of standing. The 
eyes rather deep blue at that time, and fuller and softer than afterwards...
"I thought you so ugly," she told me afterwards. She didn't quite mean 
that; but only, her mother having talked much of my "greatness" to her, 
she had expected me to be something like Garibaldi, or the Elgin 
Theseus, and was extremely disappointed.^®
Ruskin developed a close friendship with Mrs La Touche and taught Rose and her
sisters to draw. Ruskin wrote in a letter of Rose, 'Nay I shall never see her again. It's
another Rosie every six months now. Do I want to keep her from growing up? Of
course I do.'^ * I think this is the closest Ruskin comes to acknowledging the fact that
it is the child he loves and not the women she is bound to become.
Ruskin proposed marriage to Rose in 1866 when she was eighteen, but her parents 
would not consent to the marriage until she was twenty one. Rose wrote to Ruskin
60 Ruskin, Praeterita op. cit. p.490
E.T. Cook and A. Wedderbum, ed. The Library Edition of the Works of John Ruskin 
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refusing the offer of marriage, but then changed her mind and suggested platonic
marriage instead. This was a time of emotional turmoil for Ruskin. Relations with
Rose finally broke down over her fervent religion, her evangelical piety being similar
to that of Mrs Ruskin. Ruskin wanted Rose to break free from the religion she had
learnt from her father and accept his 'unconversion'. This seems ironic considering the
effect Ruskin's close relationship with his parents had on his own marriage. Ruskin
wrote in a letter how her father's beliefs were the cause of the rift between them and
asked to be allowed to nurse Rose in her final illness.
She is tormented by the sense of disobedience to her father's fixed will 
or wish... She wants us both - peace at last with us both. He might as 
well refuse his sanction to my pulling her out of a burning house, 
because he thought I was only fit myself for the fire - as leave the steady 
pressure of his will, bearing on her mind - while she can't shake me out 
of her thoughts. Ask him to "sanction" freely and frankly, what I can now 
do to calm and save her - Can't he then leave the issue in the hands of 
His Master?^^
Rose died in 1875 after a series of mental illnesses, which may have been caused 
by anorexia nervosa. Her illness certainly started at puberty, and her relationship with 
Ruskin could only have strengthened a rejection of adult femininity. It may have been 
these sad and rather traumatic relationships with real women that led Ruskin to 
develop an eccentric and idealised view of young femininity. Ruskin's book on 
flowers, Proserpina, was where many of his treasured images of femininity would 
merge.
I myself am in the habit of thinking of the Greek Persephone, and the Latin
Unpublished Letter Ruskin Galleries BEM L39 as quoted in Abse, op. cit. p.271
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Proserpina, and the Gothic St. Ursula, as of the same living spirit; and so far 
regulating my conduct by that idea as to dedicate my book on botany to 
Proserpina; and to think, when I write anything pretty about flowers, how St 
Ursula would like it said.^^
Rose's premature death allowed her to revert to the child Ruskin had first loved in his
memory. Ruskin was studying flowers for the book when Rose died. 'Like Proserpina
herself. Rose represents both the ominous power of death and the innocence of
m aidenhood.T he book was originally intended for a grammar of botany for use in
schools, and was therefore written with girls very much in mind. The book not only
remembered Rose's passing but also that of his father, the full title being Proserpina:
Studies of Wayside Flowers, while the air was yet pure among the Alps, and in the
Scotland and England that my father knew.
Ruskin felt the loss of his father all the more because of the strained relations they
had endured over so many years. In a letter Ruskin wrote of him as 'a father who
would have sacrificed his love for his son, and yet forced his son to sacrifice his life
to him, and sacrifice it in vain.'^  ^Ruskin realised that his father had lived through him
and that this had stunted his own life. Ruskin summed up his feelings of love for his
father in the inscription on his tomb. 'He was an entirely honest merchant, and his
memory is to all who keep it, dear and helpful. His son, whom he loved to the
Ruskin, Fors Clavigera as quoted in Birch, (1981) op. cit.
Birch, (1981) op. cit. p. 147
E.T. Cook and A. Wedderbum, ed. The Library Edition of the Works of John Ruskin 
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uttermost and taught to speak truth, says this of him.'^  ^Honesty and truth are recurring 
themes throughout Ruskin's writings. His mother died in 1871 aged ninety, and her 
loss left a gap in a his life. 'The loss of our Mother is a new epoch in our Life- 
pilgrimage, now far lonelier and sterner than it ever seemed before.
Ruskin enjoyed a close friendship with Thomas Carlyle for many years, and I think
Carlyle became a surrogate father to Ruskin and helped ease Ruskin's feelings of loss
as his relationship with his real father faltered. Carlyle's writings on political economy
led Ruskin's thinking in a new direction and Carlyle was supportive of his work and
his views. Ruskin's work on political economy had caused a rift with his own father.
Ruskin made special friendships with married women followers especially after the
death of his mother, and it can be seen that they helped fill the gap she had left in his
life. He wrote in a letter to Lady Mount-Temple
It is so precious to me to be thought of as a child, needing to be taken 
care of, in the midst of the weary sense of teaching and having all things 
and creatures depending on one, and one's self a nail stuck in an msecure 
place... If I could but feel indeed that you had a kind of motherly, being 
old in holiness of heart, feeling for me, it would be the best thing the 
world could now give me.^^
Lady Mount-Temple helped Ruskin, particularly during the difficulties in his
relationship with Rose. Another great help through this difficult relationship was Joan
Abse, op. cit. p. 194
Unpublished Letter Ruskin Galleries BEM L39 as quoted in Abse, op. cit. p.253
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Agnew later Severn. Joan, a relation from Scotland, had come to live with Mrs Ruskin
following the death of Ruskin's father. She was engaged to Rose La Touche's brother
Percy from February to September 1867, and this was an important link between Rose
and Ruskin during the early problems in their relationship. Joan helped care for Mrs
Ruskin until her death and helped Ruskin though his early loneliness without her. In
letters to Joan he refers to her as 'Doanie', a pet name, and 'Dearest Mama' and
'Mamie', referring to her role as surrogate mother. In the intimate letters between him
and Joan, Ruskin reverts to a form of baby-talk, such is the bond between them.
Dear wee Mamie, Please be sure of one thing - that even if I get wee 
Rosie, I shall always be the same to my Doanie. Time was, when I would 
not have said so - when R. would have been all in all to me. But the 
seven years of our Denmark Hill life become more and more sacred to 
me as time goes on. If Rosie ever comes to me I do not think she will 
complain of being too little loved; but she cannot remember with me the 
bedside in the little room. And since the little room has been empty, 
Doanie has been to me a mother and sister in one - wee Doanie - amie.^^
Ruskin also referred to Mrs Hilliard as 'Mamie' in letters and Mrs Talbot as 'Mama
Talbot'. Joan was to move into Brantwood with her family and care for Ruskin in his
old age until his death in 1900. The final chapter of Praeterita. entitled 'Joanna's Care'
is dedicated to their relationship and publicly thanked her for her years of faithful
care. From this chapter, Joan may appear as the embodiment of The Angel in the
House, but their relationship was sometimes strained. On one occasion Ruskin moved
into the Waterhead Hotel in Coniston after an argument, leaving Joan and her family
As quoted in S. Birkenhead, Illustrious Friends (1965) p.241
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at Brantwood/^
In his writings Ruskin advocated the traditional role for young women. He even
had Sesame and Lilies published in a book with Coventry Patmore's poem The Angel
In The House, and dedicated it to Rose at the height of his love for her. In Time and
Tide Ruskin gives the example of The Angel In The House as one of pure love.^*
Therefore, for him this poem encapsulated all that a woman and marriage should be.
The example of his parent's marriage supported his ideal. Thus he rejected the call for
womens' rights and stressed the complementary nature of woman to man.
We hear of the mission and rights of Woman, as if these could ever be 
separate from the mission and rights of Man;- as if she and her lord were 
creatures of independent kind and of irreconcilable claim. This, at least, 
is wrong. And not less wrong... is the idea that women is only the 
shadow and attendant image of her lord, owing him a thoughtless and 
servile obedience, and supported altogether in her weakness by the pre­
eminence of his fortitude. This, I say, is the most foolish of all errors 
respecting her who was made to be the helpmate of man. As if he could 
be helped effectively by a shadow, or worthily by a slave
Ruskin supported the ideology of separate spheres, and made a claim for women to
be the moral guides of men, and for men to act upon their advice. 'The soul's armour
is never well set to the heart unless a woman's hand has braced it.'^  ^Although Ruskin
states that men should obey their mistress, and that no one sex is superior to the other.
Abse, op. cit. p.317
Ruskin .Time and Tide op. cit. (para. 53) p.61 
Ruskin, 'Of queens' gardens', op. cit. (para. 54) pp. 114-5 
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he still felt the need to ask the question 'But how, you will ask, is the idea of this
guiding function of the women reconcilable with a true wifely subjection?' '^^ In his
answer he affirms the traditional and passive role for women. 'Her great function is
Praise: she enters into no contest, but infallibly adjudges the crown of contest. By her
office, and place, she is protected from all danger and tem ptation .H e believed that
women would find happiness in fulfilling a function, rather than obtaining theoretical
rights. Ruskin gave an image of his ideal wife.
A true wife in her husband's house, is his servant; it is in his heart that 
she is queen. Whatever of best he can conceive, it is her part to be; 
whatever of highest he can hope, it is hers to promise; all that is dark in 
him she must purge into purity; all that is failing in him she must 
strengthen into truth; from her, through all the world's clamour, he must 
win his praise; in her, through all the world's warfare, he must find his 
peace.
Ruskin also supported the cult of domesticity and stated that a woman's role centred 
on the home. 'Within his house, as ruled by her, unless she herself has sought it, need 
enter no danger, no temptation, no cause of error or offence. This is the true nature 
of home - it is a place of Peace; the shelter, not only from all injury, but from all 
terror, doubt and division.'^^ However, Ruskin went further, and asserted that the 
women of his era had failed in their true function, in not guiding men and not creating
^%id. (para. 66) p. 135 
Ibid. (para. 68) p. 136
Ruskin, The Crown of Wild Olive op. cit. (para. 129) p.332 
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peaceful homes. 'The real, final reason for all the poverty, misery, and rage of battle
throughout Europe, is simply that you women, however good, however religious,
however self-sacrificing for those whom you love, are too selfish and too thoughtless
to take pains for any creature out of your own immediate circles.'^^ It is here that
Ruskin deviates from the dominant view of women's place as being within the home.
He sees an important extension of the feminine role into society at large.
Generally, we are under an impression that a man's duties are public, and 
a woman's private. But this is not altogether so. A man has a personal 
work or duty, relating to his own home, and a public work or duty, which 
is the expansion of the other, relating to the state. So a woman has a 
personal work or duty, relating to her own home, and a public work or 
duty, which is also the expansion of that... the woman is to be within her 
gates, as the centre of order, the balm of distress, and the mirror of 
beauty; that she is also to be without her gates, where order is more 
difficult, distress more imminent, loveliness more rare.^^
This argument echoed the writings of women such as Frances Cobb campaigning 
for women to be allowed into the workplace in certain occupations, such as teaching 
and nursing. They saw such work as suitable for women who would need to earn their 
own living as it was an extension of the middle class female role of philanthropy.
However, Ruskin did not envisage women working in clerical jobs to support them 
selves independently. In letter twenty-nine of Fors Clavigera. he quoted a description 
of 2,000 women applying in person for eleven vacancies as telegraph operators with 
the Post Office. Here women competed with each other as men do, and Ruskin found
Ruskin, The Crown of Wild Olive op. cit. (para. 130) p.332 
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this shocking and hoped that it would bring them back to their traditional role. He
stated his intention of writing to them in the future.
Yes, my pets, I am tired of talking to these workmen, who never answer 
a word; I will try you now - for a letter or two - but I beg your pardon 
for calling you pets, - my 'qualified aspirants' I mean (Alas! time was 
when the qualified aspiration was on the bachelor's side)... All the 
telegraph wire over the earth and under the sea, will not do so much for 
you, my poor little qualified aspirants, as one strong needle with thimble 
and thread.^®
However, Ruskin saw the extension of the traditional feminine role as a natural one
for all women and not a choice for some. Ruskin referred to the feminine ideal in its
wider sense as the role of lady or queen;
their power is supreme over the mind as over the person - that they not 
only feed and clothe, but direct and teach. And whether consciously or 
not, you must be, in many a heart, enthroned; there is no putting by that 
crown; queens you must always be; queens to your lovers; queens to your 
husbands and sons; queens of higher mystery to the world beyond, which 
bows itself, and will for ever bow, before the myrtle crown, and the 
stainless sceptre, of womanhood. But, alas! you are too often idle and 
careless queens, grasping at majesty in the least things, while you 
abdicate it in the greatest; and leaving misrule and violence to work their 
will among men.^*
In a typical Victorian double-bind, women are portrayed as doubly evil, by not doing 
good and not preventing evil, and all for want of application to the God-given task of 
their sex. Ruskin's views on the role of women are written with frequent biblical 
references as well as allusions to their mystical quality, which Ruskin equates with
J. Ruskin, Fors Clavigera: Letters to the Workmen and Labourers of Great Britain Vol. 
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natural beauty. 'The path of a good woman is indeed strewn with flowers; but they rise 
behind her steps, not before them.'^^
Birch notes the contradiction between what Ruskin wrote about women's education
and the education Ruskin chose to support.^^ She goes on to look at the feminine
character of Ruskin and concludes that his claims for the place of women in society
are more important for his own investment in them. Ruskin himself had chosen to be
a critic instead of an artist, he had chosen the feminine role of praise. Ruskin had
lived in the protective environment of his parent's home as he advocated for the
female. This perception of Ruskin within the feminine domain of art and taste,
adversely affected the public reaction to his political and economic writings. He was
simply not taken seriously. Was Ruskin scolding himself when he poured blame on
women for the appalling state of Victorian society? Birch claims that this is so, as
Sesame and Lilies was published the year Ruskin's father died and he became the head
of the household with new, masculine responsibilities. She refers to Ethics of the Dust
where Ruskin speaks of the waste of self-sacrifice.
Self-sacrifice which is sought after, triumphed in, is usually foolish; and 
calamitous in its issue: and by the sentimental proclamation and pursuit 
of it, good people have not only made most of their own lives useless, 
but the whole framework of their religion so hollow, that at this moment, 
while the English nation, with its lips, pretends to teach every man to 
'love his neighbour as himself,' with its hands and feet it clutches and
Ibid. (para. 93) p. 175 
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tramples like a wild beast/'^
Could these opinions have been coloured by the influence his father had over his life? 
Ruskin certainly never fulfilled society's expectations for a man of his wealth and 
position.
However, other critics do not support this interpretation. Brookes sees the female 
role set out in Sesame and Lilies as Ruskin describing his mother's education to 
become the perfect wife.^  ^Brookes asserts that the strong influence his parents had on 
him, gave him no model for independent life. Much of what Ruskin sets out as good 
educational practice is what he himself received.
Ruskin was against teaching the 'three r's' in schools. He believed that children 
should learn to read and write from their parents, or if the latter were illiterate, fi*om 
local dame schools. He believed that there were more important things to teach at 
school and with the curriculum he set out in Fors Clavigera. there would not be time. 
Moral training was of more importance than skills. 'Whatever foolish people read does 
them harm, and whatever they write, does other people harm.'^^ He also thought that 
concentrating on the 'three r's' hindered children's imagination and memory. 'Turner 
wrote nothing, - but remembered all.'^  ^ 'The main change that I would endeavour to
^  Ruskin, Ethics of the Dust op. cit. p. 122 
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effect in ordinary school discipline is to make pupils read less, and remember more; 
exercising them in committing to memory, not by painful effort, but by patient 
repetition, until they cannot but remember.'^^ He also blamed schools for giving 
children a hatred of manual labour which resulted in too many young people 
competing for too few clerical jobs. The most important parts of the curriculum were 
'the laws of Honour, the habit of Truth, the Virtue of Humility and the Happiness of 
Love... Education does not mean teaching people to know what they do not know - 
it means teaching them to behave as they do not behave.
Ruskin believed that all should have the opportunity for education, but that
children should not be forced to attend lessons of they did not wish to.
That education should be open to all, is as certain as that the sky should 
be; but, as certainly, it should be enforced on none,... the child who 
desires education will be bettered by it, the child who dislikes it, only 
disgraced. Of course, I am speaking here of intellectual education, not 
moral. The laws of virtue and honour are, indeed, to be taught 
compulsorily to all men; whereas our present forms of education refuse 
to teach them any.^°
When writing on girl's education, Ruskin again echoed the sentiment that children will 
find what is good for them instinctively. 'Let her loose in the library, I say, as you 
would a fawn in a field.'^^
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Ruskin stressed the importance of open space around a school for children to play 
outside. Practical education should include a carpenter's and a potter's workshop. 
'Cleanliness, obedience, the first laws of music, mechanics, and geometry, the primary 
facts of geography and astronomy, and the outlines of history, should be taught alike 
to rich and poor.'^^ Each child was to be rewarded for his or her effort, and allowed 
to work at his or her own pace. 'The healthy working will depend on the total 
exclusion of the stimulus of competition in any form or disguise. Every child should 
be measured by its own standard, trained to its own duty, and rewarded by its just 
praise.'^^ Therefore education was essential to a well ordered society, where each 
would fulfil his or her function, not as a means for some to gain advantage over 
others. In setting out his educational theory Ruskin again stressed the importance of 
manual work for all. 'The entire body of teaching throughout the series of Fors 
Clavigera is one steady assertion of the necessity that educated persons should share 
their thoughts with the uneducated, and take also a certain part in their labours.'^"^
In letter ninety-five (1884) of Fors Clavigera Ruskin detailed, subject by subject, 
what would be taught and how in St. George's schools. The school should reflect the 
local community and prepare children for their adult lives in it. Ruskin felt elocution 
was very important. 'Elocution is a moral faculty; and no one is fit to be the head of
Ruskin, Fors Clavigera Vols. Ill and IV op. cit. p.379 
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a children's' school who is not both by nature and attention a beautiful speaker.'^^ 
Ruskin thought listening to spoken language important. 'At least an hour of the school 
day should be spent listening to the master's or some trustworthy visitor's reading.'^^ 
The meaning of the words spoken was as important as their pronunciation. 'Be sure 
that you go to the author to get his meaning, not to find yours.'^^ Schools should have 
a well furnished reading room as well as a library. Children should learn what 
mathematics they needed by earning their own small amounts of money and learning 
to spend it wisely. Geography should be taught with both modem and historical maps, 
and incorporate geology. Drawing, astronomy, geometry, penmanship, music and 
zoology were also part of his curriculum.
In the lecture 'Of King's Treasures', Ruskin stressed the importance of libraries and 
reading.
There is a society continually open to us, of people who will talk to us 
as long as we like, whatever our rank or occupation; - talk to us in the 
best words they can choose, and with thanks if we listen to them. And 
this society, because it is so numerous and so gentle, - and can be kept 
waiting round us all day long, not to grant audience, but to gain it; - 
kings and statesmen lingering patiently in those plainly furnished and 
narrow anterooms, our bookcase shelves, - we make no account of that 
company.^^
Ruskin was despondent that the public paid so little attention to a resource that could
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teach them so much, and could be available to all. 'A precious thing is all the more 
precious to us if it has been won by work or economy; and if public libraries were 
half as costly as public dinners, or books cost the tenth part of what bracelets do, even 
foolish men and women might sometimes suspect there was good in reading, as well 
as in munching and sparkling.'^^ His main hope was that more effective school 
education would change the habits of the next generation. 'How inconceivable, in the 
state of our present national wisdom. That we should bring up our peasants to a book 
exercise instead of a bayonet exercise! - organise, drill, maintain with pay, and good 
generalship, armies of thinkers, instead of armies of stabbers!'*°°
Ruskin advocated largely the same school curriculum for boys and girls in 
intellectual content. The practical subjects were the main difference, with the emphasis 
for girls on needlework. 'Devote a part of every day to thorough needlework, in 
making as pretty dresses as you can for poor people, who have not have time nor taste 
to make them nicely for themselves.'*®  ^ Ruskin advocated decorative samplers for 
practising fancy work. 'Wife means "weaver." You have all the right to call yourselves 
little "housewives," when you sew neatly... You must either be house-Wives, or house- 
Moths; remember that. In the deep sense, you must either weave men's fortunes, and
Ibid. (para. 32) pp.65-6 
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*®* Ruskin, Letter To Young Girls op. cit. p.4
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embodier them; or feed upon, and bring them into decay.'*®^
Posture was also thought particularly important for women. 'The beginning, and 
very nearly the end, of bodily education for a girl, is to make sure that she can stand, 
and sit, upright.'*®  ^ As well as practical skills, Ruskin thought certain qualities were 
particularly important to women. 'Patience lies at the root of all pleasures, as well as 
all powers. Hope herself ceases to be happiness, when impatience champions her.'*®"* 
Ruskin was against the teaching of accomplishments popular for middle-class girls at 
the time. 'You bring up your girls as if they were meant for sideboard ornaments, and 
then complain of their frivolity.'*®  ^He was also against teaching merely facts without 
depth of knowledge to make any connection between them. 'It is not the object of 
education to turn a woman into a dictionary.'*®  ^ True education should be enjoyable 
and this was especially so for girls. But it should also prepare adults for their role in 
society. 'The end of all right education for a woman is to make her love her home 
better than any other place; that she should seldom leave it as a queen her queendom; 
not ever feel entirely at rest but within its threshold.'*®^
*®^ Ruskin, Ethics of the Dust op. cit. p.96
*®^ Ruskin, Fors Clavigera Vol. II op. cit. p.205
*®"* Ruskin, Ethics of the Dust op. cit. p.61
*®^ Ruskin, 'Of queens' gardens', op. cit. (para. 80) p. 155
*®® Ibid. (para. 72) p.l44
*®^ Ruskin, Fors Clavigera Vol. II op. cit. p.217
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Ruskin proved himself to be well aware of the social barriers faced by 
schoolmistresses. Ruskin saw the importance of society's treatment of teachers to the 
value of learning.
You consider somewhat, before you send your boy to school, what kind 
of a man the master is; - whatsoever kind of man he is, you give him full 
authority over your son, and show some respect to him yourself: if he 
comes to dine with you, you do not put him at a side table;... But what 
teacher do you give your girls, and what reverence do you show to the 
teachers you have chosen? Is a girl likely to think her own conduct, or 
her own intellect, of much importance, when you trust the entire 
formation of her character, moral and intellectual, to a person whom you 
let your servants treat with less respect than they do your housekeeper (as 
if the soul of your child were a less charge than jams and groceries), and 
whom you yourself think you confer an honour upon by letting her 
sometimes sit in the drawing-room in the evening?*®^
Ruskin placed special importance on teaching as an essential part of the female role.
'The respectability belonging in those days to the profession of a schoolmistress. In
fact, I do not myself think that any old lady can be respectable, unless she is one.'*®^
However much respect he had for teaching, he maintained that this was not true work.
When a follower wrote to him saying she was earning her living by teaching it
provoked this response.
Nobody can live by teaching, any more than by learning: that both 
teaching and learning are proper duties of human life, or pleasures of it, 
but have nothing whatever to do with the support of it... What you have 
done in fishing, fowling, digging, sowing, watering, reaping, milling, 
shepherding, shearing, spinning, weaving, building, carpenting, salting, 
coal-carrying, cooking, costermongering, and the like, - that is St. 
George's work, and means of power. All the rest is St. George's play, or
*®^ Ruskin, 'Of queens' gardens', op. cit. (para. 81) pp. 156-7 
*®^ Ruskin, Fors Clavigera Vol. II op. cit. p.205
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his devotion - not his labour.**®
Here Ruskin could be said to be speaking about himself, but he could afford to teach 
without pay.
Ruskin taught at the Working Men's College, in Red Lion Square regularly from 
the autumn of 1854 to May 1858, and occasionally afterwards. Ruskin stated to a 
royal commission in 1857: 'My efforts are directed not to making a carpenter an artist, 
but to making him happier as a carpenter.'*** Ruskin used the Working Men's College 
to recruit artisans of quality to work for him, and two of the College's previous 
students. Ward and Allen, were to take over his drawing classes. The Working Men's 
College at Oxford, founded in 1903 after Ruskin's death, was named Ruskin College.
Ruskin gave £5000 to established a drawing school in Oxford and appoint a 
drawing master. He then spent a further £2000 on sample works of art. Alexander 
MacDonald was appointed drawing master and became Ruskin's assistant. However, 
Hewison claims that Oxford took Ruskin's donations without adopting any of his 
educational ideals, and continued to run the school on the South Kensington system, 
which Ruskin hated. **^
Ruskin's energies were always pulled in many different directions, and as a 
consequence he did not complete any one scheme of thought. This often left him
**® Ruskin, Fors Clavigera Vols. Ill and IV op. cit. p.358
*** As quoted in Hilton, op. cit. p.204
**^ R. Hewison, 'Afterword: Ruskin and the institutions', in ed. Hewison, op. cit.
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feeling despondent, as he never seemed to be making any progress. 'I seem bom to 
conceive what I cannot execute, recommend what I cannot obtain, and mourn over 
what I cannot save.'**  ^Ruskin's views on education, in common with many other areas, 
relate closely to his family upbringing. He claimed to value the education he had 
received, although he acknowledged that his life had been blighted by his parents' 
ambition for him. His father had wanted to climb the social ladder through his son, 
by sending him to Oxford as a gentleman commoner, and closely monitoring the status 
of his son's companions. Ruskin could not understand how his father could reject the 
company of men such as Edward Burne-Jones, whom Ruskin considered to be learned 
and worthy, just because of their humble background. Ruskin's attitude to wealth and 
status must be seen in this context. It must be remembered too, that Ruskin had not 
had to earn the fortune he spent, as he advocated others should do.
Despite the often contradictory nature of Ruskin's writings in letters and lectures, 
some views on education are clear. Ruskin's love of children's company would appear 
to be an attempt to enjoy the freedom of childhood that his smothering parents never 
allowed. He valued strong moral guidance for children as the basis of religious 
education. Both of these points are illustrated in his relationship with the children at 
Winnington which will be explored in the next chapter. He believed children should 
be encouraged to read and understand the Bible. Moral training should extend to 
manners, kindness to animals and respect for the natural world. He stressed the
Ruskin to John James Ruskin quoted in Abse, op. cit. p. 125
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importance of physical exercise and fresh air for children, and in this respect he was 
ahead of his time. He thought the key senses of sight, sound and touch should be 
trained through the teaching of music and handicrafts. He tried to implement the 
teaching of music with bells at his local school in Coniston, but was frustrated by the 
restrictions placed on the curriculum by the education code. He valued the element of 
choice he had enjoyed in his own education. He believed children should be taught 
about what interested them and was relevant and familiar, through object lessons. For 
some this would lead to greater knowledge through their own research and reading, 
but those who chose not to study further should not be forced. He thought a love of 
learning should be fostered through a child's natural curiosity, and that to force study 
would be counter-productive as the desire to learn would be lost. However, in practice 
such freedom depended on social class. The girls of Winnington enjoyed a much 
greater freedom in this respect than the students at Whitelands or the children in 
Coniston. In teacher training colleges and elementary schools government regulations 
and inspections, and the need to pass examinations, forced the pace of learning.
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Chapter Five
Ruskin and Female Education : Winnington and Whitelands
It is evident from the discussion in the previous chapter that Ruskin had a keen 
interest in education. However, he may also appear to be an unlikely person to be 
closely associated with a Church of England teacher training college. His relationship 
with Whitelands College was not his first involvement with a female educational 
institution. Ruskin had considerable involvement with Winnington School for Girls 
between 1859 to 1872. A comparison of his involvement with these two institutions 
is interesting for the number of similarities, despite the differences in the 
establishments concerned. There is clear evidence that Ruskin made associations 
between his previous friendships at Winnington and the ones he made at Whitelands, 
and that this influenced his responses. The development of the relationship between 
Whitelands and Ruskin will be explored mainly through his letters. The extent and 
range of Ruskin's influence at Whitelands will be explored in the light of chapters two 
and three, giving the detailed information on the day to day running of Whitelands.
There are many parallels in Ruskin's relationship with the two institutions, as well 
as some notable differences. Both institutions were concerned with female education. 
It is evident that despite Ruskin's difficult relationships with women, female company 
was very important to him. His involvement with Winnington began just after he first 
met Rose La Touche, and some of the Winnington pupils would have been of a
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similar age to Rose and would have reminded him of her. The students at Whitelands 
were of course older, usually eighteen, but it may be that they reminded him of his 
Winnington favourites whom he had seen grow up and leave the school. The 
establishments catered for different classes of student. Ruskin's involvement at 
Whitelands coincides with his writings aimed at working people, having given up 
trying to convert the wealthier classes. However, it is ironic that one Winnington 
pupil, mentioned in a letter to Ruskin that she had turned to teaching and was forced 
to look for a post in the colonies due to the competition for posts in England for 
someone with her limited education.*
Ruskin forged personal friendships with the people who ran both institutions. Miss 
Margaret Alexis Bell in the case of Winnington, and Rev. John Faunthorpe in the case 
of Whitelands. Religious views were important to Ruskin's relationship with both these 
people. Miss Bell went through a similar spiritual crisis to Ruskin's 'unconversion', and 
they were able to share some of their pain and disappointment. Having read the letters 
between Miss Bell and Ruskin on this theme, it seems strange that Ruskin could forge 
such a close friendship with a Church of England clergyman involved in education. 
As so often with Ruskin, his opinions are not simple and are closely linked with his 
personal life at the time. The failure of his marriage had drawn him closer to his 
parents, whose evangelical beliefs he rejected. Although Ruskin spoke out against 
what he saw as the hypocrisy of organised religion, his belief in Christian values
* Eleanor Victoria Tindall to Ruskin 17th June 1874 in Burd, op. cit. pp.687-8
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remained.
At both establishments his correspondents grew to include other members of staff 
and certain students. However, the fundamental relationship at Whitelands was 
Ruskin's friendship with Faunthorpe. At Winnington Ruskin's interest shifted from 
Miss Bell to a small circle of pupils, and especially one pupil, Lily. Ruskin made a 
number of visits to Winnington between 1859 and 1868, and as he stayed at the 
school, often for more than a week at a time, he became involved with the school as 
a whole. The schoolgirls featured in Ethics of the Dust are based on Winnington 
pupils. This is a major difference from Whitelands, where Ruskin visited the college 
only occasionally. As Whitelands was only in Chelsea, Ruskin's visits were short and 
did not interfere with the running of the college, and his relationship was with only 
a handful of individual members of staff and students.
Ruskin gave considerable financial support to Miss Bell and Winnington. This was 
to cause the breakdown of their relationship, and it may be that Ruskin had learnt his 
lesson from this experience. The two institutions were fundamentally different in this 
respect. Winnington was a private girl's boarding school catering for the middle 
classes. Whitelands was a National Society teacher training college, receiving funds 
from both Church and state. Ruskin's support at Whitelands was for extra-curricular 
activities that he initiated, the most important being the May Queen festival. Ruskin 
had tried to set this up previously at Winnington, but failed due to parental objections, 
and this provides another important link between the two establishments.
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Ruskin's visits to Winnington began when he was most in need of emotional 
support, and the school helped to fill a gap in his life. 'I wonder if you knew - when 
you asked me to Winnington - that you could do me so much good - and just the 
good I wanted?'^ At Winnington and later at Whitelands, Ruskin was keen to do some 
practical good, to be useful. 'My life is simpl}' passed at present in being of any use 
I can, even when I don't like the people: But when I do, and have pleasure also, of 
course I'm a little apt to overdo things - and you happen to have taken me when I 
wanted some sympathy very sadly indeed.'^ Ruskin found in Margaret Bell a friend 
who sympathised with his aims.
In his visits he seemed to want to enjoy the carefree pleasures of childhood and 
forget his adult responsibilities. 'It is better for me to pass a day in the open air, as I 
did yesterday, rowing down and up the river, with a party of five merry girls, and 
sketching and lunching on the banks, than it is for me to be dreaming over Egyptian 
idols in the British Museum.'"* 'Nothing is so good for me as Winnington.' he wrote 
in 1864. Even when he could not visit, he received letters and these too gave him 
pleasure. 'I am made very happy by finding that you children care for me a little, and 
will take the trouble to write such nice letters - and I love you t ru ly .F o r  Ruskin
 ^Ruskin to Margaret Bell 18th Mar. 1859 in Burd, op. cit. p. 112 
 ^ Ruskin to Margaret Bell 26th Mar. 1859 in Burd, op. cit. p. 126 
"* Ruskin to Margaret Ruskin 23rd Oct. 1864 in Burd, op. cit. p.521 
 ^Ruskin to Lily Armstrong 10th Sept. 1864 in Burd, op. cit. p.516
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Wilmington provided a perfect mixture between the simple friendship of the children, 
the sympathy of Margaret Bell and the possibility of influencing the curriculum of the 
school.
Although there were many reasons why Ruskin should form a close friendship
with Miss Bell as a schoolmistresses, it was their shared religious experiences that
cemented their friendship. When Miss Bell finally wrote of her doubts to Ruskin, he
felt able to confide his own fears to her:
You were among the very few people whose friendship was valuable to 
me - and from whom I could get help or sympathy... I dared not put you 
into the helpless state in which you now find yourself. I let you dream 
on as long as I could - as one does not wake a sufferer in sickness. 
Besides I did not see how you could go on with your daily schoolwork 
- if I told you... I cannot comfort you - I am all but crushed to pieces 
myself - the more because I can't talk to anyone about it. - You are the 
first person who could understand it, who has found it out for themselves, 
and to whom therefore I dare to say the truth.^
Ruskin wanted a sympathetic friend in whom to confide. After hinting at his doubts
to Mrs La Touche, she had made him promise not to write of this again for ten years.
However Ruskin was sensitive to the position this left Miss Bell in as the proprietress
of a girls' boarding school. 'I've warned Miss Bell very carefully already, and
explained to her the necessity and virtue of hypocrisy in her circumstances, and that
it is quite proper to say that she believes what she doesn't. I think I've lectured her out
of any foolish honesty.'^ He offered practical advice on how she might continue her
® Ruskin to Margaret Bell 16th Oct. 1862 in Burd, op. cit. pp.3 80-1 
 ^Ruskin to John James Ruskin 28th Dec. 1862 in Burd, op. cit. p.391
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work without compromising her position. 'Direct wholly to the formation of
moral habits and happiness in your pupils - leave their rituals to their parents and to 
your clergyman - suffering them patiently, and declining questions to yourself - as too 
hard for you.'^ It seems ironic that many of Ruskin's letters to the school children as 
a whole were in the form of Sunday sermons, expounding selected texts and themes 
from the Bible. He also encouraged the girls to read and understand the Bible for 
themselves. 'You will find the Bible clearer every day, if you only read it as you 
would a letter from a Father or dear Friend: - trusting that the words used were meant 
to be understood by you to whom they are distinctly addressed: - and not be much 
bandied about on commented on by other people.'^ Ruskin only leamt after the failure 
of the school that her pupils had been all too aware of Miss Bell's lack of belief.
Ruskin's first offer of financial assistance was to pay a pupil's fees, if  this would
allow her to remain at Winnington, and he offered similar help in other cases.*® He
gave security for loans to expand the school, which caused considerable tension
between Ruskin and his father.
It is the last time I mean to spend for Miss Bell, and I am not going to 
the school again, as I have told you before I left London, I never mean 
again to have any poor friends. It seems a hard saying, but it is a right 
one. One's friends should be neither much richer nor much poorer, than
 ^Ruskin to Margaret Bell 11th Mar. 1863 in Burd, op. cit. p.404 
 ^Ruskin to the Children of Winnington School 29th May 1859 in Burd, op. cit. p. 187 
*® Ruskin to Margaret Bell 10th Jan. 1866 in Burd, op. cit. p.584
170
one's self.**
However, he did visit Winnington again and later seemed to take some pleasure from
having rescued the establishment. 'It is pleasant to think that one has saved the place,
and got it all into this perfect state again.'*  ^However, financial management did not
prove to be one of Miss Bell's strong points.
You have as yet paid no interest, Mr Rutter says on the loan: nor has the
life assurance been affected. I am sorry to hear this, and for many other 
things besides: and I have not the least doubt but that I shall ultimately 
have to pay the £200, for which I am your security, so that the entire 
sum of £1550 is mere money thrown into the canal lock of Winnington 
after I had supposed the whole was going on well, when you began
building... I don't mean to be hard, but I wish you to think of me
nevertheless, in this matter as you would a man of business ordinarily.*^
The financial wrangling continued long after Ruskin's enthusiasm for the school had
waned. The failure of the school marred Ruskin's memory of the friendship he had
enjoyed with Miss Bell. 'NEVER as long as you live be security for any human being.
Nobody but rogues EVER ask it. Write to me here, and tell me what you're about and
d -n  Miss Bell.'*"*
Although the relationship between Ruskin and Miss Bell failed, his friendship with 
some of the pupils remained all his life. As soon as Ruskin had visited the school his 
letters are full of his impressions of the pupils. He even wrote that he dreamt about
** Ruskin to John James Ruskin 25th Sept. 186 in Burd, op. cit. p.329 
*^ Ruskin to John James Ruskin 8th Aug. 1863 in Burd, op. cit. p.412 
*^ Ruskin to Margaret Bell 10th Jan. 1866 in Burd, op. cit. pp.584-5 
*"* Ruskin to Frederic Shields July 1873 in Burd, op. cit. p.675
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them.^^ His comments on the pupils obviously caused his father concern from his tone 
in a later letter. 'You need'nt think I'm in love with any of the girls here, and get me 
out of it therefore - Rosie's my only pet.'*  ^However, Ruskin was soon to find a pet 
at Winnington, in Lily Armstrong. Lily clearly reminded Ruskin of Rose, as they were 
both Irish and Lily was only three years younger than Rose. Ruskin could at least visit 
Lily, and see the change in her as she grew up. 'How one feels the current of human 
life in such a place: - the child of last year is the woman of this: - and the faces seem 
to change almost firom day to day - it is like a dream.'^^
Ruskin heaped praise upon Lily in his letters and his high opinion of her 
continued as she grew up. There was a significant difference in his feelings towards 
Lily and Rose. Ruskin proposed marriage to Rose in February 1866. 'As for Roses and 
Lilies they are the plague of my life. I dare'nt come to Winnington now because I 
know I should get so fond of Lily that I should fret because I could'nt see as much 
of her as I like and have her here and make a real daughter of her.'^  ^ The difference 
in his love was that for a wife from a daughter. However, Ruskin had written 
previously to his father that he might find a wife at Winnington. 'I believe there are 
few of the really good girls here whom I might not have some chance for - i f  I were
Ruskin to Margaret Bell 20th Mar. 1859 in Burd, op. cit. p . l l6  
Ruskin to John James Ruskin 26th Mar. 1961 in Burd, op. cit. p.287 
Ruskin to John Murray Naesmyth 5th Apr. 1861 in Burd, op. cit. p.290 
Ruskin to Julia Mary Cooke 9th Apr. 1866 in Burd, op. cit. p.588
172
to try.'*^
In his letters to Lily, Ruskin persisted with the title he had amongst the
Winnington pupils of Birdie and Lily was called Bear. Ruskin did act as confidant and
adviser to Lily. 'Please write again soon, and tell me all that is to be told, and all the
little - and great - things, that you can't tell to anyone else but your old Birdie.'^® In
his advice to Lily he is cast in the role of wise father.
When I was your age, I thought that all my life was spoiled by one thing 
that had hurt me very much. I acted with infinite folly and against much 
loving entreaty in allowing my mind to dwell on what hurt it. But - in 
spite of all, these impression wore away, and the real crisis of my life - 
in matters of that kind - was between forty and fifty, instead of between 
fifteen and twenty five.^^
Ruskin seemed sad when Lily married. 'I am now the Bear - robbed of his whelps,
and, best silent: unless growling be serviceable.'^^ In truth he reminded her ftiend and
enjoyed hearing of her family. As late as 1889 Ruskin asked Lily to visit with her
daughter Violet. 'You don't speak of Violet's coming - you needn't be jealous of her,
I assure you, I look upon her mostly in the light of chaperon! But if you like better
to come by yourself - on your eyes be it!'^ ^
Ruskin had clearly taken much pleasure in his visits to the school and in the
Ruskin to John James Ruskin 2nd Dec. 1863 in Burd, op. cit. p.448 
Ruskin to Lily Armstrong 27th Oct. 1871 in Burd, op. cit. p.672
Ruskin to Lily Armstrong 23rd Dec. 1871 in Burd, op. cit. p.672
Ruskin to Mrs W.T.S. Kevill-Davies 6th Dec. 1875 in Burd, op. cit. p.692
Ruskin to Mrs W.T.S. Kevill-Davies 25th Apr. 1889 in Burd, op. cit. p.705
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friendship with a small group of the Winnington pupils. Miss Bell had provided a 
sympathetic friend when he needed one, and the pupils had provided him with an 
emotional link to Rose while she was growing up. He had written Ethics of the Dust 
for the Winnington girls and about them, and Sesame and Lilies for Rose, but possibly 
also with Lily in mind. Ruskin's experience of Winnington school must have affected 
his opinion of Whitelands, and may have been the reason why he entered into a 
correspondence with the principal so readily.
Faunthorpe was a keen reader of Ruskin's works before he began corresponding 
with the author. It would appear that he wrote to Ruskin after reading Fors Clavigera. 
In these open letters Ruskin wrote at some length about the education children should 
receive, as well as many other subjects. However, Ruskin became increasingly 
despondent about the slow change for good, and how few responded to his call to join 
him in the Guild of St. George. It is in this context that Faunthorpe wrote to Ruskin.
This correspondence between Ruskin and Faunthorpe, later extended to other 
members of Whitelands college. These letters can be traced through a variety of 
sources. The majority of Ruskin's letters to members of the college were privately 
printed towards the end of the nineteenth century, and this provides the most complete 
record. Some of this correspondence and other related letters are now in the Mikimoto 
collection and a facsimile edition has been published. The Whitelands college archives 
has some of the original letters sent by Ruskin to the May Queens. It is by combining
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these three sources that the most complete picture emerges. However, all of these 
sources only give us Ruskin's side of the correspondence. The correspondence spans 
the period 1877 to 1889. At the beginning the letters are mainly to Faunthorpe, 
discussing both Ruskin's teaching and the work of Whitelands college. Letters to Miss 
Stanley, the needlework governess also begin in 1877, but are more infrequent. Once 
the May Day festival was inaugurated in 1881, Ruskin also wrote to the May Queens 
themselves. Ruskin became more informal in his mode of addressing letters from 
'Dear Mr Faunthorpe' in 1877, to 'Dear Faunthorpe' in 1881 and later 'Dear Chaplain'. 
Letters to the May Queens also became more individual starting 'My dear Queen' and 
later 'My dear Ellen'.
It would appear that Faunthorpe sent a donation to the St. George's Guild in his
first letter to Ruskin, as well as telling him something about the nature of Whitelands
college. Ruskin's reply refused the donation.
I am sincerely obliged by your letter and gift, but must decline on St. 
George's part to accept the last because I am sure that you can help us 
better by retaining all the power you have for meeting expenses 
connected with right education, in purchase of instruments, engravings, 
etc., and if you really sympathise with St. George your designs will be 
continually extending....
Faunthorpe went on to tell Ruskin more about Whitelands and sent him a copy of the
college's annual report, and from Ruskin's reply it may be that he asked for Ruskin
to supply a book for one of the college prizes.
Ruskin to Faunthorpe 3rd Aug. 1877 in Letters From John Ruskin To Rev. J.P. 
Faunthorpe. MA. ed. T. Wise, Vol. I (1895) pp.3-4
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Your very kind and interesting second letter, and the report which 
accompanied it, give me much to think of; but I cannot at present think 
of it, being in every way overworked and overthoughted. I am entirely 
sensible, however, of the privilege of being brought into contact with the 
teaching in an establishment of this character, and hope to be useful to 
you. Would the Church of England's principles permit you to accept the 
published series of my books to begin with? I am unable, to my sorrow, 
to take part in any prize-givings, or the like.^^
Faunthorpe notes 'Of course we accepted the books, and they now form part of the
college Sunday l ib rary .This  was the first of many gifts to the college, mainly in the
form of books, minerals and art.
Ruskin had attacked the church for not supporting his views on economics.
Faunthorpe and Ruskin went over this part of his teaching in some detail in their
letters, '...these things you have the power and intellect to ascertain, if  you will. You
entirely waste your time in reading my Lamp of Truth: [in Seven Lamps of
Architecture] you know all that is in that beforehand, and it comes to nothing in the
end. Master my Munera Pulveris. and you will be master of many things besides
that.'^^ Ruskin is seen clearly in a teaching role in these letters, expanding and
communicating his ideas.
You may call me 'Master' in private. I know you dare not confess me for 
one in public; - but - do you know accurately and thoroughly why you 
dare not? In your article on Money you quote an entirely common and 
useless bit of me, but you repeat deliberately the lie which I have been 
twenty years fighting against, with my entire heart and soul. You have
Ruskin to Faunthorpe 5th Sept. 1877 in Wise, Vol. I op. cit. pp.5-6 
Wise, Vol. I op. cit. p.6
Ruskin to Faunthorpe 5th Jan. 1880 in Wise, Vol. I op. cit. pp. 16-7
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much more than the power of mind necessary to understand the nature of 
that Lie. What is it that makes you shrink from using the mind God gave 
you, in this one direction? The Lie is, apparently, a very innocuous one - 
"Money is a Medium of Exchange.
Ruskin is more serious in these letters than in most. As a teacher himself, he
recognised the importance of the work of the college and the work in schools that the
Whitelands students aspired to. However some letters seem almost morose due to
Ruskin's depressive moods.
You cannot but have a thoughtful Christmas, if a happy one, being a 
Messenger of Christ. And are you not also by vow a priest of the Most 
High God? And are you not trusted with the training of the trainers of 
Christ's little ones in the way they should go - govem-esses, to whom, 
more than to their mothers, England now trusts her girl-souls? their 
Mothers being mostly incompetent, and having wings only like 
butterflies, not hens.... what a mighty power this is, given to you! I do 
not know, clearly, how wide it is, or how deep. For the lowlier it is, the 
deeper it is, and the more necessary it should be true and pure in its 
teaching. The Mistress may learn at any time of her life, but the Servant 
must at the village school, if ever...^^
The relationship between Faunthorpe and Ruskin became strained during the
periods of Ruskin's illness, as did his connection with the college, in common with
other individuals and institutions.
I cannot, to-day, get a single thing done with remonstrance, and have to 
write this note to you instead of sending you a plain message because 
you also trouble me in your own way by too much gushing and fussing, - 
and also, I grieve to say, by some expressions of your opinions which, 
for the present, you will best help me by keeping to yourself. Spare me 
your sermons at this moment. I have always said men should be preached
Ruskin to Faunthorpe 18th Dec. 1880 in Wise, Vol. I op. cit. pp.21-2
Ruskin to Faunthorpe 24th Dec. 1880 in Wise, Vol. I op. cit. pp.32-3
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to when they are well, not when they are sick.^°
However, he could also confide to his friends this own sense of frustration at his lack
of success in converting people to his philosophy.
I need not say that I am sorry to have caused all my friends so much 
worry of various sorts lately. On the other hand the ways of the world, 
and of my friends with it, very considerably worry me, and these acute 
forms of my own brain-disturbance are greatly caused by the sense of my 
total inability to make any impression on the brains of other people.^^
During one illness Ruskin wrote making a rather strange request. 'I am sick, nearly to
death. Of all your girls and governesses is there one who can buy a small sole, good,
and fiy it decently? If so, and you can spare her, let her come fish in hand (the bearer
will attend her orders), and as soon as possible. I t  would appear from a letter sent
the following day that a Whitelands governesses was spared to help Ruskin out of his
domestic difficulties.
Your little student [Miss Charlotte Smith, a governess] has succeeded 
quite beautifully today in her proper work. She will tell you herself the 
result of her cross-examination. Miss Stanley's embroidery is given to 
Miss Gale to be taken care of till I am able to examine it. My failing 
eyes could as soon to-day examine zodiacal light.^^
Ruskin also appeared tired of the constant demands placed upon him. He had 
many correspondents like those with Whitelands and Winnington, with organisations.
Ruskin to Faunthorpe 7th Mar. 1882 in Wise, Vol. I op. cit. pp.22-3
Ruskin to Faunthorpe 18th Apr. 1882 in Wise, Vol. I op. cit. p.24
Ruskin to Faunthorpe 6th Mar. 1882 in Wise, Vol. II op. cit. p.21
Ruskin to Faunthorpe 7th Mar. 1882 in Wise, Vol. II op. cit. p.23
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institutions and individuals. He was a public figure known for his literary reputation
and his personal wealth. Just answering all these letters must have put him under
considerable strain at times. 'You must not ask me to criticise poetry, nor sympathise
with chapel building. What I can do for you, in my own way, I will; but until you
have dealt with the great questions of Money and Usury, I can acknowledge no
religious movement as of slightest interest or importance.'^"^
Faunthorpe sent Ruskin a copy of the book he had written. Geography of the
British Colonies.^^  'What a lot of work there is in this Colony book of yours! I have
been writing such disagreeable letters lately that I - won't say your time might, but
only ask whether your time mightn't have been better employed! Anyhow I  must say
that I don't care about Colonies, but it looks a perfect book for people who do.'^^
Despite Ruskin's opinion of Faunthorpe's own book, he was grateful for his
assistance with the corrections of his works before publication.
I am so grateful to you for those proof corrections, that I presume farther 
on them. There is no trouble greater to me than the final revise, and as 
you would certainly be good enough to me to read the book some time 
or other, might I send you the last revises to be read? There would be no 
hurry for passing on to printer, and you should have carte blanche for 
emendation or correction, so that you would not have any tiresome
Ruskin to Faunthorpe 28th Oct. 1881 in Wise, Vol. I op. cit. p.88
J.P. Faunthorpe, Geography of the British Colonies and Foreign Possessions for te 
of Students in Training Colleges. Pupil Teachers. Middle-Class Schools, and for 
Candidates Preparing for the Civil Service. Armv and N aw  etc. 2nd edition (1874)
Ruskin to Faunthorpe 24th Apr. 1881 in Wise, Vol. I op. cit. pp.59-60
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questions to write about. May
Faunthorpe continued to assist Ruskin in this respect. 'It is a great joy to me to know
that you like The Queen of the Air. I shall be so thankful for your revise of it. In the
point of the original power of thought it leads to all my books.'^^ The Winnington girls
had worked on the index to Modem Painters and at Ruskin's suggestion, Faunthorpe
and the Whitelands students worked on the index to Fors Clavigera.
You could not better help me, and all that you think right in my books, 
and by quietly arranging a General Index of the important topics. Fors 
being the basis, and the other political economy books collaterally given.
The art index should be a separate book from the Economy and Manners 
index - Manners better than Morals, for I've never gone into Moral
Philosophy - and all minor matters and things ignored. I doubt if this
could be done at all but with the kindly force and feeling that you could 
gather on it at Whitelands.^^
As well as the considerable involvement with Whitelands, Ruskin also developed 
a personal friendship with Faunthorpe. Ruskin made him a member of the Guild of 
St. George. 'The square bit of gold means that you are an accepted adherent, or 
outside worker, of St. George's Company, looked upon by us as our friend, and invited 
to further cooperation. I am now for the first time thus distinguishing our elect
candidates. I hope you will henceforward receive The Bible of Amiens, etc..
Ruskin to Faunthorpe 3rd May 1881 in Wise, Vol. I op. cit. pp.68-9
Ruskin to Faunthorpe 6th Dec. 1881 in Wise, Vol. II op. cit. 1895 p.8
Ruskin to Faunthorpe 14th Mar. 1883 in Wise, Vol. II op. cit. pp.54-5
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regularly.'"*® Faunthorpe accepted the gift and in return his contribution to the funds 
of St. George's Guild was also accepted.
It is evident from the correspondence between them that Ruskin became an 
accepted friend of the Faunthorpe family. He wrote of the gifts he sent to Faunthorpe's 
children. 'I hope to find prettier things for Muriel at the next spadeful out of my stone 
heap than those sponges. But to-day I've only found things good for the boys, namely 
five characteristic quartz nodules out of trap rocks.'"** The closing paragraph of another 
letter illustrated the personal nature of their friendship. 'Love to you and Mrs. 
Faunthorpe, and most true thanks to you both for all you've done for St. George and
me.'"*^
The pressure on Ruskin's time made it all the more significant that he took the 
trouble to comment on various aspects of the curriculum at Whitelands. Over a 
number of letters Ruskin spoke about the importance of reading Shakespeare, and 
criticised the examiners' choice of play to be studied. 'It is surely no proper part of 
your training at Chelsea to teach girls to scold? What else can they learn in King John 
or his company? The play is more gross than The Merrv Wives of Windsor, without 
one spark of its humour or tint of its grace...'"*^  Ruskin went on to give the plays he
"*® Ruskin to Faunthorpe 18th Oct. 1881 in Wise, Vol. I op. cit. p.85
Ruskin to Faunthorpe 23rd May 1882 in Wise, Vol. II op. cit. p.40
Ruskin to Faunthorpe 2nd April 1885 in Wise, Vol. II op. cit. p.81
"*^ Ruskin to Faunthorpe 16th Apr. 1881 in Wise, Vol. I op. cit. p.52
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would recommend. 'Surely Richard II. with Henrv IV and fifth and eighth, ought to 
be read always as a part of English History, consecutively by every girl you pass? 
And Coriolanus is all Roman History B.C. in few words, and mighty for ever-more. 
Those would be my five plays for boys and girls alike.'"*"* Ruskin was pleased to read 
that Proserpina had been given by the May Queen to the most suitable student, as she 
won the gold medal for botany awarded by the Apothecaries' Society. However, 
Ruskin was not so pleased with all aspects of the botany teaching at Whitelands. 
'Botany! ! My dear Chaplain, - 1 know that the girls are taught to cut flowers to pieces 
- and all the world to pull them, whenever they see them! I wish I could slap their 
fingers and break their microscopes.'"*^
One aspect of the curriculum Ruskin was completely satisfied with was 
needlework. Miss Stanley, the needlework governess, made a waistcoat for Ruskin 
with which he appeared pleased, judging by his letter of thanks. 'The waistcoat is just 
what my faith in you expected, entirely right and nice - the wave pattern exactly right 
in proportion and not too conspicuous. I wish I knew something of needlework, so as 
to be able to praise the virtues of this rightly.'"*  ^ Miss Stanley was a member of the 
Society For Plain Needlework and wrote a book. Needlework and Cutting-Out.
"*"* Ruskin to Faunthorpe 21st Apr. 1881 in Wise, Vol. I op. cit. p.58
"*^ Ruskin to Faunthorpe 15th Feb. 1885 in Wise, Vol. II op. cit. p.75
"*® Ruskin to Kate Stanley 15th Dec. 1877 in Ruskin's Letters In The Mikimoto Collection. 
(Tokyo, 1994) p.83
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dedicated to Ruskin, based on her teaching at Whitelands/^ In Fors Clavigera Ruskin
referred his readers to her book when giving details of his ideal education. 'For plain
work, get Miss Stanley's book, which gives you the elements of this work at
Whitelands.'"*  ^Miss Stanley became a regular correspondent with Ruskin, and as well
as his visits to Whitelands, she visited him at Coniston."*^
Ruskin received invitations to college events, although he did not always accept
them. 'I am so grieved not to have answered before, but could not... The invitation to
recitation is lovely too, but I sadly fear I must not be allowed any excitement, or even
stirring from home this year.'^ ® However, it is evident that he did visit the college and
hear some of the students sing, as he wrote to Faunthorpe with suggestions to improve
the music teaching.
The girls sang and played very sweetly and rightly, and much to my 
pleasure. But I think their code of songs might be placed higher for them 
and fixed more strictly. Of all they sang (except the Handel) there was 
only one song. We had better bide a wee, of fine standard, and it ought 
surely to be one of the chief functions of the college to enable the pupils 
to know, for good reasons, good music from bad. Both Miss Florence and 
Miss Edith can sing music requiring both power and precision, and I only 
found out what Edith's voice was capable of by trying her on rather 
difficult passages. I am sure you won't mind my choosing and sending
"*^ K. Stanley, Needlework and Cutting-Out: Being Notes on Lessons. Specially Adapted 
For The Use of Teachers in Preparing Pupils For Examination in the Government 
Schedule 5th edition (1893)
"*^ Ruskin, Fors Clavigera Vols. Ill and IV op. cit. p.375
"*^ Ruskin to Kate Stanley 11th Aug. 1881 in Ruskin Letters op. cit. p. 133
®^ Ruskin to Faunthorpe 8th July 1881 in Wise, Vol. I op. cit. pp.79-80
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them some things I should like them to learn/*
Ruskin was true to his word and helped the college where he could, with gifts of 
educational material, and it was clear that he took pleasure in being able to give to the 
students in this way. One of the largest gifts was a picture cabinet, with the sixty 
pictures chosen by Ruskin as examples of good art for the students to look at and 
copy.
I write to-day in haste to say that I've ordered sixty sliding wooden 
frames to be made, for the college, of my Oxford pattern, to hold little 
drawings, photos, plates, MS.,leaves, etc., such as I can send you presents 
or loans of. These frames should slide either into a fixed shelf with 
dentils for them above and below, or, as I have some of mine, and find 
it handy, into a seat that goes on castors, and may generally be in a 
window recess or the like, and be pulled about anywhere - the frames 
sliding down into it, and the lid cushioned forming a seat, the frames 
going into it in two rows. I have told Mr. Williams, from Messrs. Foords, 
who has made the frames and has my orders to deliver them at 
Whitelands, to wait on you as early as possible for any orders you might 
wish to give him about the placing of them.^^
The final design has the pictures in one row, sliding out from the top, with the cabinet
having a hinged lid. Faunthorpe was clearly delighted with the gift. 'It is very
delightful and pathetic to me, you all enjoying those things so, and thinking so much
of the cabinet; but I am especially pleased that Williams has acquitted himself
properly, for I want him to do more work at Sheffield.'^^ The Sheffield cabinet is of
a different design, having two sets of front opening doors with the picture frames
*^ Ruskin to Faunthorpe 25th May 1882 in Wise, Vol. II op. cit. pp.42-4
Ruskin to Faunthorpe 8th July 1881 in Wise, Vol. I op. cit. pp.79-80
Ruskin to Faunthorpe 3rd Nov. 1881 in Wise, Vol. I op. cit. pp.89-90
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sliding out forwards.
A comment from Ruskin in the same letter was to cause considerable controversy
later. Ruskin wrote 'You know it isn't me, but St. George, who gives the cabinet. I'm
going to charge it to the Guild as a most lovely bit of our best sort of work.'^ "* In 1892
Faunthorpe received a series of letters from William White, a representative of the
Guild of St. George. He was working for Ruskin, setting up the Guild museum at
Wakley. 'It is the wish of Mr Ruskin that all the property of St. George's Guild be
now collected here entirely... The property still under your care, it seems, includes a
Rosewood cabinet, containing framed Drawings nos. one to sixty, Gould's Birds of
New Guinea, and other volumes and framed drawings.'^^ Faunthorpe claimed the
picture cabinet, Gould’s Birds of New Guinea and other gifts belonged to the college
and refused to part with them for the museum.
The cabinet you mention is a definite gift in perpetuity to the college for 
which I have Mr Ruskin's catalogue for warrant... In the same way 
Gould's Birds and other volumes of illustrations are definite gifts in 
perpetuity to the college. I have had much of them bound with "presented 
to Whitelands College by John Ruskin Esq. LED" the date eg 1881 on 
the cover.
The letters between White and Faunthorpe become increasing heated.
I beg to point out to you that it would be quite impossible for Mr Ruskin 
- on legal grounds - to have made any actual gift of the property of the 
Guild. Such property having been paid for by the Trustees there can be
Ruskin to Faunthorpe 3rd Nov. 1881 in Wise, Vol. I op. cit. pp.89-90 
Mr White to Faunthorpe 4th Mar. 1892 W.C.A.
Copy of Faunthorpe to Mr White undated W.C.A.
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no question as to ownership whatever may have been inferred by you at 
the time the objects were committed to your care. The cabinet of 
drawings covers part of a series, the continuation of which (frame nos. 
sixty one and upwards) is here in like cabinets.^^
Faunthorpe would not let White get the upper hand and even objected to his comment
that the letters between them should be treated as private and confidential.
the cabinet once and for all it was an absolute gift by Mr Ruskin to this 
college, not made out of the moneys or property of the Guild, but out of 
his personal property, as his letters show. And it was a gift to this college 
in perpetuity and, the Guild have nothing at all to do with it, anymore for 
example, than they have with the May Queen's Gold Cross. And the same 
remark applies to whatever else he gave us, actually writing with his own 
hand "gift" when he meant gift, and telling me when he meant loan. 
Objects committed to my care I took care of and delivered up. Of course 
your letters and mine must be read to my Council.^^
White continued to infer that the Guild of St. George had legal claim to these goods.
'You will I'm sure recognise the legal position, and the claim of the Guild upon their
property.'^^ This was a claim that Faunthorpe refused to acknowledge. 'I recognise no
legal or any other c la im .W hite  then seemed to threaten legal action on the college.
'If arguments more than already provided were necessary I could go on, but I trust you
will at once now close the matter by delivering up the entire property of the Guild
without our having to resort to anything that would be equally unpleasant to ourselves
Mr White to Faunthorpe 8th Mar. 1892 W.C.A.
Copy of Faunthorpe to Mr White 9th Mar. 1892 W.C.A. 
Mr White to Faunthorpe 10th Mar. 1892 W.C.A.
Copy of Faunthorpe to Mr White 11th Mar. 1892 W.C.A.
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and yourself.'^* However, Faunthorpe took exception to this letter and wrote to another
guild member Thompson, complaining of White's conduct.
I have had five long letters from Mr White. In the fourth he accuses me 
roundly of prevaricating. I gave him the opportunity of withdrawing this 
word, and he does not do it, so I write to ask if you will kindly instruct 
him, that that is not the way to write to me... I shall refuse to answer any 
more of Mr White's.^^
White next tried to threaten Faunthorpe with the involvement of Joan Severn, Ruskin’s
cousin and full time carer.
I am in receipt of your letter of yesterday, and you will now hear further 
from Mrs Severn... The extract you quote is no evidence as you suppose.
"Your own college cabinet" implies that this one was not yours, and you 
had or might have one for yourselves. You might as well argue that being 
addressed to you, it was thereby made a personal gift of by Mr Ruskin 
to yourself
However, it would appear that this tactic only assisted Faunthorpe, as he wrote to Joan 
Severn himself, and Faunthorpe was able to use her support against White. 'As to your 
resorting to anything unpleasant, that is for you to determine. What Mr Ruskin gave 
us he gave us, and we mean to keep it. Mrs Severn writes "I hope Mr Faunthorpe will 
keep what the Master has given him."...The college is not a warehouse.'®"* Faunthorpe's 
tactics worked, and it is due to him that the college still has the cabinet and other gifts 
in the archives.
®* Mr White to Faunthorpe 15th Mar. 1892 W.C.A.
Copy of Faunthorpe to Mr Thompson Mar. 1892 W.C.A. 
Mr White to Faunthorpe 17th Mar. 1892 W.C.A.
®"* Copy of Faunthorpe to Mr White undated W.C.A.
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Letters between Ruskin and Faunthorpe also referred to the dispatch of the frames 
to go inside the cabinet. 'With them come fifteen more plates for your "box". They are 
fine impressions of twelve of Durer's woodcuts from the "Life of the Virgin", and 
eight of his small engravings of the "Passion". Durer has the universal German fault 
of being better able to engrave Thom than Flower-crowns.'®^ Ruskin later wrote a 
catalogue to go with the picture cabinet.
Ruskin also sent more books for the college library. In one letter he referred to 
the students as 'birds'. This had been his pet name for the school children at 
Winnington Hall. 'I send you a box to-day containing parts one to ten and part twelve 
of Gould's Birds of New Guinea. They may serve to astonish some of your little birds, 
and are only in my way here. I took them to please the old man, and shall continue 
to take them for his sake, sending you the numbers as they are issued.'®® However, not 
all his gifts were sent quite as he planned. 'Those Sotherans were supposed to send 
you the Birds - not the Bill!'®^  Although he acknowledged elsewhere the important 
work of teaching the students were being trained for, in his letters Ruskin spoke to the 
students as children, with comments such as 'So many thanks to girlies for lovely 
catalogues.'®^
®^ Ruskin to Faunthorpe 9th Dec. 1881 in Wise, Vol. II op. cit. pp. 11-2 
®® Ibid.
®^ Ruskin to Faunthorpe 2nd Apr. 1885 in Wise, Vol. II op. cit. p.80 
®^ Ibid.
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Also like Winnington, Ruskin thought that Whitelands should have good sample 
minerals for study, and he outlined his plans to give these to the college in a letter to 
the May Queen.
I'm thinking over what next is to come in the cabinet: but I chance to be 
among minerals just now - and I want you to have a good mineral 
cabinet at Whitelands before long, as soon as I've written a grammar of 
crystals for you. Meantime I've sent you today seven little crumbs of 
crystallized gold - which if you will set in order as opposite on the little 
velvet square in the tray, sent also, will be rather a pretty beginning of 
things: under a lens, number five is one of the most delicate pieces I have 
ever seen. A series of such trays in a very shallow drawer under one 
plate of good glass, is the first thing we must try to achieve and let me 
try to manage it under your Majesty's reign and remain always your 
affectionate and faithful servant.®^
Ruskin wrote to say that he would use the college as a base for gifts to other 
educational institutions. 'All the books I'm sending you now are for you to place, as 
time serves, where they may be of use to any one. I want to make Whitelands a centre 
of various school dispensation, especially in books, and soon in drawings, and the 
like.'^° Ruskin again referred to this idea when writing of minerals to be sent to 
Whitelands.
You will find, I hope to-morrow, at Chelsea a box of small minerals, 
which being the minéralogie store you must keep at the College for the 
Guild to distribute as we need them. A certain number of select pieces 
shall be arranged for Whitelands itself, and I shall henceforth send all my 
mineral purchases to be catalogued and registered by the girls, with the 
receipted accounts for them.^*
®^ Ruskin to Ellen Osborn 20th Nov. 1881 W.C.A.
Ruskin to Faunthorpe 2nd Apr. 1885 in Wise, Vol. II op. cit. p.80
Ruskin to Faunthorpe 18th Jan. 1885 in Wise, Vol. II op. cit. pp.67-8
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However, in practise Whitelands was not used as a base for school gifts in this way.
Ruskin was able to use his influence with his Pre-Raphaelite friends to give a
lasting gift to the Whitelands students in the decoration of their chapel. It is surprising
that the subject of a college chapel was not raised until 1881, forty years after the
college was founded. The first mention of the idea in the council minutes was a letter
on the subject from the bishop of London.
The bishop of London's letter read "I think a chapel for your daily prayer 
would be an improvement." It was then proposed by the duke of 
Westminster and carried unanimously. "It is desirable that there should 
be a chapel for the college." The principal was instructed [to enquire] 
from the National Society the tenure on which the property is held and 
also the approval of the society. The following sub-committee was then 
appointed [names given] to look into the tenure of the lease, the site, see 
the architect and obtain plans and estimates.^^
There is no hint of what might have prompted this letter. From the council meeting
plans are rapidly made and the chapel was erected in 1882. The minutes are then
concerned with the fittings and furnishings of the new chapel. 'It was proposed and
seconded that the council vote £250 for the chapel fund to be spent in such a way as
the chapel committee see fit subject to the approval of the counci l .This  money was
used in paying nominal fees to William Morris and Company, thanks to the approach
Ruskin made on the colleges' behalf. 'The chapel sub-committee have approved
W.C.C.M. 15th June 1881 W.C.A.
W.C.C.M. 25th Feb. 1885 W.C.A.
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William Morris' design for the reredos, and it has been ordered.'^"* As well as a 
stunning reredos, William Morris also painted the chapel ceiling. 'The principal 
reported that Mr Morris had finished the decoration at the altar end of the chapel, and 
that the cost was seventy nine pounds for the east end and thirty two pounds and 
fifteen shillings for the sides and roof. The whole council went and inspected the 
chapel and expressed their approval of the work.'^^ The council minutes also note the 
positive reaction of the H.M.I. to the new addition to the college: 'Chapel of great 
advance to the religious life of the college in giving greater serenity and dignity to the 
training.'^®
William Morris and company also supplied stained glass windows for the chapel. 
The three window panels over the altar depict S. Mary, Jesus, and S. Mary 
Magdalene. These were added in 1886 as a memorial to Miss Gillot, a head governess. 
Another six windows lit the chapel from either side. These depicted female saints, and 
were installed between 1885 and 1893 and paid for by subscription fiom the senior 
students of successive years. The chapel was dedicated to St. Ursula at Ruskin's 
request. This seemed appropriate as St. Ursula's story was of great significance to 
Ruskin and she was the patron saint of education and young women. The chapel 
provided a focus for the continued memory of former students and staff. 'Lectern in
W.C.C.M. 17th Nov. 1886 W.C.A. 
W.C.C.M. 19th Oct. 1892 W.C.A.
"® W.C.C.M. 8th Nov. 1887 W.C.A.
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chapel in memory of Miss S. Pratt forty four pounds.'^^ The chapel provided a 
physical reminder that the students belonged to the Whitelands family, a voider 
community than the current student body.
Given Ruskin's friendship 'with Faunthorpe and interest in the college, it does not
seem surprising that Faunthorpe asked him to give one of his works for a college
prize. However, characteristically Ruskin did not see it as simply at that.
Very thankfully I will give the annual Proserpina, but not as a prize. I 
have a deep and increasing sense of the "vrong of all prizes, and of every 
stimulus of a competitive kind. There should be a strict and high pass- 
standard in all skills and knowledge required, but one which it should be 
dishonourable to fall short of, not a matter of exultation or ground of 
praise to reach.... While I intensely dislike all forms of competition, I 
believe the recognition of uncontending and natural worth to be one of 
the most solemn duties alike of young and old. Suppose you made it a 
custom that the scholars should annually choose by ballot, with avowed 
secrecy, their Queen of May? and that the elected queen had, with other 
more important rights, that of giving the Proserpina to the girl she 
thought likeliest to use it with advantage? It would be a stimulus to me 
to get out another volume quickly!...^^
Faunthorpe was obviously quick to accept Ruskin's suggestion, as Ruskin wrote to him
again only three days after the original proposal. 'I am mightily delighted by your
concession to my romantic fancies, and greatly interested to know how the thing will
work! Your idea of intrusting the queen with some queenly duties of helping others
W.C.C.M. 9th Dec. 1891 W.C.A.
^^Ruskin to Faunthorpe 25th Jan. 1881 in Wise, Vol. I op. cit. pp.42-4
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is very delightful also.'^^
Ruskin went on to tell Faunthorpe about his previous efforts to start a similar
festival at Winnington Hall. The May Queen festival provided an important link
between the two teaching establishments, and that this furthered the association in
Ruskin's mind between the two institutions. Because of this Ruskin was more likely
to think of the Whitelands students as the Winnington Hall pupils, and therefore see
them as younger than they really were.
In my first endeavour to get this notion realised, it was to be in a country 
town, all the school girls over seventeen and under twenty-one being 
eligible, and the electors all to be between ten and seventeen... I had 
nearly got this done by a girl who was at one time a very steady disciple 
of mine, and Rich! Her relations moved Heaven and Earth to stop it 
(moved the other place and Earth, I mean) and got it stopped, until the 
girl fell in love with somebody, who, I suppose, taught her to make a 
better use of her money, for I have never heard of her since! But I think 
in the quieter and more dignified conditions under which this experiment 
will be tried at Whitelands, it has better chance of success. And for my 
own part of the business, I will give you the entire series of my constant 
publications, every year, from the first to the last. This does not include 
the Seven Lamps, of which the supply is limited, nor Fors, which is not 
meant for girls - but all the blue-backed ones, with Frondes, the new 
Stones of Venice, the Bible of Amiens, etc.; and the queen shall, by 
necessary rule, keep for herself either Sesame and Lilies or the Queen of 
the Air, whichever she likes best: and the rest she shall give, one book 
to each of the girls whom she shall choose for it... And I want to know 
if you've room for some more pictures and things, and if any of the girls 
can draw pretty well in any sort of way? leaves and so on?^ ®
Faunthorpe noted 'Although Mr. Ruskin here excluded The Seven Lamps of
Architecture and Fors Clavigera from the series of books promised, both works have
Ruskin to Faunthorpe 28th Jan. 1881 in Wise, Vol. I op. cit. p.45 
®^ Ibid. pp.45-8
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always been given.'^*
There is then a gap in the letters until April, due to Ruskin's illness, but it is clear
that as soon as he was well again he was thinking of the forthcoming festival.
It is still winter here, but by count of days the May is coming, I suppose!
I ’ve almost ceased counting them, in this last illness; but am awake out 
of the wild sleep once more, and hope that I may still see a may morning 
in this, and yet another or another, year. I hope the May Queenship is 
beginning to be thought of? I wrote today to my publisher to get a 
perfect set of books ready.
Two days later Ruskin wrote again, and extended his involvement in the festival by
promising to provide an extra gift for the May Queen.
This one line of thanks is to you and the College, and to say that I've 
written to-day to a goldsmith in whom I have confidence about a little 
cross of gold, and white May-blossom in enamel, for the Queen. I think 
it will be more proper for the kind of Collegiate queen she is to be, than 
a crown or fillet for the hair.^^
While accepting Ruskin's initial idea, enthusiasm and gifts, Faunthorpe set these
in a clear Christian context for the day of the festival. The students would enjoy the
festival day as a holiday. The day would start with Holy Communion in the college
chapel at 9am, to be followed by readings and music to fill the time until the visitors
had arrived to witness the election. The students voted by writing the name of the
student they thought the 'likeablest and loveablest' on their voting slip. Ruskin
accepted Faunthorpe formalising his original idea.
'* Ibid. p.48
Ruskin to Faunthorpe 4th Apr. 1881 in Wise, Vol. I op. cit. p.49
Ruskin to Faunthorpe 6th Apr. 1881 in Wise, Vol. I op. cit. pp.50-1
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In case anything should already be in debate of the May matters (though 
I hope you're still all at play, and nobody come back), this is just to say 
that all your letter was delightful to me, and nothing on my part to be 
said either more, or modifying - except only that I think there's just a 
soupçon of too much fuss about the matter. I should rather have liked the 
girls to have chosen their queen in their own time and way, and presented 
her to the Principal (who should have been studiously kept out of Sight, 
Knowledge, and Fear, during the Election, and profoundly in the dark 
afterwards as to its result! till May morning) in a crown of primroses and 
violets at breakfast, the Principal being expected to be her Most Obedient 
all that day, and then think no more about her! That would seem to me 
a little the healthier way; it will be very Awful for the queen, surely, as 
you have planned it! but, I suppose, more Morally Tremendous and 
impressive to everybody. But, quite seriously; we all here, Mrs Severn 
and I and our sympathetic friends, do wish that all the girls, to the very 
juniorest, junissest - what ought the word to be? littlest, I mean, and 
foolishest - and that wouldn't be the youngest by any means, as young 
women are now a days! and make themselves - down to the youngest 
anyhow, had a vote! Surely the little minds are one element in 
appreciation, of a very critical sort indeed?^ "*
Letters continued between Faunthorpe and Ruskin refining the details of the festivals'
organisation and gifts. Ruskin signed a label to be stuck in each of the books to be
given by the May Queen to her chosen students. 'Do you really think I've written no
more than eighteen books! You'll have to send me some more labels. I've ordered the
books to be sent directly. The cross is sure to be ready in good time, I doubt not, but
the hawthorn blossom will only be in gold this time; I couldn't get enamel done
safely.'^® This is the first clear indication from Ruskin, that the festival was to be an
annual event and would continue to enjoy his sponsorship, and naturally Faunthorpe
must have asked about this is his next letter, as Ruskin's reply clearly demonstrates.
^ Ruskin to Faunthorpe 21st Apr. 1881 in Wise, Vol. I op. cit. pp.56-8
Ruskin to Faunthorpe 24th Apr. 1881 in Wise, Vol. I op. cit. pp.59-60
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Of course there is to be a cross every year! The being the likeablest or 
nicest girl of 160 is surely a thing that deserves memory, from all who 
care for her or will care, worth at least so much fastening of it as may be 
in a little golden trinket! The books are sure to come all right, but I'm 
getting nervous about the Cross, and must write by this post about it. So, 
goodbye/®
In response to Ruskin’s wishes Faunthorpe agreed that the May Queen should be
chosen from the junior students by the seniors.
So far from being stupid, or not enough, this letter of yours is as sweet 
and full as one of our prettiest pools or kindliest streams. I am 
particularly happy in the change to the Juniors for the Queenship. It 
seems to be to avoid the harm of serious mortification, or even anger, in 
the higher minds... Also it makes the whole thing less tremendous, more 
amusing, and in the following year, the position of the Queen much less 
invidious, or to herself difficult. The little Cross is safe here, and will do 
for this year; but it may be much improved upon next year when I'm able 
to see after it in time. It shall be sent so as to reach you registered. I 
forgot this was Friday: I had to telegraph for another pattern of the chain, 
but it is sure to be in time if posted on Saturday. I send a dozen more 
signed labels; some come more glibly off than others, and there may be 
a little choice. I really thought the books would have come to two dozen, 
but two or three are out of print. I send only the first volume of Fors, 
which has pictures, and it includes the rest. The Seven Lamps of 
Architecture may be out of print in a year, but I hope The Bible of 
Amiens will be in print, it is much the better book.^^
Faunthorpe noted that the books 'invariably totalled more than three dozen.'^^ The
importance to Ruskin of getting the cross as close as possible to what he wanted was
clearly paramount, as he risked the cross not arriving in time for the festival.
But what do the girls know then, if they don't know about the Cross or
®^ Ruskin to Faunthorpe 26th Apr. 1881 in Wise, Vol. I op. cit. pp.61-2 
Ruskin to Faunthorpe 29th Apr. 1881 in Wise, Vol. I op. cit. pp.63-5 
Ibid. p.65
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the Books! And what a confusion you'll have in their heads all at once!
I do hope no accident will hinder the arrival of the Cross in due time, but 
in case such a mischance should befall, the girls can always make a little 
Cross of Flowers which will do the Coronation. I am pleased with the 
chain now, and think it well worth the little risk of delay. Next year there 
shall be more than one thorn in the Cross, however, is isn't moral to be 
all blossom and no prickle. As I count, the labels I sent will be exactly 
enough. I threw away the others, but, if any are wanting, they can easily 
be put in afterwards. I hope you will all have a happy and not harmftil 
day.^ ^
The first May Day was celebrated on Monday 2nd May 1881. The chapel, dining
room and lecture room had been decorated with spring flowers. The students attended
chapel and the programme of entertainments began. At 10am the principal addressed
the assembly and explained how the students were to vote for their May Queen. After
a short interval while the votes were counted, the name of the May Queen was
announced to the gathering. Ellen Osborn then chose three maidens of honour and
withdrew to be robed, before being greeted again by the assembly. She was then
presented with her cross and chain by the principal and a bouquet of roses by the
rector of Chelsea. The May Queen chose to keep Sesame and Lilies for herself, and
presented the remaining volumes to the students of her choice with the reason for the
gift written on the label signed by herself and Ruskin. The principal then addressed
the student body with a message from Ruskin.
Mr Ruskin wished to impress them with the fact of the special importance of 
their work. As future national schoolmistresses they would have entrusted to 
them the teaching of children who could not learn, like their richer sisters, 
where they pleased and when they pleased, but often only at school. That 
education meant cultivating in them what was right and good; crushing and
Ruskin to Faunthorpe 1st May 1881 in Wise, Vol. I op. cit. pp.66-7
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killing what was bad. He, as their Principal, enjoined the twenty-seven gift 
holders to value Mr Ruskin's words and his costly volumes as beyond price; 
never to part with, or even lend the books, and to read them with the aid of 
a good dictionary.^®
The principal wrote to Ruskin on the day giving a full account of the festival, 
including a list of the volumes presented with the May Queen's reason for giving each 
gift.
How could you find time to write me such a nice letter in your busy day!
But it has made us all here intensely happy. It is very delightful to me 
that the girls honour each other's beauty, as well as goodness, and I like 
the three "queen likes her," for reason good. The only thorn to me in the 
matter is a little ashamedness of giving my books only... Love to the 
queen and her maidens.^^
It would appear that Faunthorpe had promised to send some photographs of the May
Queen to Ruskin, as he impatiently wrote 'When am I to have my photographs? I've
been getting more and more excited at every post, and there are two a day even
here...''^  ^However, when the photographs did arrive, Ruskin was clearly disappointed
with what he saw. 'Photos quite safe, but I'm rather frightened of my queen. She looks
to me between thirty five and thirty eight, and rather as if she would bring back the
inquisition and trial by the rack. Photographs are horrid things!...'^^ Ellen was actually
only twenty. Little is known about the early May Queens. Ellen was from Chelmsford
J.A. Owen, 'Mr Ruskin's May Day festival at Whitelands college'. The Girl's Own % 
11th June (1881) p.584
Ruskin to Faunthorpe 3rd May 1881 in Wise, Vol. I op. cit. pp.68-9
Ruskin to Faunthorpe 16th May 1881 in Wise, Vol. I op. cit. p.70
Ruskin to Faunthorpe 22nd May 1881 in Wise, Vol. I op. cit. p.73
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in Essex, the daughter of a pork butcher. She had been a pupil teacher in Bermondsey,
and having completed her training took teaching posts in Kilbum, Lambeth and
Bermondsey before marrying in 1902 and settling in Brockley, South East London.
There are similar letters organising the festival and gifts the following year.
I forgot where you had my signature put upon the labels last year... Do 
not think that I am less earnest about the May festival at Whitelands. But 
I felt that last year there was a good deal too much fuss about it, and the 
useful meaning of it as an example to other institutions, not capable of 
fuss, was thereby lost in a great degree, if not totally....
As well as the account of the first May Day in the Girls Own Paper, a similar account
was published in the School Guardian.
I send the labels signed in the comer, where I think it is more orderly. I 
don't mind how much fuss the girls make among themselves, but I don't 
like talk of it in papers; it has a look of my using the college to advertise 
myself. What must be, must be. I never went to any such festivals when 
I was at my best in health and hope, and have had through life as much 
dread of being thanked as Mr Jamdyce. My friends must wish for me, 
during what may remain of life, only the tranquil power of work in the 
morning, and rest in the evening, of unvaried and unintermpted days.^^
Faunthorpe was obviously keen to publicise the connection between Whitelands
college and Ruskin and use the coverage of the festival to promote the college. 'Your
letter to-day much relieves and cheers me, especially the governesses' approval of the
signature! and the very interesting report, which is extremely useful to me myself in
planning further. The School Guardian notice will be exactly the right, and, I hope.
Ruskin to Faunthorpe 18th Apr. 1882 in Wise, Vol. II op. cit. pp.24-5
Ruskin to Faunthorpe 23rd Apr. 1882 in Wise, Vol. II op. cit. pp.27-8
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generally usefulest one....'®  ^ The organisation for the festival within the college
remained the same as the previous year. Unfortunately Ruskin also continued to have
problems with the craftsman commissioned to make the cross.
Difficulties about the Cross worse than last year! English workmen 
getting everyday literally more stupid and less docile under the "iron heel 
of - No Despot-ism." I may be reduced to send you merely a pretty one 
out of Bond Street, but there's some chance of the hawthorn yet. Anyhow 
you shall have it on Saturday evening. Are there any conjectures or 
complots as to the Coming queen?®^
Ruskin again settled for what the craftsman had made although he remained unhappy
about the final design. Ruskin had Edward Burne-Jones design the cross in 1883, but
he was still not happy with the design. Arthur Severn designed the cross in 1884 and
continued to do so until Ruskin's death in 1900.
The cross is just as far from what we meant as last year, but I'll have the 
one for next year made, D.V., before I leave London this spring, and the 
first two queens must be content to be the two first, though their crosses 
are, to me at least, more crosses than anything else. What the workman 
has meant by the roughening of the flowers, I must see him to ask. We 
may at least, ourselves at a distance, imagine it meant for Dew! However,
I hope people won't think it quite horrid, and that the new Queen will 
forgive its going wrong because of my illness. Mrs. Severn's sister-in-law,
(Mr. Severn's twin-sister) Mrs Fumeaux, and Miss Gale, whom I think 
you have already been kind to at Whitelands, are eager to come on 
Monday. I fear Mrs. Severn must not venture to come with them as at 
present she has to be very careful of herself as to over-fatigue. But I am 
sure good Miss Stanley would take care of her, and I shall try and get her 
to come.^^
Ruskin to Faunthorpe 25th Apr. 1882 in Wise, Vol. II op. cit. pp.29-30
Ruskin to Faunthorpe 26th Apr. 1882 in Wise, Vol. II op. cit. pp.31-2
Ruskin to Faunthorpe 29th Apr. 1882 in Wise, Vol. II op. cit. pp.33-5
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Ruskin would send guests to the festivals for many years, but never attended himself. 
Joan Severn presented the cross to the May Queen in 1882, and the Whitelands 
college annual notes that the Sevems were guests at the festival in 1886, 1887, 1893 
and 1895 to 1897. Georgina Burne-Jones presented the cross designed by her husband 
in 1883. Ruskin enjoyed hearing of the annual festivities at Whitelands. 'The whole 
of yesterday evening, and much of this morning, has been spent in various praise and 
marvelling by all my people who were with you and the girls yesterday, and I am very 
thankful in and about it all.'®^
Although Ruskin did not attend the May Day festival, there is evidence that he 
met the May Queens at college, and the May Queens certainly went to visit him. 'Will 
you bring the Deposed Queen to see me again? or will she come alone? I don't think 
she'll ever feel un-queened. But I do want to see both of you now that I'm a little 
come to myself. Any day would do, and any time, if you give me advice a full day 
before.'^ ®® Ruskin seemed to have the most personal relationship with the first May 
Queen Ellen.
Ruskin clearly enjoyed receiving the letters from the May Queens, and his 
personal replies are reminiscent of his letters to some of the Winnington pupils: 'Your 
little note was a great comfort to me yesterday; for I am in a little valley - or at least 
a glen - of shadow just now - and feel wonderfully tired and cold in it, and don't quite
Ruskin to Faunthorpe 2nd May 1882 in Wise, Vol. II op. cit. p.36
*®® Ruskin to Faunthorpe 29th Apr. 1882 in Wise, Vol. II op. cit. pp.34-5
201
know what's the matter: but a girl's letter always does me good, more especially a
Queen's or Maid of Honour's.'^®  ^ As mentioned earlier, Ruskin sent crumbs of
crystallised gold to the May Queen as the start of the mineral cabinet for Whitelands.
The May Queen's letter of thanks for the minerals encouraged Ruskin to send more
gifts for the college via the May Queen.
It's very nice getting these pretty letters of thanks with a little love at the 
end of each, which one can save up and keep, and it will make ever so 
much - in time - won't it? I've been looking through my books to find 
some more that would be nice for Whitelands, partly to get another letter 
and partly because I'm ashamed to have pretty books and never use them 
and practically I find that nearly all my books now get mildewed on my 
shelves for want of use.^ ®^
It is evident from the letters that the May Queens also visited Ruskin at his London
home in Heme Hill.
If the Queens will indeed grace me by coming to-morrow, far the best 
time will be to afternoon tea at five, and I will send them home in my 
carriage. If the evening is at all fine the sunset here is very wonderful 
and lovely at this season, and the drive home over Clapham Common by 
moonlight lovelier still. Let them take the nicest afternoon train there is 
so as not to be later than half past four, always supposing the day is fine.
If wet, or too stormy, it would be much wiser to wait til Thursday. On 
Saturday I shall expect you with no less pleasure, and also with some 
anxiety, as I don't yet at all understand how any of my books or 
principles can be made compatible with the general requirements of 
Modem Education and Examination.^®^
Meeting the students would appear to alter Ruskin's view of them. In his letter to
®^^ Ruskin to Ellen Osbom 20th Nov. 1881 in Wise, Vol. I op. cit. pp.91-2
®^^ Ruskin to Ellen Osbom 24th Nov. 1881 in Wise, Vol. I op. cit. pp.93-4
®^^ Ruskin to Faunthorpe 2nd May 1882 in Wise, Vol. II op. cit. pp.36-7
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Faunthorpe after the visit he speaks of them as the real working women that they 
were.
Your visit, with that of the Queens, gave me much to think of. I suppose, 
for one thing, the kind of girls who come to you start all under a serious 
necessity of labour. Those on the contrary that I have known worked, a 
few only, in their own force of character, and the main body of the class 
were merely ciphers; while even of the workers some would always be 
vain, eccentric, or insolent. My summary of experience with girls is that 
the less they are educated the better! Of all creatures with any stomachs 
for the forbidden fruit of Knowledge, they have the feeblest digestions!
While in his correspondence with them they remain childlike.
I'm so glad to have a letter - but I wish it had said you'd come and see 
me, instead of asking me to come to Chelsea - for I've got into a 
perfectly mountain-anchorite temper in Italy... and can't really stand the 
excitement of going out - where I'm to speak or be spoken to - and I 
should want to talk to all of you and be tormented because I couldn't...
But I'll come some afternoon quietly, before you break up. Q. Tuesday? 
would that do? My loyal love to you and to the reigning queen.
To appreciate fully the significance of Ruskin's relationships with both Winnington 
and Whitelands it is necessary to place them in the context of Ruskin's writing and 
personal life during that period. Ruskin's love for Rose La Touche clearly affected his 
susceptibility to female educational establishments. His need for sympathy and support 
during his religious turmoil and the difficulties in his relationship with Rose, can be 
seen to have been satisfied in his relationships with Margaret Bell and Lily Armstrong 
at Winnington. The happy memories of his visits to Winnington may have been in
Ruskin to Faunthorpe 8th May 1882 in Wise, Vol. II op. cit. pp.38-9 
Ruskin to Ellen Osbom 14th Dec. 1882 W.C.A.
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Ruskin's mind when he chose to correspond with Faunthorpe and later to suggest the 
inauguration of the May Queen festival at Whitelands.
The connection between Whitelands and Ruskin was a direct result of 
Faunthorpe's enthusiasm for Ruskin's work, and his ability to gain Ruskin's interest, 
channel it in a suitable direction, and sustain his support. Ruskin clearly saw the 
limitations of his influence on the college due to the pressure from government 
examinations and the visits of the H.M.I. It appears he overlooked the aspects of the 
college regime that clashed with his own vision of female education. Only 
occasionally does he criticise directly, such as the student's use of microscopes.
It seems incredible that Faunthorpe would ask Ruskin to give an examination 
prize, when he had written so vehemently against academic competition. However, 
Ruskin's refusal to give the prize created his most lasting legacy to the college. 
Faunthorpe cleverly took Ruskin's initial suggestion of the May Queen festival and 
shaped it into a vehicle to deliver a Ruskinian message. The ceremony honoured 
worthiness and the beauty of the personality as virtues to be celebrated. These 
qualities, represented by the chosen May Queen, were shown through the festival to 
be of value and importance to the college community, and something to be fostered 
in all. This message was particularly relevant to an academic environment, as Ruskin 
had already pointed out that all too often only academic success was rewarded. This 
made the message equally valid in the schools where Whitelands students taught, as 
in a teacher training college. The format of the festival was taken to schools all over
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England and the colonies by Whitelands students as either a May Queen festival or 
a Rose Queen festival celebrated in June. The Rose Queen festival was obviously 
ambiguous in its associations with the flower and the summer season. Rose La Touche 
and the schoolgirls who celebrated the festival. It may have been that June proved to 
be a more appropriate point in the academic year for such a school festival, and it also 
had the advantage of leaving former students free to return to Whitelands for the 
college May Day festival. The May Queen became a link for former students with the 
current college, as the tradition was quickly established of former May Queens 
returning to college and wearing their special robes for each successive year's festival. 
This provided a focus for former students to meet at college on May Day and 
maintain college friendship and the professional network. Within the college 
community the festival became an essential part of the distinctive ethos of Whitelands.
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Chapter Six
Conclusion
The Victorian era was one of conflicting images of womanhood. For the middle 
classes the 'Angel In The House' remained the ideal, with women acting as men's 
moral guides, but themselves in need of male protection within the home away from 
the temptations and vice of the outside world. Working-class women were used as 
cheap labour, but their earnings were vital to feed and clothe their families. Female 
education also varied according to class, to fit women for their future position in 
society. Middle-class women were generally educated in accomplishments to catch a 
husband. However, this education was useless if they ever needed to earn their own 
living. Ironically many who did find themselves in difficult financial circumstances 
turned to teaching, as governesses. This afforded protection within the home, even if 
it was the home of an employer rather than a family member. Employing governesses 
for the gentility of their birth rather than their education, only served to make future 
generations as ill taught as those of the past. The incongruous status of the governess 
within the middle-class home mirrored the dubious value placed on a girl's education. 
The governess was usually a gentlewoman by birth, but treated only slightly better 
than the working-class servants. Education for working-class girls centred on 
needlework and domestic skills to prepare them to be wives and mothers, or gain 
situations as live in domestic servants. Academic education for women was viewed
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with suspicion. Much was written in the contemporary press concerning the perceived 
threat this posed to male jobs, if women were to complete with men in the professions 
and for white collar clerical posts. It was claimed that clerical jobs were already in 
short supply, as many more were claiming the status of the 'middle' class. It was never 
doubted that women would work for less than men, and therefore women would lower 
the wage levels for all employees in any occupation that accepted them. Working-class 
women found that many jobs they had traditionally done within the home, became 
male jobs once they were centred in factories due to industrialisation. Women's work 
became associated with lower skill levels as well as lower pay, and consequently there 
was a clearer separation between the work of the two sexes.
Arguments were put forward that academic education would detrimentally affect 
women's health, especially their reproductive capacity. Against these arguments arose 
those claiming that women of all classes needed better education to perform the duties 
of a wife and mother properly. For the middle classes, an education of 
accomplishments was only useful to attract a husband, not bring up a family and run 
a household or small estate. Middle-class philanthropists thought better education for 
working-class women would reduce infant death due to better nursing and nutrition 
within the tight family budget. This was part of a new emphasis on the importance of 
women's role within the home. The model of the middle-class wife was held up as the 
ideal for the working classes to emulate. Added to this was the concern that men were 
waiting longer before committing themselves to marriage or remaining bachelors. This
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threatened to leave large numbers of middle-class women without means of support. 
It was also thought that potential husbands were being encouraged to emigrate by the 
opportunities in the colonies. This caused some to campaign for better education for 
women to give them the skills to earn their own living respectability. Those 
campaigning for women's secondary and higher education needed entry to 
examinations in order to measure both the worth of their students and the effectiveness 
of the teaching they were receiving. Teaching was seen as a suitable career for women 
who did need to earn their own living. Working with children was seen as an 
extension of their natural role as mothers, and an outlet for the maternal instinct in 
single women. However, all too often the school mirrored the patriarchal society with 
lower paid schoolmistresses working under a male head master.
Ruskin's work was aimed at both a middle and working-class audience. His art 
criticism and work such as Sesame and Lilies made him popular among men and 
women of the middle class. Ruskin associated his own mother with 'The Angel in the 
House'. His social philosophy was increasingly aimed at a working-class audience as 
few from the middle classes volunteered to support the aims set out in Fors Clavigera 
for the Guild of St. George. Ruskin's own experience of teaching at the Working 
Men's college may have influenced his writing for the working class. Ruskin used the 
Working Men's college to recruit his own artisans, such as his publisher George Allen. 
Ruskin's writing throughout his life was heavily influenced by his circumstances and 
feelings at the time. More than most writers it is essential to place his publications
208
within a biographical context.
When writing about work, Ruskin saw rights and responsibilities as lying both with 
the employee and employer, and it was this that provided the essential balance. He 
harped back to the medieval guilds and the master/servant relationship as one of 
service for protection, compared with the degradation and exploitation he saw in 
nineteenth century labour relations. Ruskin argued for workers to have more autonomy 
over their lives. He thought they should be paid a wage that would afford them 
choices concerning their leisure time and provision for sickness and old age. He 
balanced this with a traditional view of a hierarchical government structure, and he 
argued against an extension of the franchise, stating that it was more important to have 
opinions than to have them represented. Ruskin's Utopian society, the Guild of St. 
George aimed to show how Ruskin's ideas could work in practice by farming land and 
working as artisans without the use of machinery. This would give people the 
opportunity and scope to use and develop skills and expertise. He believed in the need 
for all to do something useful with their lives, and thought that doing work well was 
more a force for motivation than mere money. Although he acknowledged that too 
many merely worked to live through necessity, without experiencing the joy of labour. 
His vision of a harmonious rural past could be exemplified by the reinstatement of the 
May Queen festival. It is a typical Ruskinian irony that even this should be in a 
teacher training college in Chelsea, rather than an idyllic rural parish.
The role Ruskin gave women in society was also one of rights and responsibilities.
209
All women should be treated as queens, but they must do their work of teaching, love 
and charity. This was the role given to all women according to their means. However, 
because of a perceived lack of care given by most women to their own families, let 
alone their neighbours, Ruskin became involved with establishments such as 
Whitelands. This allowed Ruskin to influence those who would teach children, and he 
hoped this would make the next generation different. Ruskin expected all women to 
be self-denying like his mother, although he wrote against the tendency of some girls 
to become over-zealous in their faith and think of self sacrifice to a cause. He was 
vehemently against religious orders and missionaries. In his own relationships his wife 
betrayed him by divorcing him, and Rose could not accept his religious views. It 
seems ironic that the second May Queen became an anglican nun.
Faunthorpe acknowledged that much of the good Ruskin tried to do ended in 
failure.^ However, together they formed a unique ethos at Whitelands. Faunthorpe 
made changes to make the college a successful and competitive institution, in line with 
government policy following the 1870 Education Act. He broadened the range of 
subjects taught and persuaded the council to employ specialist teacher for subjects 
such as Swedish drill, french and music. This allowed the college governesses to 
concentrate on the remaining subjects of the curriculum and Faunthorpe urged them 
to gain extra qualifications and gained the support of the council for their continued
’ J.P. Faunthorpe, 'A May Queen festival'. The Nineteenth Century May (1895) p.734
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study. Faunthorpe entered Whitelands students for examinations, such as those of the 
Apothecaries' Society, and used their success and the interest in the May Queen 
festival to publicise the college more aggressively. Articles on May Day appeared in 
the Girls' Own Paper, the School Guardian, the Dailv Graphic. Golden Slumbers and 
the Quiver. Faunthorpe instigated the re-organisation of the college and school 
buildings to provide better accommodation for the students and an improved learning 
environment. With Faunthorpe as principal, Whitelands enjoyed a period of stability. 
It is interesting to note that some governesses, such as Kate Stanley, remained with 
the college nearly all their working lives. Others, however, remained with the college 
only a few years before moving on to other, more senior or lucrative appointments. 
With Faunthorpe's strong leadership fewer minor incidents of student or staff 
misconduct come before the council, and from this it is reasonable to assume that he 
dealt with such matters himself as they arose.
The pupil teacher system regularised the student intake of most teacher training 
colleges, in terms of student's age, social class, education and previous experience. 
Despite periodic complaints concerning the lack of secondary education afforded to 
Queens Scholars, they proved better educated than fee paying middle-class candidates, 
and the colleges could use the scholarship examination as a means to measure 
attainment and plan their teaching accordingly. The hours of work and the demands 
academic work placed on the health of students continued to concern the H.M.I. His 
concern reflected public fears aroused by the debate for girls' secondary and womens'
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higher education. The college took pains to state the balance of the curriculum, with 
well organised programmes of study and regular domestic duties and needlework to 
give students a break from study.
Ruskin's views on education were followed more closely by Margaret Bell at 
Winnington Hall than by Faunthorpe at Whitelands. Despite the greater restrictions 
placed on the curriculum at Whitelands, a Ruskinian spirit pervaded the ethos of the 
college. Faunthorpe's first twenty years in office were a great time of change for 
Whitelands. During this time much of the distinctive character of the college and its 
students was formed. This owed much to the link with Ruskin, but not just from his 
inauguration of and support for the May Day festival. The building of the chapel gave 
the college a greater feeling of community. The whole college could worship together 
and celebrate together, without going outside the college walls to the local parish 
church in Chelsea. The decoration of the chapel by the Pre-Raphaelite artists of 
William Morris and Company, reinforced Ruskin's message of the importance and 
value of beauty. The chapel must have seemed an oasis of colour and splendour in the 
dreary, cramped college. It certainly served to reflect the high-church anglicanism that 
Faunthorpe made a feature of the college. The chapel was dedicated to St. Ursula at 
Ruskin's behest. To Ruskin Ursula represented the myth of Persephone, the new life 
in the coming of spring, and she became synonymous for Ruskin with Rose La 
Touche after her death. The gifts Ruskin gave to the college of books, art and 
minerals were treasured. His views on the value and prize of quality books and the
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importance of reading that he set out in the lecture Of King's Treasurers were upheld 
by Whitelands students in their library. The Ruskin Society of London (Society of the 
Rose) was established at Whitelands in 1881 with Faunthorpe as its president and 
Mary Birch, a governess and former student, as honorary librarian and assistant 
honorary secretary. This brought a range of outside speakers to Whitelands to spread 
Ruskin's views and knowledge of his writing. Whitelanders valued the college's link 
with Ruskin enormously. I think this is demonstrated by the range of material returned 
to the college and now kept in the W.C.A. Mementoes of the May Queen festival 
were treasured by former students. The fact that friends of Ruskin assisted the college 
to maintain the festival after Ruskin's death is also testament to the depth of feeling 
among his followers for the significance of this ceremony. Canon Rawnsley, the Lake 
District writer, reformer and poet, paid for the May Queen's cross for a number of 
years after Ruskin's death in 1900. Whitelanders spread Ruskin's message inherent in 
the May Queen festival to their schools, either as May Queen or Rose Queen festivals.
Whitelands college still celebrates May Day annually. The students now elect their 
May Monarch, as it can be either a King or Queen in these days of equal opportunity. 
Former May Monarchs still return in numbers and wear their original robes and 
crosses, and process in chronological order. May Day remains a day of celebration and 
reunion, as many former staff and students return to see the college again and catch 
up with old friends. The link with Ruskin is still evident in the May Day ceremony 
both during the investiture in chapel and the giving of Ruskin's works to the new May
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Monarch by the representative of the Guild of St. George. Members of the current 
student body are constantly referring to the college's prestigious former patron as both 
the lecture theatre and dining hall bear Ruskin's name.
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Appendix 1
A Guide To The Whitelands College Archives
An Outline of Whitelands College History
Whitelands was founded as a Church of England teacher training college for 
women by the National Society in 1841. It opened in January 1842 in the King's 
Road, in Chelsea, and it quickly became a leading college attracting the attention of 
notable men and women, such as Charles Dickens and Angela Burdett-Coutts. In the 
1870's the college became closely associated with John Ruskin, whose May Day 
festival was inaugurated at Whitelands in 1881, and whose artist friends Sir Edward 
Burne-Jones, William Morris and Kate Faulkner contributed to the decoration of the 
college chapel. Student's trained at Whitelands achieved prominence in schools and 
colleges, in the mission field, and in a variety of other occupations. From 1918 to 
1934 the college principal was the famous Winifred Mercier, OBE. In the late 1920s 
she worked closely with the architect. Sir Giles Gilbert Scott, to design and build new 
college buildings in Putney, opened in 1931 by Queen Mary. The college building and 
chapel have subsequently been listed. During the Second World War the college was 
evacuated to Halifax and Durham. In the 1960s men were admitted, and in the 1970s 
courses were diversified to include non-professional undergraduate and postgraduate 
degrees. Also in the 1970s Whitelands was a founder member of the Roehampton 
Institute, which in the 1980s became affiliated to the University of Surrey.
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The Whitelands College Archive Collection
The Whitelands College Archive collection is a unique and valuable one, including 
a wide range of material from jewellery, art and textiles to documents, reports and 
books. The general registers of students gives the following information for each 
student admitted between 1847 and 1911 : full name, date of admission, previous place 
of residence, students previous occupation, occupation of parents, 'whether Queen's 
Scholar, exhibitioner, paid for by patron, self or friends', annual charge to pupil, date 
of certificate examination, result of examination, grant claimed by institution, whether 
period of training uninterrupted, date of departure, reason for departure and school to 
which first appointed. The registers therefore give a great deal of information about 
the students recruited to Whitelands college. Copies of the college's promotional 
literature, equipment and book lists, blank student application forms and form of 
engagement are also available. Student records for those admitted between 1912 and 
1918 are more comprehensive including the completed application forms, testimonials 
from clergymen and school managers, and health reports. Reports of students' progress 
during their period of study is also given in greater detail with the comments and 
opinions of the tutors. During the period 1918 to 1954 the format changed again to 
a record sheet of subject marks for each year of study and comments on performance 
by the tutors. It is interesting to contrast this with the copies of testimonials taken 
away by the students to gain positions in schools. More modem student records from 
1954 onwards include completed application forms, correspondence and more
216
numerous tutors’ reports on academic and teaching performance.
Syllabuses for the course of study for the government certificate were printed in 
the minutes of the committee of council on education. The archive collection contains 
examples of students' work, some of it dating back to the nineteenth century, 
especially needlework samples. These include a full size nightdress, tiny shirts made 
to demonstrate dressmaking skills without the cost of full size fabrics, and a book 
containing samplers made by named students, with dates spanning 1877 to 1902. 
Occasionally there are examples of work from the same student. The archives has 
Frances Jordon's pupil teacher report book for 1889-94, and work relating to her 
course at Whitelands including a criticism note book for model lessons, literature and 
catechism note books. There are also later examples of students' work which include 
projects and essays. There are also records relating to extra curricular activities 
including theatrical productions, college magazines and clubs. Records relating to the 
students' union date back to the constitution in 1951. There are group photographs and 
many year group photographs, some including staff. There are also formal photographs 
of sports teams, and special groups such as chapel monitors.
A large amount of material relates to the government of the college. This includes 
college annual reports, financial records, agenda and minutes of the college council 
meetings from 1846 to 1972. Much of the early minutes and financial records are 
handwritten in leather bound volumes. Few written records exist outside the council 
minutes relating to the Chelsea site, with the exception of the building and decoration
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of the college chapel. Faunthorpe kept all the correspondence and notes relating to the 
reredos and windows, and the fund raising that went to pay for them. These include 
letters signed by William Morris, Georgina Burne-Jones, Kate Faulkner and Philip 
Webb. Photographs of the original college buildings and chapel in Chelsea are also 
available. Much more detailed records are available for the current Putney site 
including plans for the original college as well as plans of some subsequent alterations 
and additions, numerous photographs and documents.
The library includes much of Faunthorpe's personal library and the library available 
to students during his time as principal. There are also many of Ruskin's texts and 
gifts, only a few of which have been mentioned in the main body of this thesis. The 
archives also has a number of the Ruskin volumes presented at the May Queen 
ceremonies to the students, some signed by Ruskin. A collection of the robes worn by 
May Queens for the investiture ceremony have been built up over many years and 
includes the first designated robe for the May Queen, designed by Kate Greenaway 
and first worn in 1887. As well as robes fi'om every decade, the costume collection 
also includes, shoes, stockings, gloves, dorothy bags and trains, many hand 
embroidered. The college also has a number of the gold crosses and rings presented 
to the May Queens including that made for the second May Queen, which firom the 
correspondence was very like the first, and some designed by Arthur Severn. The 
cross designed by Burne-Jones is in the British Museum. Numerous documents, 
photographs and published articles relating the May Day festivals are also kept. The
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archives also has some Ruskin letters including those to the first May Queen, Ellen 
Osbom, some to his godson Henry Dyke Acland and one to Annie Turner. The 
correspondence between White and Faunthorpe and the picture cabinet, including the 
catalogue, are also in the archives.
Staff records include the manuscript of Faunthorpe's autobiography as well as other 
memorabilia and photographs. The annual publications of the Guild of St. Ursula, the 
association of former students, include letters from members of staff relating to 
contemporary college affairs, as well as year reports on the careers, families and 
travels of the Guild members.
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